FBREE I, 47D, ERl

FHREHORMBEL DET EDHS 1 FE~DRTHEER
— BEOFRTOSEEEETIL MIM) #ELT -

S ARE i

ERETERES /SR

TR P F e

BEOFERIEBNT, SRS AL2EfRET5 /1, Multilayer InstructionModel (MIM ; iR, M,
AR, (PR Vaughn, 2008) %ZEML7c, ZEHEEET VUL, FTIEFOFRIIBNTETOFELIT
%L, SHRAMIEENRERIND 1st AT —Y, 1st AT—VHEEOLA TR Ho TROFEBITHTS
BEOEFNTORMBRIRIEETHD 2nd A7 —Y, FILTHIER, MUBRZ LWFEBITRL, &0 FE
RECIEPHIARIEE L LTERSND 3rd A7 —UTHliahS, AT, 3rd A7 —UHEEITEATZ9AD
FLO (BYFEERT. 2%, FERE0. 20 ~DREPRETHMA L7z, 3rd A7 —U4EEIE, 1 ALMTE 1 &,
AR R OTERERFR AR T8 20 23705 40 43, /MEH] (BALT) IZTMIMEREREE >y r— 2N T
Tolcs ZONRr—U T, (@RFEALCEHEZ B U FEESioEsE0EE, Ob) BEEE<AVW5E
BEF TR, BRI ED L UTRAS Z LI L 20A0HEDR L, (o) B FFREOILR LERZERIC
B, IEERIBZOSREIEICE, FFEEEIOFRADTZA AL b, MIM-Progress Monitoring (MIM-PM ; ¥ -
A - BYE - (RRE - Vaughn, 2008) RV, #ER, HEERIVHROLAFARICADN, SLIZHAMITS

FELDMAFLEEN RO~ LT

F— - U— N ZEEEETL MM

B A DR EE

3rd A7—VfEE  BPrHEE

Response to Intervention / Instruction (RTI)

1. BELEM

BEOFRCERET 5HNBEEHN=—2ADH
BFELN, PREICBWVT 63%ICED L0 H#E
RBHTALY CUBIEE, 2003) . P TH, %
BHEICHREAREAS RS LD (FEES) EoRE
EROBIETL, 4.5%IITRATE, T0O%Y, FRE
BEFEas0OmE CORFE, 200001k 5, Z5L
TeF &b ~OEE R EER ML ER BN RED
BETHD LV O, 2007 4 BiTix, &
BEEO—HYEELZT, AR L bITHIIZERE
DR, BRICE-TW5D, 2L TES, FHilk#
BH=— XA T 25 FEL~DOHRMTEDER
%, BEOEREBFCE TR, BELEEEET
LHETHLZ L bEMOEEL 2T,

LY, KEIZBWThEE, AV yrxs
al—vay (ARCET3EIZTEEET MR
FHY) LEEHIE—MREOMEED S LEHR
HRABEEENTNWDE, ANV Y VT 2 —v
=2 VOEXROKEEE ED, £z, 204 %

SMSATBOEN  ESRRIEEE R AT
HRERIZ EbFEEE -
Y MCA

{Z37= % LD(U. S. Department of Education, 2007)
DHIZIE, BEOFERTORESIEN TR
VWHIZ, ARV T 25—V a ~BEEN
TLEIFLELREENTND LS (Kamps &
Greenwood , 2005) , |7, Vaughn &Fuchs (2003)
i, PERD LDHETHNWLNTE T 4 A7 LR
Y—ET N ARUREINCHE L TEEREICA R
RIEHIAR DRI LNDENEN) Ti, FHIZOZE
TOTWHZ LA LHESHhLEHTHD
0, HRHIZFEL~OXENREBRLTLES Z L
TS, 29 LEBERSS, ERAWTZ 21D
DHEET N~DHHPNEEDLP T, Flc2EwT )V
PFE L T&, FidS, Response to
Intervention / Instruction (RTI) EF /N, Wb
Wwd “BEIIXNTA2FELDORICOFECZERT
5" E'TNTHY, BRVSAVTHESW TS T
T —FORERMEL TS LN
(Speece, Case, & Molloy, 2003) .
ZORILTET /ML, ETIREFOFERIZENT,
HOROESELRETL2ZILEANL LTS, F
LM (s VR) X, #Hice=4—&
h, FCHUBDIE L 2THE, FiTHRR
BENRIND, ENTHH, FHEINDHUHMRH
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BIARTIUE, AV Yy LT 2 r— 3 VDAE[EE
MEEXLEWVSTELDTH D (Fuchs & Fuchs,
1998 ; Vaughn & Fuchs, 2003) .

EAWN R RTIETNADZL 1T, 3EEEDET
e LTS kI hd (B1xiE, Marston, 2005),
FNIZE D &, B1ERETIE, “BEOEEOFT,
ETOTFELITH LT, HEOoEy, BENRILICE
DWRREEERT LY  H2EETIE, “B1l1E
BT, +aRfURELNRZNFELIZHLT, B
BEoRECMZ, MRN2EEELTS, IMEFTO
BERET, BEOERN -4, WIhbEIDLN
B, HHOET, HELRT S VRAE=F ) VS EE
5", H3EETIE, “FRLTHLHURZLN
FEBITRL, LV EPHREEEZT S, BEDOFE
s T, ERFEEILEO A TOERBIEE I
5. TowHs BElrruusms sl B
5” , Kame'enui, Good, Simmons, & Chard
(2003)z LhiE, 3 1 BT, BEOFERITB VT,
FELRRELL2FEORBESZHM VR Lo 2T
*x, DIRCIEEEZERTHZLIZLY, 80%DF
ELOHEEHN=—XTHZ, FEOM 15%IZx LT
1%, MRNREESCERE LT, B55%DTFEY
WZiE, LR LSRN E TR Libs, T
DL I, BEORWEESEBHINZHEITE, 1
FELEDOKDY OEMT, BERLRA2|AD LD RE
BHRDOAFNOEBIOET EELEDFELR,
BIED 20% 05 30%3H 5 D% 5% < HWIZETH
BT ZERTEL LOBELDHS (Landy, Swank,
Smith, Assel, & Gunnewig, 2006 ; Liyon, Fletcher,
Fuchs, & Chhabra, 2006 ; Mathes & Denton,
2002 ; Torgesen, 2000) .

ZHLIEETNVOEREZZZ 2D E LT, BUK
728 m ,m B v 2 iE, the No Child Left
Behind (NCLB) Act of 2001 (PL 107-110), \ bE “Or
LVDOFELLEBLZIFIARNE OBERD S,
ZOH T, T, 3FEFEETIT, ETOFLEDL
DFEBRENEHE L VANV EEND LS
I L TWA, National Center for Learning
Disabilities(2004) Iz L4LiX, 9mEFE TiZ@EI42
HERZIT NP2 EFELDES, EitD
NOF TBRFEADOET EFEERLE TS
BMERHSZ EbREIN TS,

FiZ, BEOHRTB TSR E S
7o, DROSEEERSY T L O HE (National
Reading Panel, 2000) &, €7 VOEHREZFES L

TRHIER, 20T, HIHORADEETIT,
“BAREIZ (explicit)” , “KFRAVIC (systematic) ” ,
“PErhEy - BERIT (intensive) ” fEET A Z &

DEEMEHHL TS, HbET, mACHET

LR BB ZITY, FEHOEHEDOEEN

RFEAERFERTHITE, 1FELELTTOERT, X

BRUETHLZLEZRET DMERHDHI LD

B T3 (0O'Connor, Harty, & Fulmer,

2005) , LT, 1FAETHEEFHRTDILNT

Thil, BURFREOFEELRL, OV TL, &H

DFHG S, L VBHERTRNZERT ST LT

272 43% & 0'Connor, Fulmer, Harty, & Bell
(2005)iFik~ 25,

WZ, 1HREOKRDY £ TIZ, HHROERNL
AFNVRE/TERDSETF YL, FREFEE
ZBLT, rDREZ L/ LbmEINT
W% (Francis, Shaywitz, Stuebing, Shaywitz, &
Fletcher, 1996 ; Juel, 1988 ; Lipka, Lesaux, &
Siegel, 2006 ; Torgesen & Burgess, 1998) . Z 9
L7zftADoE T &I, £ TOFEFHEBICAICER
T2 TR, AV F 2T 2EZZH L O
B TLEEEZ RIFT L 5D (Stanovich,
1986) , %1z, Kamps & Greenwood (2005)
kT, E3IEMOBEENEL TS, AL
ETEEATHIFELICRLTIE, RHOEMT,
PR ELETTIT) ZLAEETHD L
k2%, F7= O'Connor (2003)i%, % 3EMT,
RO EET o/ fER, ER5XBERZS TS,
9 40%13, FEWRRAGREERF L2 &, Kbl
TiL, I5%BARY Yy V2T ar—g U~ BE S
Ni=DZxt L, FEESMBETIY, 8 NITWE-T=
ZEEEREL TS, ZO X5, Ay y T
T alr—a r~ORSBORD TREDHRE
H 2 AT OFFRTE A N5 (Tilly, 2003) ,
LT RITETAVDDIT LA, FLELD
XE=—RIZHL, BOrTRETHI L, BF
DFERTOEDOENEEEZRMTHL L LD
W2, ZFEEDOBRNARY Y VT afh—T g~
DRSEPLSHLZZLBILDHD LEZOND,
DEY, RIIETMTIL, #E6R1T L ViR s
TW3 LD HEET A~DORBREOBRES V354
W, LU, FHERETVE LTS 2050
[ZoWTIE, FiElE, XYEEOmEED, KE
BV TS, RIEBHEDONTIEND THD

(Fuchs & Deshler , 2007) .
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ZH Li=EROBmEIL, HAD LDIFRICH LT
b, PENPLTREEE XD HOLHEE (2006) 1T

WRTWE, —FT, BRIZEBWTEE, LD & ¥
ENENEENoT, FRAH, FEHHEESE

EHZE~EHEV 2L Lo ERAEST LD
o TR,

2O LieRiakE 2, E - BB - TR - F
JBE « Vaughn (2008) iZ, RTI T /VIZRIT 5 MiHaD
M, “BROERTOEOEVWEE", “Frb
DoFETENEBT 2AIOERIZ BT 23 H
fEE - TR CEREYT, bARICRT5E
EOZEHRTOLEREEE TV, Multilayer
Instruction Model (MIM [ A] ) ZEEFEL TW

% (Fig. 1) .
ESOSRATD Tst
WRENGISH AT STHTEE
1StAT—DOHT

BROFRATD 2nd
HEeEEe AF—2 BULRE u\@ﬂb‘

e, S, REUZHMEIC LS i
wibueiEs T3

Fig. 1 BEOFRIZETSEREEET L
{ Muttlayer Instruction Model [MIMI; - B8 T4 58 Vaughn, 2008 )

1st2A7—D 2nd2A7—2
TREUIELNFES

MIM TiE, £7TH 1 EE MIMTIX1st AT —¥
LIER) 12T, BEOFERNTEE T CORY
REEZETOTLELERRITITY, ME2E
B (MIM Tit 2nd AF— P LFER) TiX, 1st A
TV DHRTEBURZLWFELITRLT, @
BEOFEJNTHEN2EEEZERT 5, EiZ2nd
AT — D THIRAKMBOBR S TRNFEBITHL
TIiZ, BEOEENMIBNT, #EM, £P8
W2, RERAERICLS, IV L LEE 3B
BEOEE (MIM TiX3rd AT — P LHEE) #2175,
ZO XD, MIMIZE, RII EF A ESN—RIZIZLT
WANR, BEERIZTIRLADNS, XX
RTI Ti%, #2, 3EMOEEIZSVWTIL, HEF
RREE, BBICRESND DR L, MIM TiE, ot
EXERORFITE DY, FRICERTES L5
L%LTW EfERIZ, RTI TiX, $2BB0fE

iﬁ%@&%&iﬁu,wﬁﬂfh%%ﬁo%,
PRV LTEIETIT 9. LL, MIMTIE, <&
LB FEBITR L, EARICEEIZT I A, B

MiZiE, ETOFELREMTS (TX3) L5iT
THE, BERWICE 1 B oEELEL T LD
HY, FEERFNEVWIBEEREET S, HRT
MIM & WS BT RaHEERALIEDE, 25 LEF
EOBEWIIMZ, RII OKELREHO—2THD
DHEEEE LT ARV R BiEE - mED (2008)
ZET TS, 2%, HETH, MIMTI, @
BEOFERITB T 2FEFE TOPRMRIEELET
DFEBIT LTRET 2L, FHEOOETE
~ORMZEROTFHRIXEEZERTLZ LR E
BThh, ZTH5LEEMEZRCTIMESZ, R—
ETNELTEETIORZYTRNEHEI LT
W5 (EE - |HE D, 2008) .

Fiz, MIMIZEEET L TH B0, il
SHBEDORENERKETHBHELT, &7
DFEFFEICEAD S “FA" , PTH “SEEREH
IEREY T TS (WE - HEDL, 2008) , #
Bk, BARFORSE LTI, ERANII—XF—F
%fﬂmf%5¢,%®w—wﬁﬁméh@w®
REHREHTHY, INEREEEOTLDITE
TEHBR#EETHLZ & CRE, 1986)7 , “*%u
BEROEFEDOHB DI, LDDRWFITEHLT
MBI OEBRESTEICA BN, BEFEITRD
{EN, 2ETEOHEERROTL OO0, KRE
BERAOND Z L (EE, 2002)” 22T T 5,
LT, BLED X572 MIM ZAWT/ER 14
BT TRA20BAILHEH OEEZT 1o R,
FHICOETLLEEEODHZFELEZIER LY, +
D, BRIZZNBOFELITBNTHLHRNH
bh7=LT\ns (MEE - HEDL, 2008) , ZZ°T
DFHBROWEFAEIE, MIM & 1 B FEE L TE FEER
(2, BRHIEE 790 & L OLEIC L iThh=b DT
HY, WhiE MIM £EKOFHHE Vx5, Liziio
T, FAT—VOPREFTHL TV B0 TIiEAR
W, LLAaRs, AT—V I OB EBIET
B Lix, BEMRILO D DIEERFEL ZMIE
AREZT 2 L CHLIFRICEETHL LERD,
FZ T, AWFETIE, MIMOFTHELOETE
NEENT D EREOEVWFEL~DIEE (31d
A7 —UVHER) [TRYBRET 5. BERIITIE, 3
rd A7— VIR F EbiE E0 X S R ETRT
DM, T, 3rd AT—VHEERToHHER, F
FORZEESFEH ITXT AARADE 2 HF IR
B BN DITDNTIHRA,
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Io. 5%

1. %8

MIM TC, 3rd A7 —VHEEITEATEAS/INER
2D 1FEA9% (BF64, LF34) , Fy
RN 7.2 B (EEMERZEIL 0. 24), PRES)IIIRN A /N
B (1FFE327 7 A) RUBEREREN B IER (1
BEAITR) DKL TA (17T 304F#)
L0 1406340880, &M LEREOHEMLE
B 12 Biz|EZ& L 7 Learning Disabilities
Inventory( LDI ; FBF - & - #EE, 2005) CiX, 9
A5 ANBMTEIE, fESMEOEmTE biz “2F T
L7 LFESN, FEROETOREE (“H
<", “BETT, ‘BT, ‘B, “BES
27, “HERmTAT) T “oFTEH0” EiX
“OFETEORN CFHESNEDOL24THh-
oo FT, ST “0FFEHL” X

EFTEORW LFFESh=DR, “F” 233
% s 11 %-:LFI-__;_” ng 5 % 5 “é}—%@” s “% < » 3 “%_i_

BT5” &84, “WMmdTd BEATHhH-T,
2. P

(1) 3rd AT —VHRESMEOEE : 15FH
IZik, BEOFERITENT, £ TOFELEXNR
I L7 1st AT —VHEEZ MM BHEEIERE Sy
F—VEHWT T, ZORERy  r—T L
“BRALCEELEE U CEHEEOBRFELET
5 FHRESHOL—NLVERREICERL, V11O
HEZRAZ L (Table 1, Fig. 2) ", “ (&
FTHRL) BENRENEED L LTRALNSEE
LTI LICLY, BADEEEZMLESESZ
&7, “BrPoiRAFICLY, BEHICAVD
BEOWEKEFERAZETIL ZEME LEEE
RPBMOZ L EET, 2FHITIE, 1st ATF—
VIEEDOA T, MUBR+LSTRVNFEBITRIL,
FT< MIM FBREERENy 7 —VE2HNWT, 2
EO—HHFEE OKHE, HEOEHIFHELF
HAL%E2nd A7—VHEEEZfT-o7 (M, 2nd AT
—UHEEIZRBNTL, BICEBTETVATED
1, BRERTRIT, F—Fy b RBRERESE
ANT=EIS R, BEMBEOZERSE, L&A
ELRECRVEb o L) . 2nd ATV
EEEZRTYH, BARBOBZLWFELITRL,
SEMITIE, Srd AT —VEEEREmK LA, 3rd
AT —VHEERROELERR, BEEHOBRACE
TATEAAL b Multilayer Instruction Model
- Progress Monitoring ( MIM-PM [ A - BP—=x

A) ; ¥EE - ¥Rk - BHIE - 7 - Vaughn, 2008)
D12 HERTORERN, MIMEZEALLELY T
ADEEN L 1 BEEREL LOEBIARBH D
L, DOREREROA-TEBORS (B
WE, BMEE) OEZEN ML TOHA L Lz,
W, MIM-PM %, E#igy (] : BESAE) 5o
ARy (F: LM WERTLITEAALDNT
HOU MM THWSNE B LAE=F Y FT
%5ﬂ%8%®ﬁ§zf®Mﬁ%@ﬁ%ﬁﬁf@
, R (FasvR) wbFEBR LTV, “&
%9_ EER L (3 o DB bIRIZE 9
’%%OHZ)&&) L “3o0Z LITHEL (3
o@ METEIT TEVTHI O EFERL FEA
T, & @%%ﬁfi@&%@”@2%ﬁ&f
%%%ﬁ%%(ﬁ ; lelE, BE, BEE
%%,%E%,ﬁ&ﬁ%)@%ﬁﬁ%mowfm
BTEBLo 1o TWE, EMIFREIZET A b
13 ToDF 24T, BEOFRT—FITERL
B/BETERAAV N THD, FEDITIE “DIHH
HHN” LA TN,

nHﬁ'

Sllee. C L L L ELL L L

P A2 1 |
&7 i - X l | ‘ ‘ h
= | ‘ ‘ |

«YD
=L

e
Ead vk - - Bo{H wir- - -
HAEL TLe) IS HAEL TLRL IS

Fig. 2 MSH|EIIL—ILEERCTDEHDOHE "WE=FY—F"
(2) 3rd AF—VIBED 1 <Dl : 1 A
T 3H PTG T, W—FE, A PNEKT
iﬁﬁ%:.ﬂ¢%#fi%ﬁwﬁﬁﬁﬁm,lﬂ
DD 40 HT/IERIT LA 3rd AT —VHEE
%%mbt(%:ﬁ”,”ﬁﬁ”,“%ﬁ”,“%
RE” Oft4E) , BEEZ, REBEELIEHEHIX
BEBROBETITV, FIXEEROKEEIT
7 7 ADHLHEE, HRRAY v 7DORNONWTH
MAA L OREFHEYE L, 1, 2A8HEEREL
T,
3rd AF—VHEIZOWTH, MIM OEEEE
BERy Fr—VERANTTo R, BEAR 12



BRTHORSCBEERSETEOH S 1 EE~OEPRRE

Table 1 MIMICEIT RIS ENREC/L— ) LOBBREIL
BE S wWE MRS
REIL EoT — @@ E35L — e— @ EhEs —~ 00@ BEp> — 0®—
EEL BE, BS503R0 BE, BESO 1322020 BE, BESO1 322N BE, §ES0O—IFICDON
T, FE100E, @S T, FE100E, BEC THEE1 O0NE, WS THFE1 ONE, BESIC
WL TREECT—E1ES, WLTIE, ShEEFEEZD (Bl Ew) ISELTIE, 2 WLTIE, 200F0OVEE
fl) “S-7 I FEEINS—~ FEFICHIET, B > DHEOUVSERAL->TI1O RL->T1E0MsE, shier
WEIC T —EEBZ-FENL L’ EEINE, ShEREE n<, B “@BEb5e”  F FEZOTETTICMHMIET,
EEOFFTTCHET-F= EIN~FEENL—2 DOF Bl “BEp>" FEINL
EY OUBERLH>TING —=22OFNVHERALLT
NE, ShErFEz0EE
TIcpiET
Z0ft EigOEEESH, BED BERTOEN (F: “35 “WE=BY— (Fe. EOZEEESH, )

EEIC £ o TRRKICENDE
LIBERL), HET3
(Bl: AT’ & Ao
B T ST

D" EREUESD "B @
FOICHETARTE, BLLE
& 5" EBLENIER

Ay EEXFEERCER, £

2) " &Ef@oT, 2D03F
ERRICBLREBCLET, 2
MEMEBEREBLTNDC
ECRTNED, BT, BE

REOERICL > TRRKICE
WDELSEEERL, FET
2 “ICAEL” £ IC
AZELD” )

oirl

=) nsk (Bl 2 S80) &, fl ERRICDo>DERBTE
S LTERRRIDESEN T, 1EN2FTRHRSN
ELETERS TNBZECRTHED

DOFNEZLUTITR L, W, HHEHICET 23
rd AF—UHREL LT @) 1 b (), B) iZnEOR
BE LD, BAEOEMFE TOEBDOEEIL, W
BB @ 2E bbbt

(a)50 BEOFMNLIEESNT-ETHIEIEEY
AL EDETEMERBEICSE > TV FRE
(R —n)  EEREES, RO E S
& LR,

(b) BHETEION—IFER  1st AF—, 2nd
AF—VITHRLTCEEN—NLEEFERRAL
7= MEALSCEELE B U - TESE O BEES,
XFLELDORE~DEBERTZLEEDIL
ol

RBIZE S Z LiTE 3 oOBIRENI LB
B 30Tk, “FoT/ &0/ ETH”
B, HHREHSIREGOHE, BIINEER DR
BH, 22T, ELWREOFBERERT L7, &
VHEWICAWSRBEOIERED S L, KT,
fEDT Y v S DR EAT o T, M TR EE
LWEEITE, EEEL L bITERLE, Z0LS
RIEBEZEL, BHOEZXEHIDIFEEE Do
Je

(D) ZFDOHIZE - FHREFNEENS Z LITHE
L: B9 TEZ, 3E»L5MEOFEEE VW, 88
FIZFREBRELVDNE S hEHER L,

(&) Z LT L THDITEBERAWT, HIEE
B BEEEOIKREAFOPFTOEAZDIL
Tro ERRLTECE, EWTEE LA -7, EEED
FKEABE LW E I 0EMER L,

(£) %D H OIEBNTH4 5 BAED IS

3. MIM-PM B R OB ORI

FLF A MTIE, 83rd AT —VEEITA LTI
H b)), 8% O TIT o 7= MIM-PM (LL# “MIM-PM
DA TB) BEHTE, "AMTADMZL, 3rd
AF—UHEEBOEKEIC S LT A b LER, HE
Eh3EEBIZR—DH O (LI, “MIM-PMO A
LIB) BEMRLE (3ATA) . Fio, RO
HERE, BILZ2RDZ0D, ZO#%, VT ADMLE
REFFE—70, HEISWZEBERERD LD (LI,
“MIM-PM D B” +43) %#fT-7= (3 A% ,
4. BEBSNEORAICHT B FOED

IRFE

fFEl, BEOEJRTOMM-PHERTER, F&b
2, “BELdole /ELhof”, “ELh
of /B o, “FiElE ESTEHEEIC
ol /BEiChbhol- (2ERIELEOER
EE) ", “BbrZll@FE/fFETiriy”,
‘B Z L BRER/HBETERREV TonTERA
7= (MWidfsEE N4 B, FELEY T
BZHFICOEDT T, F i, BIEMIEIFTE T TRL,
NEZZRTREML, FELBABRLSTVE S ED
Bl . #2T, 3rd AF—VHEEIIBMNT 5
Al &M R USME T, Zh bR FIZE(L
BIHEBND R,

m. &%
1. 3rd RF—VEESIN%E D MIM-PU BRD
=1k
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30

MIM-PM @A MIM-PM®OD A MM-PM @B
€=t t:1p) (581 C=p=)
Fig. 3 3rd A7 —YBESNRO MM-PM #8mROZt

Ui, A% (54) L BIK (44) Ti3, 3
rd AT — VB TEREICER D=, 2
THEEKOREOHIZTAEBRLRENTED NI NETHE
MHBED, v KAy h=—D UBEEIT-
7. FER, BER REARUVEERD UHEIT,
1.50 726 8. 50 D#FIH) , 584 (UfE:2. 00—9.50),
ETOERIIBVWTHEHKOMICARELALNAR
Mof (ps>.08) , LER-T, SROFEEICLE
JHERBREZEOBRWVITERICKETRERER
TRV EHIEFL, AR, BEROSMEEZ Gh¥
T3rd A7—VHRESMIZL L, 9WEiTo7

SEE S B ORBERNTIT - 7= MIM-PM D A D&
& (25%% A V18 5. 50, FPLfE 10.00, 75%% A
JUAE 12.00) &, FEEHITIT o7 MIM-PM D A’ (25%
% A JUfE 11. 00, F & 18. 00, 75%% A /L& 20. 00)
B TO'B DA . (25% 7 A JV{E 13. 50, H5E 18. 00,
T5%% A VE 23.00) % Fig. 3iZ-~xL7, ZVU—FK
~ UIBREEZ RO THEER - %O MIM-PMRE R T
WL, HE, AEESRDLNE (x = 16.22,
df =2, p <.001), FZCTELELRETI> 1D,
Ry 7z —=0FEILL 2 EKEOTREZR
T, VA N2y A ORFERBEMFREET -7,
FE B, MIM-PM D A5 L, MIM-PM® A* 38 & TRMIM-PM
DBIZHAEZRABN (ps<.01), MIM-PMD A’ &
B L OMITRARZRA N7 (p>.05) .
FIERIT, R ERICRBIT DO ER%E Table 21T R L
7o M, FEROBEIIX “BiCEIZLiEBL”

L 3o LIFRL” EBRERELELD
Ths, R, ETOERETHERESAOLNEE
(ps<.05) , SHILZELBROER, ZhbE£T
BN T, FBERNZIT o7 MIM-PM @ A & f5E#&IT
fTo7 MIM-PM @ A’ 38 L OMIM-PM @ B & ORIz A
BEERBH LN (s<.05) , —F, HEHITIT
S MIM-PM O A’ & B L ORICIE, AREIRA DN
o is (ps>.05) ,

2. HEZMEOFE KT B L FOEAL
3rd A7 —VHEESNER (12 AFAN"5 1A
FR) , BEOERTERIN-E 3EO MIM-PM
&, BIMPRUHOE 3 EIO MIM—PY E#IZSA
eI T DI ZF ORI TEB AR LND NE
BT, R, 3rd AT—VIEEEROL 3 EO
MIM-PM EMaf2ITi%, “BedeZ &AFZ” LEIZEL
=BG DRI 41%, “BirZ LAHET LEZ
LB DN 3% Thol, Fd3, 3rd A
F—VESMP KO 04 3 [0 MIM-PM E it
WZiE, ‘PR Z LM E T FEIX ‘Bl Z L3
B LEELEREOFEEN L HIZ 18%ICETLE
o

M. Z£8

1. 3rd A7 —VEESNMEOBEBEEEDRY

P L IEESR

AWFZETiE, MIM—PM @ 12 AR TOE A,
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Intensive instruction for first-grade struggling readers on special morae:
Multilayer Instruction Model ( MIM ) in general education classes

Akiko KATZU*, Miho TANUMA**, Koyumi HIRAKI***

* National Institute of Special Needs Education
**Ota Training Center For Disabled Children
**+Tokyo YMCA

Multilayer Instruction Model (MIM ; Kaizu, Tanuma, Hiraki, Ito, & Vaughn, 2008) of reading
and writing special morae was provided to students in general education classes. The MIM consists of
3 stages of instruction: 1st stage (all the students receive an effective and core instruction in general
education classrooms), 2nd stage( additional instruction for some students for whom the 1st stage
instruction was insufficient), and 3rd stage(intensive instruction that includes flexible grouping for
students who are struggling). This article was investigated the effects of the 3rd stage instruction, 9
students in Grade 1, the mean age was 7.2 years(SD=0.24), with severe reading difficulties. The small
groups of fewer than 5 students instruction was provided for 20-40 minutes per week from the end of
January to the middle of March and was based on the MIM package on special morae. The MIM
package focus on (a) understanding of syllable / mora structure that visualizing special morae and
corresponding rhythm and special morae, (b) gaining speed in reading a sentence by increasing sight
words, (¢) expanding and applying real words. The MIM-Progress Monitoring ( MIM-PM; Kaizu,
Hiraki, Tanuma, Ito, & Vaughn, 2008), which targeted reading of special morae, was conducted before
and after 3rd stage instruction. In addition to the 3rd stage instruction resulted in significant
improvement in the score of MIM-PM, the students' remarks toward reading were more positive.

Key Words: Multilayer Instruction Model (MIM), Reading problems of special morae, 3rd stage
instruction, intensive instruction, Response to Intervention / Instruction (RTI)



