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Prefatory Note

It is my great pleasure to announce that the Volume 6 of JSEAP has been published and it
would not have been published without the cooperation of each one of the participants of the
Asia-Pacific International Seminar on Education for Individuals with Special Needs as well
as the efforts of the four countries in charge of editorial works since the first volume of this
journal, i.e. Japan, China, South Korea, and Malaysia.

Looking back at these six years, I realize the great number of people who have provided us
with research papers and fundamental data on special needs education of their countries.

In this regard, on behalf of the four editor countries and as the President of the National
Institute of Special Needs Education, I would like to express my deepest appreciation to the

contributors including those for previous five volumes.

This journal was originally created to contribute to the development of education for
children with special needs in the Asia-Pacific region using the networks cultivated by
participating countries and individual participants at the Asia-Pacific International Seminar
on Education for Individuals with Special Needs.

JSEAP might have not achieved its goal without many kind contributions from each one
you and it is my sincere hope that with these efforts as a foundation, special needs education
in the Asia-Pacific region will continue to develop, and every child with special needs will be

provided with the education that they truly require.
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Research Papers

Development of Learning Community Model for Parents
of Children with Autism in Special Education Centers

Somporn Warnset
Director
Khon kaen Special Education Center, Khon kaen, Thailand

Abstract: The objectives were to develop learning community model for parents of children with autism (CWA)
and to study effectiveness of the model in special education centers. The method: 1) The contexts, problems,
and needs were studied from related research literature and needs of concerned persons. 2) A model was
developed by participatory action research process. The researcher collected data by using questionnaires, and
focus group discussions, observation forms and the autistic progress reports. Findings: The model was obtained
by three effective factors; collaboration, continuous activities, and facilitators, with7 steps: 1) industriously
study to understand how to help the children, 2) learn to manage the problems, 3) study the strengths of autism,
4) participate in group activities, 5) overcome the problems by following the plan, 6) share ideas, and commit to
helping the CWA, and 7) be considerate to other parents, promote one’s success to other parents and the public.
The model implemented in the special education centers was highly effective. The understandings, practical
skills, attitudes, and satisfaction of parents and the progress of CWA were increased.

Key Words: Learning Community, Parent Participation, Children with Autism (CWA), Special Education Centers,

Thailand.

1. Introduction

“Learning organization” is a paradigm shift
of educational institute management -- from a
traditional perspective that education institutes
as sources of knowledge to those as leaning
organizations with learning climate and culture
for teachers, students, and all the people in the
community. In such institutes, the people share their
perspectives and experiences as well as new bodies
of knowledge among them. Proper innovations are
also developed consistent with teaching and learning
management under student individual differences.
Educational institutes as learning organizations are
considered to have applied effectively to the five
principles; 1) Personal mastery, 2) Mental model,
3) Shared vision, 4)Team learning, and 5) Systems
thinking (Birdthistle & Fleming, 2006; Linn,
Sherman & Gill, 2007 ; Maccoby, 2007; Maccoby,
2007).

Special education centers are educational

institutes that serve to develop learning potentiality

of all kinds of person with disability for their whole

lives since the disability is found. To develop the
potentiality of person with disability, it is essential
that a special education center has commitment
development pattern for parents and families by
utilizing participatory process. Developing a special
education center to the parents’ learning community
is necessary. Once the parents realize and have
chances to share their experiences of potential
development of persons with disability, then
they can help to develop persons with disability
accordingly to their individual needs. When parents’
learning community is organized and developed
by grouping parents who have the same values
and beliefs to join activities that promote shared
learning, there are four aspects that the group
needs to have or to do; 1) membership, 2) influence
to persuade, 3) fill up person with disability’s
individual needs, and 4) share experiences. The
interaction in the learning community is based on
parents’ beliefs, being group members, and desire
to work and help one another. Moreover, learning
community provides members’ needs obtained

from opinion expressing, specific data request, and




model should consist of 1) collaborative working
patterns, 2) groups of learning activities, 3) new
groups of parents, 4) multi-disciplinary learning
community, 5) groups of cooperative educational
personnel (Senge, 1990; Sergiovanni, 1993; Hord,
1997; Morrison, 2002 ; Allio, 2004). The activities
of the parents’ learning community should consist
of 1) chances of problem discussion, 2) more
interaction among parents to decrease feeling left
alone to look after the children, 3) parents learning-
based activities, 4) the collaboration among those
who are in the special education line, and 5) value
and strategy exchanges (Marquardt, 1996; Oztel
& Hinz, 2001; Leithwood, et. al , 2003; Cranston,
2007; Cormier, 2008) . Therefore , to develop
learning community is to strengthen all the parents
of children with disability.

CWA need to have specific education due
to their sensory symptoms caused by biological
dysfunction of the brain. The symptoms often
include non-typical ways of relating to people,
objects and events.

Nowadays, the spreading rate of people with
autism is rapidly increasing. In the United States,
the spreading rate of autism is approximately 10 —
17 per cent annually (Centers for Disease Control
and Prevention :USA, 2008) or 1 : 150 of people’
s birth rate, and it is four times with male than
women. In Thailand, the autism spreads in children
aged between 1 to 5 years old, and the autism
spreading rate is 9.9 : 10,000 people and more of 4.4
: 1,000 people or 1 : 227 for autism risk (Seewanna
Poonsappasit, et al, 2005).

There are great different understandings among
people in developing the children’s potentials.
Those who understand the needs of the CWA are,
of course, the parents themselves. But, from the
studies, it is found that the parents do not know
how to cope with the problems — what problems
to deal with first, what the result of each helping
approach is, how to develop CWA’s potentials so
that they would do better activities by themselves
both at home and in the community (Center for
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sharing their experiences. The learning community

Research and Development of Multi-class Special
Education for CWA, the Demonstration School of
Khon Kaen University, 2006; Somporn Warnset,
2008) Therefore, developing learning community
for the parents of CWA is essential so as to bring
out the parents’ potentials to support the CWA
collaboratively together with the special education
center. Moreover, this is a paradigm shift of the
special education center management to “a learning

community” for the parents or interested people.

The purposes of this research paper are 1) to
develop the learning community model for parents
of CWA in a special education center, 2) to study
effectiveness of the learning community model
implementation in Khon Kaen Special Education
Center, and 3) to study effectiveness of learning
community model implementation in other special

education centers.

2. Methodological Framework

This research composes of 3 phases as follows
(see figure 1):

Phase 1: The contexts, problems, and needs
were studied from related research literature and
needs of concerned persons. One hundred parents
of CWA and ten service providers were purposively
selected as samples. The data were collected by
survey questionnaires and structured questions for
focus group discussions.

Phase 2: The model development process
composed of 2 steps : 1) A tentative model was
obtained by analyzing and synthesizing reviewed
literature and needs of concerned persons. The
research content validity was verified by 5 experts,
and 2) A participatory action research process was
implied to develop the model in Khon Kaen Special
Education Center. The model’s effectiveness was
studied on understandings, practical skills, attitudes,
and satisfaction of parents of CWA. The data were
collected by implementing questionnaires, and the

structured questions for focus group discussions, the

structured participative observation forms, and the




Phase 1: Documentary

S—

Research: Needs of >
developing learning
community model for
parents of autistic children
in special education centers

are studied.

1. Problems and levels of parents’ needs are surveyed to develop the
potentials of the autistic in the special education centers implementing

a questionnaire for parents’ opinion.

2. Focus group discussion of the parents of the autistic is organized to develop
learning community for parents to develop the autistic’s potentials.

3. Focus group discussion of the concerned personnel is organized to

develop learning community for parents to develop the autistic’s potentials.

p—

Phase 2: Model
Development: Quality
model of learning

community for parents of

L » 1. The tentative model of learning community for parents of the
autistic in the special education center is developed by synthesizing
the documents and data in Phase 1 and the appropriate model is

verified by the experts.

the autistic in a special

education center is

developed.
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2. Develop to find quality model of learning community for parents of
the autistic in Khon Kaen Special Center applying 3 loops of

participatory action research.

Phase 3: Result Study: Result
of the model development of
learning community for
parents of the autistic in
special education center is

studied for effectiveness.

The model effectiveness of learning community for parents of the
autistic is studied by applying the model at Udorn Thani, Loei, and
Kalasin special education centers in three aspects; 1) the ability of
| »| the parents in developing the autistic’s potentials, 2) the parents’
satisfaction to the model of learning community for parents of
the autistic in a special education center, and 3) the progress of the

autistic after the model is applied.

e e

Figurel Methodological Frameworks: Research and development of learning community model for parents
of autistic children in Special Education Centers

autistic progress reports.

Phase 3: The model obtained from phase 2 was
applied in 3 special education centers; Udon Thani,
Kalasin, and Loei.

Details of these three phases are as follows;

(1) Phase 1: In this phase, the needs for model

development of learning community for the

parents of CWA in a special education center are
studied.

Method

1) Problems and need levels of the parents to
develop CWA’s potentials are surveyed by using
opinion questionnaire for the parents.

2) Focus group discussions are organized for




community for the parents to increase the CWA’s
potentials.

3) Focus group discussions are organized for the
concerned service providers to develop the
learning community for the parents to increase
CWA’s potentials.

Target groups

1)100 parents of CWA purposively selected from the
parents who have attended to Special Education
Region 9 Khon Kaen Center from 1 December
2006 to 30 April 2007.

2) 10 parents of CWA purposively selected from
the parents who have been regularly attending to
Special Education Region 9 Khon Kaen Center at
least three days a week more than one year.

3) 10 service providers such as occupational
therapist, psychologist, physiotherapist, special
education teachers, speech therapist who have
been working with CWA continuously for at least
two years.

Instruments

Five rating scale questionnaire along with
open-ended questions of the problem and the need
level for parents to develop the potentials of CWA
in a special education center. Records of parents’
focus group discussion on developing learning
community for parents to develop the potentials of

CWA, and those of service providers’ focus group

discussion on developing

learning community for parents to develop the
potentials of CWA.

Data Collecting and Analysis

The researcher collected the data by;

1) Administrating the five rating scale questionnaire
with open-ended questions of problem and need
level for parents to develop the potentials of
CWA in a special education center to the parents
and then analyze the data standard deviation and
the content from the open-ended questions.

2)Analyzing the contents from the records of
parents’ focus group discussion on developing
learning community for parents to develop the
potentials of CWA.

- 00>
—

the parents of how to develop the learning

3)Analyzing the contents from the records of service
providers’ focus group discussion on developing
learning community for parents to develop the
potentials of CWA.

(2) Phase 2 In this phase, quality model of learning
community for the parents of CWA in a special
education center is developed.

Method 1

The tentative model of learning community
for parents of CWA in a special education center is
developed by synthesizing research documents and
the data obtained from phase 1. The appropriate
model is verified by five experts. The development
process is as follows; (1) Related research
documents, and general data from phase 1 are
studied and analyzed. Model Factors of learning
community for the parents of CWA in the special
education center are synthesized.(2) A tentative
model of learning community for the parents of
CWA in the special education center is developed.
Learning experiences are determined and planned.
Instructional media and learning sources are made
accordingly to the tentative model. (3) The tentative
model, instructional media and learning sources for
training course, and the content appropriateness of
the questionnaire are verified by the experts.(4) The
content appropriateness of the questionnaire verified
by the experts is analyzed for index of consistency
(I0C) with the appropriate criteria level of at least
0.50. The results and suggestions from the experts
are considered to improve the questionnaire content.
Instruments

The research tool was the three rating scale
questionnaire of the tentative model, instructional
media and learning sources for training course, the
content appropriateness of the questionnaire with
open-ended questions according to the contents of
the model.
Data Collecting

The researcher made appointments with the

experts to deliver and take back all the research

documents and the questionnaire.




Data Analysis

The appropriateness of the contents of the
tentative model and media of leaning sources
verified and suggested by the experts was analyzed.
Each evaluation criteria, i.e. +1, 0, and -1 means

appropriate, uncertain, and disagree respectively.

Method 2

Three loops of participatory action research
process were applied to develop and obtain the quality
of the model of community for the parents of CWA in
the special education center. Each loop consisted of
four stages; Plan, Act, Observe, and Reflect.

Instruments

The research tools that the researcher
developed to collect the data were;

1) Experience organizing plans of learning
community for the parents of CWA in the special
education center,

2) Observation record forms with determined
structured items such as participation in sharing
learning experiences, participation in various
activities ,etc,

3) Evaluation forms of effectiveness of training
model consist of;

3.1) Three evaluation forms of the parents’
ability to develop the potentials of CWA, i.e.
understandings, skills, and attitudes

3.2) Five rating scale questionnaire of parents’
satisfaction to the model

3.3) Progress record forms of CWA; report of
CWA'’s ability, report of the training program,
and development progress report after using
the model.

Data collecting and analysis

The researcher collected and analyzed the data by;

1) Applying three loops of participatory action
research in developing the model of learning
community. The researcher collected the data
by video recording to help collect the data in
accordance with the determined items of the
research plan, and from structured observation

records by two research assistants as note takers.

The consistency of the observation was verified

by applying the IOC and the content of the

observation was analyzed.

2) Evaluating the parents’ competences prior
and after applying the model of 3) learning
community by using evaluation forms of
understandings, skills, and attitudes. The data
were analyzed by mean.

3) Parents’ satisfaction to the model was evaluated
after using the model, and the data were analyzed
to obtain the mean and the standard deviation.

4) Progress record forms of CWA; report of CWA
ability, report of the training program, and
development progress report after using the

model. Content from the data were analyzed.

(3) Phase 3 In this phase, the results of applying
the model of learning community for the parents
of CWA at other special education centers were
studied.

Method

The developed model of learning for the
parents of CWA from Khon Kaen Special Education
Center was applied with the parents of CWA who
have attended to the provincial special education
centers in Udorn Thani, Loei, and Kalasin from 20
January to 30 June 2009. The research methodology
applied was single group pretest-posttest design.
Target group

The target group were thirty parents of
CWA who have attended to the provincial special
education centers in Udorn Thani, Loei, and
Kalasin at least regularly three days a week and
continuously at least three months from 20 January
to 30 June 2009. Ten parents represented one
province.
Instruments

The data collecting research tools that the
researcher developed were;
1) Evaluation forms of parents’ ability to develop

the potentials of CWA,
2) Evaluation forms of parents ’ satisfaction to the
model,

3) Records of CWA’s progress.




Data collecting and analysis

The model of learning community was
experimented, and the single group pretest-posttest
design was applied. The researcher collected the
data by;

1) Evaluating the parents’s ability prior to and after
applying the model using the evaluation forms
of understandings, skills, and attitudes. The data
were analyzed by applying the mean value.

2) Evaluating parents’ satisfaction to the model
using the questionnaire after the model had been
applied. The data were analyzed by applying the
mean and standard deviation.

3) Records of CWA’s progress; report of CWA’
s ability, report of the training program, and
development progress report after using the

model. Content from the data were analyzed.

3. Research findings

The parents’ needs for model development of
learning community for the parents of CWA in the
special education centers were studied in Loop 1 of
the action research, and found that the parents of
CWA have had hard times helping their CWA. They
were not confident about how to help their children.
Although they were regularly advised by the service
providers, there were always some new problems.
Some problems, especially behavioural problems,
occurred again though they had been solved before.
The parents were too considered to consult teachers
in working times, so they, among themselves,
consulted one another. The service providers’ opinion
was that the parents took a very important part in
training CWA; they could train CWA anywhere,
anytime, and repeatedly, so that the training was
continuous and the progress of CWA was obvious.
The centers’ officials were assigned too many tasks to
perform — preparing learning media and organizing
programs for several children, and they also had
to always develop themselves. That provided them
limited time to help the children individually,
especially beyond the official working hours. It was

found in loop 2 of the action research that the quality
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model of learning community composed of seven

strategies;1) Suksa Paakpian: the parents have to
industriously study the bodies of knowledge and
the principles related to potentials development for
CWA, 2) Rian Ruu Pan-haa: the parents brain-
storm and determine the problems of the children
with autism, the family limitations, and the parents
prioritized the problems from most urgent and
complicate to least ones, 3) Suksa Khaw Dee: the
parents brain-storm to find the talents or the strengths
of CWA and the families, 4) Mee Suan Ruam Kit:
the parents take parts in experience sharing and
problem solving, determining strategies and plans of
developing CWA, 5) Pichit Thang Tan: the parents
apply all the technical practices to solve the problems
of CWA, 6) Mung Man Chuay Lua: the parents are
committed to helping CWA by bringing the obstacles
found while helping CWA to discuss in the group
and help one another to solve the problems, and 7)
Ua Fua Puu Un: the parents bring the successful
experiences to share with the others.

The application effectiveness of the model
of learning community for the parents of CWA
in Khon Kaen Special Education Center was
found that the parents were capable of knowledge
and understandings, skills, and good attitudes of
potentials development. They were most satisfied
with the model. And it was found that CWA gained
growth progress individually and in overall.

In phase 3, the application effectiveness of
the model of learning community for the parents
of CWA in the provincial special education
centers in Udorn Thani, Loei, and Kalasin was
found that the parents were capable of knowledge
and understandings, skills, and good attitudes of
potentials development. They were most satisfied
with the model (the average score was 4.65). And
it was found that CWA gained growth progress

individually and in overall.

4. Suggestions

According to the research, the researcher
would suggest that; there should be studies of model




of learning community for parents of children with
different type of disabilities besides autism. Both the

governmental organizations and the private sectors

should help promote more activities in which the
parents can take part to develop the potentials of
CWA and other disable children, and there should
be studies of other models to promote the parents’
capability of developing the potentials of persons
with disability.
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lntormation of Measures and Policies on Special Education and Topics on Education in Each Country

SCHOOL EDUCATION OF CHILDREN WITH SPECIAL
NEEDS IN INDIA WITH A PERSPECTIVE ON THE
INITIATIVES FOR CHILDREN WITH AUTISM

Alka Bhargava
Director

Department of School Education & Literacy, Ministry of Human Resource Development,

1. Overview

The earliest reference of “autism” in Indian
literature was reported in 1959, but the knowledge
about autism was limited. The awareness gradually
grew in India in the 1980s, though the number
of professionals was few. By the late 1990s a
few organizations specifically for autism were
established in different parts of the country, as
well as a few schools and parent associations.
Gradual development of related aspects, viz.,
diagnosis, treatment and educational options,
parental involvement, vocational options, human
resource development, and legislation etc. also
took place. The number of reported cases increased
dramatically in the 1990s and early 2000s, which
could be attributed to either increase in the actual
prevalence or improved diagnostic tools. The
reported incidence of autism varies considerably
among countries and is complicated by varying
criteria for diagnosing autism, different standards
for reporting public health problems, and other
variations. The earlier available screening and
diagnostic instruments for evaluation, assessment
and diagnosis of Autism Spectrum Disorders (ASD)
were generally intended for the Western population.
The Indian Disability Assessment and Evaluation
Scale (IDEAS) developed by the Rehabilitation
Committee of the Indian Psychiatric Society is one
of the tools now being used for diagnosis of autism
in India.

WHO puts the global prevalence of autism at
1 in 500. Boys are four times more likely to have
autism than girls. From one in 10,000 children ten

Government of India

years ago in India, the prevalence is 3-4 per 1,000
live births now. The incidence rate is approximately
1 in 90,666 or 11,914 people in India. According
to estimates, over 2 million people are living with
autism in India. Every year, the National Institute
for the Mentally Handicapped, Secunderabad,
registers approximately 100-125 new cases, which
is much higher than compared to five years ago.

It is only in recent years that the problems
related to ASD have gained acceptance. Yet,
this condition in children is not new. Parents and
teachers know that these children struggle to cope
with the demands of their homes, school, and
society. What is new is that finally the problems are
being acknowledged. Today, ASD is accepted as
a condition, one that professionals can distinguish
from other childhood disorders. India has set for
itself the goal of Education for All. Therefore,
educational interests of children with ASD cannot
be overlooked. Various organizations, both the
government and civil society, are working on
development of new pedagogical strategies and
related supports, through which it would be possible
to educate these children and turn them into

productive citizens.

2.School Education of Children with
Autism in India

Currently, the number of schools providing
education to children with autism is severely limited
as compared to the need. However, the range of
services is extremely varied and diverse ranging

from autism specific services to mainstream schools.




Starting with the first school in 1994, there are now
around 15 autism-specific schools in India. These
special schools have a student enrollment ranging
from 15 to 70. The majority of children with autism
who attend school do so at the nearest special
needs facility accessible. This could be a school for
children with intellectual delay, hearing impairment,
cerebral palsy, or of mixed disability. Some attend
special needs classroom in a mainstream school.
The efforts to increase early diagnosis coupled with
the rise in number of qualified special teachers,
professionals and setting up of more special /
appropriately equipped regular schools is paving
the way for early educational and behavioural
interventions, enabling the child to make significant
gains — steps which are particularly required in rural
parts of the country. An appropriate educational
program would be one which incorporates both
the general needs of children with autism with the

particular needs of the child.

3. Initiatives of the Government of India to
Promote Inclusive School Education of
Children with Disabilities

(1) Sarva Shiksha Abhiyan (SSA)

The key objective of SSA is Universalization
of Elementary Education (UEE), three important
aspects of which are access, enrolment and retention
of all children in 6-14 years of age. SSA ensures
that every child with special needs, regardless of the
kind, category, and degree of disability, is provided
meaningful and quality education. Hence, SSA has
adopted a zero rejection policy. The goal of UEE
has further been strengthened by the enactment
of the Right of Children to Free and Compulsory
Education Act, 2009 making free and compulsory
elementary education a fundamental right for all
the children in the age group of 6-14 years. This
amendment has given a new thrust to the education
of children with special needs, including autism, as
without their inclusion, the objective of UEE cannot

be achieved.

R
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(2) Inclusive Education for Disabled at
Secondary Stage (IEDSS)

The Scheme of Integrated Education for
Disabled Children (IEDC) was launched in
1974 by the then Department of Social Welfare
and was later transferred to the Department of
Education in 1982-83. The scheme was revised in
1992 and provided educational opportunities for
children with disabilities in common schools to
facilitate their integration and ultimate retention
in the general school system. This has now been
replaced by IEDSS, launched in April 2009. It
provides assistance for the inclusive education
of children with disabilities of Classes IX — XII
having blindness, low vision, leprosy cured,
hearing impairment, locomotor disabilities, mental
retardation, mental illness, autism and cerebral
palsy. Funds are provided for activities such as
identification and assessment, assistive devices,
allowance for transport, escorts, readers, uniforms,
books and stationary, stipend for girls, etc. Besides,
there is provision for engagement of special
teachers, creation of barrier free environment,
teachers’ training, orientation of communities,

parents, educational administrators, etc.

(3) Making Schools Barrier Free

All States have been directed to ensure that all
primary and secondary schools are made disability-
friendly, in a prescribed, time bound manner, taking
into account the needs of different categories of
children with disabilities. Each district will also

have a model inclusive school.

(4) Capacity Building of Special Teachers
a) Course curricula has been developed and
standardized by the Rehabilitation Council of
India (RCI) for
i) Diploma in Special Education (ASD),
introduced in July 2003, and is operational in

11 institutions registered with RCI, producing

20-25 teachers every year per institute
ii) B.Ed. in Special Education (ASD) will become
operational from the session beginning in July




b) Some other organisations imparting diploma in
special education (ASD) include Spastics Society
of Karnataka, Bangalore; School of Hope, Delhi;
Action For Autism, Delhi; Jai Vakeel, Mumbai
and Pradeep, Kolkata

c¢) State Nodal Agency Centre (SNAC) and State
Nodal Agency Partners (SNAP) of the National
Trust for the Welfare of Persons with Autism,
Cerebral Palsy, Mental Retardation and Multiple
Disabilities have conducted trainings on
i. Inclusive Education for Private School

Teachers to handle the special needs of
students with National Trust disabilities in
inclusive classrooms. In the Govt. Schools,
this is being done under the SSA Program. 38
programs were conducted during 2008-09.

ii. Special School Teachers Training — the
National Trust has specially focused on early
intervention and autism. This program was
conducted in 15 States during 2008-09. For
early intervention, the National Trust has a
partnership with Voice & Vision (A unit of
Hilton / Perkins, U.S.A.), Mumbai for training

special teachers in the Aspiration Programme.

(5) The National Award to Teachers

The award conferred to primary and secondary
school teachers from across the country by the
President of India, has a dedicated category for
teachers/special teachers with a disability doing
yeoman’s service for the education of children with

disabilities.

4. Support for Children with Autism

(1) The Central Board of Secondary Education
(CBSE)

The board made several changes in the
examination bye laws in February 2009 to facilitate
the children with disabilities, including those with
autism, giving the board (public) examinations

of Class X and XII, which strengthen earlier

relaxations:
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2010 at 4 institutions across the country

a) Use of an amanuensis and be allowed an
additional time ranging from 30 — 60 minutes
depending on the duration of the paper.

b) Option of studying one compulsory language as
against two within the overall spirit of the Three-

language formula prescribed by the board.

(2) A Government Sponsored Health Insurance
Plan “Nirmaya” for People with Autism,
Mental Disorders and Multiple Disabilities

The plan was launched in 2008 to provide
affordable health insurance to persons with autism,
cerebral palsy, mental retardation & multiple
disabilities. This has been a breakthrough, since
earlier health insurance products did not include

people with developmental disabilities.

(3) Gyan Prabha - a Scholarship Scheme for
People with Developmental Disabilities
The scheme enables them to pursue any
employment oriented vocational training,
professional course or higher studies (post
schooling) from any recognized institution, leading

to an economic activity.

(4) The Amendment of the Income Tax Act, 1961
by Finance Act, 2007
By the amendment, tax benefits have become
available to families of children with autism. A 75%
concession in railway tickets for the child and an
escort is also available if it is noted in the disability
certificate that the child will need an escort every

time he or she travels.

(5) the Directive of the Reserve Bank of India

It has become easier for persons with
disabilities like autism and cerebral palsy to open
and operate bank accounts, by the directive of
the Reserve Bank of India asking banks to accept
guardianship certificates issued by local level
committees set up under the National Trust Act or
those issued by the district court under the Mental
Health Act.




(6) National awards for empowerment of persons
with disabilities

The awards are conferred by the Ministry

of Social Justice & Empowerment, in various

categories including autism.

5. Legal Support for Education of Children
with Autism

(1) The Right of Children to Free and
Compulsory Education Act, 2009
The Act makes free and compulsory
elementary education a Fundamental Right, for all
the children in the age group of 6-14 years. The Act
came into force on 1% April 2010.

(2) Rehabilitation Council of India Act, 1992

The RCI was set up under this Act of
Parliament under the Ministry of Social Justice &
Empowerment. This council regulates and monitors
the training of rehabilitation professionals and
personnel, and promotes research in rehabilitation
and special education. Its functions include
determining minimum standards of education,
making recommendations to the Ministry regarding
recognition of qualifications granted by universities,
etc., in India for rehabilitation professionals,
making recommendations to the Ministry regarding
recognition of qualification by institutions outside

India and inspection in examinations.

(3) Persons with Disabilities (Equal
Opportunities, Protection of Rights and Full
Participation) Act, 1995

The Act provides for education, rehabilitation,
employment, non-discrimination and social security
for persons with disabilities. The amendment of
the Act currently underway includes among others,
inclusion of autism as a disability and strengthens
enforceable provisions for ensuring education for
the children with disabilities.

(4) National Trust for the Welfare of Persons with
Autism, Cerebral Palsy, Mental Retardation
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and Multiple Disabilities Act, 1999
The Act facilitates, among others, the
realization of equal opportunities, protection
of rights and full participation of persons with
disabilities and provision for appointment of legal
guardian of a person with autism, cerebral palsy,

mental retardation, and multiple disabilities.

(5) National Policy for Persons with Disabilities, 2006

The Ministry of Social Justice & Empowerment
is the nodal ministry to coordinate all matters
relating to implementation of the policy. The
Department of School Education & Literacy is also
one of the implementing partners of the policy. The
salient features of the policy include educational
rehabilitation which includes vocational training for
the persons with disability.
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Autism Education in Japan: Present Status and Future Challenges

HIROSE Yumiko and SASAMORI Hiroki,
The National Institute of Special Needs Education (NISE), Japan

Summary: In autism education in Japan, teaching takes place in a wide range of settings depending on the
autistic student’s degree of intellectual abilities; these venues include schools for special needs education and
classes for special needs education, special needs services in resource rooms, and regular classes in regular
schools. In this paper, we report on the current enrollment of students with autism in each of these settings,
and we summarize the present situation and challenges faced with a view to improving autism education in the
future.

Keywords: regular classes, special needs services in resource rooms, classes for special needs education,
schools for special needs education, autism education

1. Introduction

As part of the growing worldwide attention
to autism in recent years, the United Nations has
designated April 2 as World Autism Awareness
Day. In Japan, the occasion is marked, in Tokyo
and around the country, by various events which
serve to promote the understanding of autism and
appropriate action in the community, including

schools.

With regard to Japan’s approach to autism
education in recent years, the 2001 report Future
Directions for Special Education in the 21st
Century (issued by an advisory committee to the
Ministry of Education, Culture, Sports, Science and
Technology [MEXT]) distinguished autism from
other disorders such as intellectual disabilities and
emotional disturbance, recognized the importance of
research specific to its characteristics, and proposed
that research on autism education be promoted.
These recommendations led to the establishment
by the University of Tsukuba of the Special Needs
Education School for Children with Autism, the
first special needs school in Japan dedicated to
the education of children with autism. Methods
based on the findings of research and development

conducted there are now being put into practice.

Further, in the Tokyo Metropolitan Area, research is

being conducted on a curriculum for autism within
newly established classes for students with autism
at special needs schools, among other steps, the
education for children with autism accompanied by
intellectual disabilities is also being promoted in

these schools.

NISE carried out a fact-finding survey to
determine the number of students with autism
enrolled in special needs schools as part of the study
“Effective Educational Support Based on the Special
Needs of Children with Autistic Disorders: Focused
on Teaching Contents, Teaching Methods, and
Managing Strategies for School and/or Classroom
Environments” (FY 2003—-FY 2005). A further fact-
finding survey of special needs classes for students
with emotional disturbance established the number
of students with autism enrolled in these classes
and the various issues involved as part of NISE’s
study “Research on the Special Educational Support
of Autistic Disorders and Emotional Disturbances
in Elementary and Junior High Schools.- From
the survey of the special support classes and the

resource rooms—* (FY 2007).

The distinction made in 2006 between autistic
and emotionally disturbed students requiring
special needs services in resource rooms means

that autism is now referred to by name for the first
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Table 1 Percentage of students with autism in each type of school

Diagnosed (%) Diagnosed or suspected autism (%)

Schools for the blind 2.5 13.5
Schools for the deaf 2.1 7.4
Schools for children with intellectual disabilities 22.8 35.1
Schools for children with physical disabilities 4.9 10.1
Schools for children with health impairments 8.1 14.5
Schools that combine two or more of the above 19.4 28.4

20 31.1

time in education-related legislation (Ordinance for
Enforcement of the School Education Act, Article
140). The importance of educational interventions
specific to autism has also come to be recognized
in special needs classes; in this connection, in 2009
MEXT issued a notification changing the name of
special needs classes for students with emotional
disturbance to “special needs classes for students

with autism and/or emotional disturbance.”

Accordingly, in this paper, we discuss the
present situation of students with autism in the main
settings of autism education and summarize its

future direction.

2. The Present Status of Autism Education
in Japan

2.1 Enrollment of Students with Autism in
Schools for Special Needs Education

The study “Effective Educational Support
Based on the Special Needs of Children with
Autistic Disorders: Focused on Teaching Contents,
Teaching Methods, and Managing Strategies for
School and/or Classroom Environments” (FY 2003—
FY 2005) included a questionnaire survey of autism
education in schools for the blind, schools for the
deaf, and special schools (these special schools
are now called uniquely schools for special needs
education) throughout Japan. Here, we report on the
enrollment figures for students with autism in these

schools.

The survey found that students with autism
are present at all types of schools for special needs
education, as shown in Table 1. In particular,
students with known or suspected autism were most
numerous in schools for children with intellectual
disabilities (now special needs schools for children
with intellectual disabilities), accounting for about
35 percent of the total enrollment. By department,
when suspected autism is included, these students
made up about 70 percent of total enrollment at
kindergarten level, 47 percent at elementary level,
41 percent at lower secondary level, and 25 percent
at upper secondary level.

2.2 Enrollment of Students with Autism in
Special Needs Classes for Students with
Autism and/or Emotional Disturbance

In 2006, we conducted a survey of enrollment
in what were then known as special classes for
students with emotional disturbance (now special
needs classes for students with autism and/or
emotional disturbance). The results were described
in the study “Research on the Special Educational
Support of Autistic Disorders and Emotional
Disturbances in Elementary and Junior High
Schools.- From the survey of the special support
classes and the resource rooms—* (FY 2007) and are
tabulated below.

The data shown are for special classes for
students with emotional disturbance in elementary

schools (Table 2) and lower secondary schools

(Table 3); the tables are organized vertically
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Table 2 Special classes for students with emotional disturbance (elementary schools): Numbers enrolled, by
degree of intellectual disability and type of disability

Number of responded elementary schools: 3,443

Total enrollment in the special classes: 10,608

Autism spectrum LD-ADHD P§ychogen1c emotional Developmenltal Itlltelllegtual Others
disturbance +psychogenic | disability
Degree of A B E,F C,D H G 1
intellectual | Total . L .
. High-functionin; C: Psychogenic
disability Autistic %h q J E LD yﬁ s Truancy/ B,E, F
tendency, | o oman ) s school +C,D
? Asperger’s F: ADHD | D: Nervous
PDD .