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CURRENT STATUSAND TREND OF EDUCATION
FOR STUDENTSWITH SEVERE AND MULTIPLE DISABILITIES
IN KOREA

Dong-il Jeong
Educational Researcher
(Korea National Institute for Special Education)

I. Trendsof Education for Studentswith Severe and Multiple Disabilities

With revised Special Education Promotion Act(SEPA) in 1994, the placement system of students
with special needs had been changed in Korea. Before this law, students with mild disabilities had
been placed in special classes and students with severe disabilities had been placed in special schools.
After this law, regardless of the severity of disabilities, aregular classis considered for the placement
of a student with disabilities first, and then a special class, a specia school, and other facilities are
considered in order. Therefore, special education of Korea is actively pursuing inclusive education at
present. This change has been actualized in specia education policy in order to increase educational
effect for all children with disabilities. Special education and general education are not considered as
separated any more and there is a strong initiative that puts them together with the slogan, ‘integrated
education'.

1. Classification of Studentswith Special Needs

There are two laws that stipulates a classification of disability category. One is SEPA that divides
students with disabilities for educational goals and the other is Welfare for Disabled Persons
Act(WDPA) that divides persons with disabilities for their welfare. SEPA classified disability
categories as follows; visual impairments, hearing impairments, physical impairments, mental
retardation, emotional disturbance(includes autism), speech and language disorder, learning
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disabilities, and other disabilities designated by Ministry of Education and Human Resources
Development. But WDPA divides disability categories of persons with disabilities as follows; physical
impairments, cerebral palsy, visua impairments, hearing impairments, speech and language disorders,
mental retardation, pervasive developmental disabilities, mental diseases, kidney diseases, and heart
diseases. Severe and multiple disability is not included as a specific disability category in the laws
mentioned above, but Korea Institute for Special Education(KISE) which carried out the  Survey on

the Prevalence of Children with Special Needs in 2001 classified disability categories of children

with special needs by adding autism spectrum disorder, health impairments, and multiple disabilities
additionally to the disability categories of SEPA.

2. Definition of Severe and Multiple Disability

Severe disability means a very serious degree of disability and multiple disability means a joint of
two or more than two of specific disabilities in Korea. When we mention both of them at the same
time, we use the term 'severe and multiple disability’. Though clear definition of the term, severe
disahility, has not been presented yet in the laws, KISE conceptualized severe disabilities as blindness,
deafness, and mental retardation with intelligence quotient of below 50 revealing limitations in all
adaptive skill areas and requiring pervasive support needs, when conducting the survey on the
prevalence of children with special needs. This survey also defined children with multiple disabilities
as children who have two or more than two disabilities of different categories and need ongoing
specia supportsin learning and daily living activities, and presented blind and deaf, deaf and physical
disability, blind and physica disability, blind/deaf and physical disability and so forth as
subcategories.

3. Special Education Delivery System for Studentswith Severe and Multiple Disabilities

There are no regulations which prescribes a special education delivery system for students with
severe and multiple disabilities in Korea. Like other students with special needs, they can be placed in
regular classes at first, or be considered to be placed in special classes and specia schools in order.
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However, in reality, most of students with severe and multiple disabilities are placed in special schoals,
some of them receive home-bound itinerant education in home, institutions, and hospitals and some of
them receive education in dispatch classes of ingtitutions.

Types of special schools are divided into schools for visual impairments, hearing impairments,
physical impairments, mental retardation, and emotional disturbance. A majority of specia schools
include kindergarten, elementary, middle and high school programs. But independent kindergarten
specia programs for young children with disabilities have been established and managed since 1998.
And a large number of home-bound itinerant education classes and dispatch classes of institutions
compose important parts of special education delivery system for students with severe and multiple
disabilities.

4. Current Status of Special Education Institutes for Students with Severe and Multiple
Disabilities

1) Current status of special schools

The number of specia schools are 136 and the number of students of special schools are 24,276 in
2002. There are 11 kindergarten special education programs and 310 young children with disabilities
are enrolled in these programs. The detail of the current statusis as follows;

The number of present classes and schools
Number |  Kindergarten Elemetary Middle High Post-High Total Number
of of

Type chools | Class | Student | Class | Student | Class | Student | Class | Student | Class | Student | Class | Student | teachers
of Disoder

Total 136 270 1410 1261 9927 | 628 6040 | 568 6,091 69 808 27% 24476 4986
Vision

o 12 17 101 r/3 436 3B 259 47 564 9 B 183 1453 365
impairment
Hearing

o 16 58 402 14 673 62 473 53 535 4 3B 201 2118 531
impairment
Menta

i & 142 642 819 654 402 4,070 R 3321 52 603 1,765 15,680 3106
retardation
Physical

. 19 3L 190 176 143%6 8 87 83 853 1 4 381 3310 678
disabilities
Emotional

i 7 19 s 0 838 41 451 B 318 3 3 176 1,715 306
disorder

(Source : Present Status Of Special Education Of MOE in 2002)
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2) Current status of home bound itinerant education

For home bound itinerant education, teachers visit homes of students with disabilities, welfare

ingtitutions for people with disabilities, welfare institutions for children, other institutions, and

dispatch classes of institutions. In 2002, 416 teachers of 319 schools were visiting 216 homes and

institutions, and taught 2,072 studentsin 257 classes.

<Table 1> The number of schools/classes/students/teachers by type of home bound itinerary
education(Unit: Person)

Home-Bound Ingtitutions-despatch Itinerant education Total
[Seleloget Class classes Institutions Home
| Agat
Noted Nnied Nnted
Nnied | Nnied | Nnied | Nnted | Noted | Noisd Nied Su Nniad | Nnied | Nied S Nniad | Nnte | Nnied S Nntad
NviedSt Nntedls | NniedSdet | NniedTate
uw | o5 | S | Taw [ Sw s Tate | rowovs | vy | as | Qo | rowowvs| vioe | dos | Son | rowovs | veskadoe
Elem Eilem Elem
arigts
Tota 76| 108 578 103 80 149( 1,194| 124 1 111 95| 34| 147| 212)205| 155( 319 216 257 2,072 416

(Source: A Study on the Establishment of Support System for Education of Disabled Children needed
Home-bound Itinerant Education and Non-Entering School by Dong-11 Jeong in 2002)

<Table 2> Distribution of home bound itinerant education population by age(Unit: Person(%))

Years| under 7
7-12 13-15 16- 18 19-20 Above 20 Years Total
Type Of Educati years

Home-Bound Class 32 295 88 89 50 24 578(26.6)

I nstitutions-despatch classes 69 472 306 187 115 45 1,194(57.9)
Institutions-Itinerant  Class 2 28 25 21 14 5 95(5.6)
Home-Itinerant Class 6 119 48 22 5 5 205(9.9)
Total 109(5.3) | 914(44.1) | 467(22.5)| 319(15.4)| 184(8.9) 79(3.8) 2,072(100)

(Source: A Study on the Establishment of Support System for Education of Disabled Children needed
Home-bound Itinerary Education and Non-Entering School by Dong-II Jeong in 2002)

-22 -



<Table 3> Disability categories of home bound itinerant education population(Unit: Person(%))

Type Of FhyscDites MUipDisties Totd
Disoder ~ | e st ‘ MetRexto
Ve AUSe | Do | ven | Lerig | e Merd P
oty | M| oy | mer | Dt DistiieMen | Digtiiereion | ReactiorBa | Oes
Dty : Rt 4Dl 0
Ausy) ) Inpanet
. (VD) (rdudrg Auist) | redisacr A
Education BroiareDisicl
HoreBard Oas 70 130 23 13 . - 240 45 10 26 21 578
ritias
dxech 34 260 5 10 . 1 299 50 49 156 10 1,194
demes
e | 0 9| - 1| - : 24 5 10 5| 1 95
ooy
I—brgna;raay 38 53 4 13 3 1 45 20 19 7 2 205
2,072
502 452 32 37 33 22 608 120 88 194 34
Tod 42| 18| @5| @8] (01| ©1 (115
' ' ' ' ' ' 608(58.2)

(Source: A Study on the Establishment of Support System for Education of Disabled Children needed
Home-bound Itinerant Education and Non-Entering School by Dong-11 Jeong in 2002)

5. Direction of Education for Studentswith Severe and Multiple Disabilities

Currently the number of students with severe and multiple disabilities in special schools are rapidly
increasing and teachers experience a great difficulty in developing instructional methods. The
direction of education for the students focus on adaption of functional curriculum, placement of least
restrictive environments, continuity of curriculum, community-centered instruction, integrated
offering of related services, socia integration, support of assistive technology devices, and so on.
Areas of curriculum for students with severe and multiple disabilities include physical/motor
development, emotional development, social skill development, communication skill development,
cognitive development, work training, domestic affair activities, leisure/recreation, safety, health,
self-help, community activities, inter-personal relationship, basic/functional academic skills, work
attitudes, mobility, use of aide-devices, adjustment to vocational environment and so on.
Individualized Educational Program is administered according to the characteristics and needs of each
student using the curriculum areas above. It is said that optimal curriculum for students with severe
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and multiple disabilities is practical and functional curriculum. It is impossible to administer
Common Basic Curriculum which is meant for regular schools and Basic Curriculum which is meant
for special schools of students with severe and multiple disabilities. Alternative curriculum should be
administered to them. Alternative curriculum can be organized using not subjects but areas mentioned
above. Therefore, school level aternative curriculum for students with severe and multiple disabilities
are often organized and managed as integrated curriculum which integrates subject areas mentioned
above, extra-curricula activities, and school optional activities, and therapeutic curriculum.

6. Instructional Strategies

Instructional strategies for students with severe and multiple disabilities are not different from
strategies for other students with disabilities. They should focus on partial participation, individual
instruction and cooperate learning through the use of assistive technology, community-centered
instruction, therapeutic instruction, augmentative and alternative communication instruction, social
inclusion instruction, internet-communication -technology(1CT) instruction and so on.

II. Educational Policy for studentswith Severe and Multiple Disabilities

'2003 specia Education Management Plan' of Ministry of Education and Human Resources
Development proposes implementation of the survey on the status of children with disabilities who are
not provided with specia education because of the severity of disabilities. It also stipulates an increase
of the number of itinerant education teachers for students at home, in welfare ingtitution and
rehabilitation hospitals, and reinforcement of detection and placement of children who postpone
school enrollment by the Council of Management for Special Education(CMSE). This plan includes
an introduction of teacher aide system in special education settings to expand and support inclusive
education and to improve the quality of education for students with severe and multiple disabilities.
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[11. Future Tasks of Educational Policy for Studentswith Severe and Multiple
Disabilities

There are a lot of tasks that have to be resolved for expansion of educational opportunities and
improvement of educational effects for students with severe and multiple disabilities. The major tasks
are enlargement of special education opportunities, improvement of education and in-service training
for teachers and ongoing development and distribution of instructional materials, alternative
curriculum models and a variety of assistive technology devices. To fulfill these tasks, a survey on
current status of students with severe and multiple disabilities and establishment of support system for
them should precede. KISE(2002) undertook the research project, A Study on the Establishment of
Support System for Education of Disabled Children needed Home-bound Itinerant Education and
Non-Entering School

The conclusions and suggestions of this research are as follows.

First, regular state level specia education fact-finding survey should be legislated to provide reasons
for the foundation of various educational support services. The regular survey should be implemented
under the teamwork of Ministry of Education and Human Resources Development, Ministry of
Welfare, Ministry of Labor and Ministry of Government Administration and Home Affairs.

The objects and the features of home-bound education should be re-established and various models
of educational delivery system should be operated to promote the students' enrollment in schools and
social inclusion. In order to extend educational opportunities for the students, kindergarten and high
school courses should be legisated as compulsory education like elementary and middle school
courses. Specia classes needs to be established evenly nationwide, regional professional home-bound
education teams need to be set up, and opportunities for home-bound education of infants and
preschoolers with disabilities should be extended.

Second, in order to diversify ways of educational support, roles and functions of special schools and
specia classes should be reconstructed, awareness on special education and understanding of
disabilities should be promoted by the government, and transportation services to schools should be
guaranteed for students with severe/multiple disabilities. In order to support medical services and
related services, number of special therapists should be increased and they need to be placed to work
for regional and school district units. Cooperative networks of service agencies and medical agencies
for students with severe/multiple disabilities should be al so established.
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Third, in terms of diversifying home-bound education professionals and promoting their expertise,
curriculum for specia education teacher training programs should be revised and in-service training
programs for home-bound education teacher should be provided on the regular basis.

To provide the students involved in home-bound education with education free from restrictions of
time and space, their teachers should be provided with information and multi-media education.
Comprehensive information network system should be constructed for their families and cyber specia
schools also needs to be established.

Fourth, in order to enlarge educational support for the students involved in home-bound education,
personnel who support student's transportation, academics, daily living, leisure, family, vocations, and
case managers who guide and manage each individual life of the students should be provided. In order
to develop and provide appropriate materials for the students, Department of Developing Instructional
Materias for the students should be established at Korea Institute for Special Education. Businesses
which develop instructional materials should be supported by the government. A nationa institute
needs to be established in order to develop support devices for daily living and instruction, and
businesses involved in the area should be supported by the government. Appropriate educational
expenditure per student involved in home-bound education should be guaranteed by the administrative
measures. Also Special Education Curriculum Department needs to be instituted at Korea Institute for
Specia Education to develop state level standard curriculum management guide and to support
development of materials for curriculum management for teaching students with severe/multiple
disabilities.

Fifth, since there is a demand for a government body which integrates and controls affairs
concerning education, welfare, labor and culture for students with disabilities, an agency which
supervises, controls and makes decisions on policies related to education and rehahilitation should be
ingtituted at Office for Government Policy Coordination. The function and the scale of Special
Education and Public Health Section of Ministry of Education and Human Resources Development
should be magnified and it needs to be upgraded as Department of Special Education and
Rehabilitation Support. Specialized full time personnel should also be placed at each regional special
education centers nationwide to perform the mission efficiently to support students with
severe/multiple disabilities.
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V1. Conclusion

Students with severe and multiple disabilities have lots of limitations in their intellectual and physical
abilities and people have negative thoughts on their learning abilities. But severe and multiple
disahilities does not mean that they can not achieve anything meaningful. Actually they can benefit
from education and they learn a lot. | believe that understanding of the potential of students with
severe and multiple disabilities will make it possible realizing education for the betterment of quality
of their lives.

| hope that collaboration between NISE and KISE, Japan and Korea will be more strengthened to
fulfill the common goals of a happy and valuable life for every individual.
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The Present State and | ssues of the Special Education System in Japan, with
Emphasis on Education for Children with Severe and Multiple Disabilities

M asataka | shikawa

Chief Researcher

Dept. of Education for Children with Multiple Disabilities,
National Institute of Special Education, Japan

1. Definition of " severe and multiple disabilities" in Japan

- There is no established definition of "severe and multiple disabilities".
- The term is often used by those concerned with the education for disabled children, in
referring to children with marked learning difficulties.

- Legaly, "children with multiple disabilities" is defined as those having two or more of the
disabilities of blindness, deafness, intellectual disability, physical disability or health
impairments, in compliance with the schooling standards prescribed by the School Education
Law Enforcement Ordinance Article 22-3 (revised in 2002).

Schooling Standards (Cabinet Order revised in 2002)

Category Degree of disabilities

Children with eyesights of under "3" in both eyes, or those with severe visual
Blind functional disabilities other than eyesights of such a degree that they cannot or
hardly read letters, geometrical figures, etc., even by the use of magnifiers, etc.

Children with hearing capacity of over 60 dB in both ears but who cannot or hardly

Deaf hear ordinary conversion even by the use of hearing aids.
1. Children who are intellectually retarded resulting in communication difficulties
Intellectual and require frequent assistance in leading daily life.
disabled 2. Children who are less intellectual disabled but have marked difficulties adapting

to socid life.

1. Children with physical disabilities of such a degree that they cannot or hardly
perform basic daily actions such as walking and writing, even by the use of aids.

2. Children with lesser degrees of physical disabilities but who require constant
medical attention and care.

1. Children with chronic respiratory diseases, kidney diseases, neural diseases,
malignant neoloasm or other diseases to an extent that they require medical

Health impaired supervision and living under restriction.

2. Children with chronic health impairments to an extent that they require living
under restriction.

Physically disabled
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2. Process of establishment of the educational system for children with severe and multiple
disabilities

1969: Trial educational projects through home/hospital-bound education (Kanagawa Prefecture,
Kobe City,etc.)

1975: "Report on School Education for Children with Severe and Multiple Disabilities" by Study
Group for the Improvement of Special Education (Chairperson: Y asuo Tsujimura)

1979: Obligation to receive education at special schools.

3. Philosophy of education for children with severe and multiple disabilities

- "Report on School Education for Children with Severe and Multiple Disabilities", Study Group for
the Improvement of Special Education (Chairperson: Y asuo Tsujimura, 1975)

- "Regardless of the severity or multiplicity of the disabilities, the education for such children should
be provided with the aim of achieving the goals of education* stipulated by the Basic Education
Law."

(1) Issuesof school education for children with severe and multiple disabilities
Through the specific means of education that schools provide, how to promote the development of
each of such children as human beings and fully nurture their abilities.

* Goals of education prescribed by the Basic Education Law: "Education shall aim at completion of
the human character. It must be provided for the rearing of people who are mentally and physically
healthy, who love truth and justice, respect the value of individuals, value work, have a sense of
responsibility, and who are filled with the spirit of independence, as members of a peaceful nation
and society."

(2) Basic coursesfor the solution of issues (Tsujimura Report, 1975)
- To set up diverse educational opportunities.
- To provide education integrally with the fields of medicine, welfare, etc.
- To provide education in collaboration with the related scientific fields such as medicine and

psychology.
- To secure school personnel to educate children with severe and multiple disabilities.

The actual state of the children with severe and multiple disabilitiesis diverse. Taking thisinto
account, in actually providing education, such children shall not be treated indiscriminately. It is
necessary to start from the physical and mental conditions of each of such children, and to provide
education that takes such conditions into account.

(3) Measuresfor theimprovement of the education for children with severe and multiple
disabilities (Tsujimura Report)
1. Development of the schools for the blind, deaf and other disabled children
2. Visiting guidance for children who cannot attend schools
3. Application of the schooling deferment and exemption systems
4. Improvement of the schooling guidance system
5. Training and securing of expert special education teachers
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4. Present state of the education for children with severe and multiple disabilities
(1) Thegoalsand purposes of the schoolsfor the blind, deaf and other disabled children

"To provide the blind, deaf, intellectual disabled, physically disabled or health impaired children with
education corresponding to that provided at kindergartens, elementary schools, lower secondary
schooals, or upper secondary schools, and to impart the knowledge and skills necessary in
compensating for such disabilities." (Article 71, School Education Law)

"The obligation to establish such schools lies with the prefectures.” (Article 74 ,School Education
Law)

(2) Curriculum of the schoolsfor the blind, deaf and other disabled children

"The subjects of the elementary and lower secondary divisions of the schools for the blind, deaf and
other disabled children, the courses of the upper secondary divisions of the same, and the contents of
the care and education provided at the kindergarten divisions of the same, shall be determined by the
competent agency (the present Ministry of Education, Culture, Sports, Science and Technology) in
compliance with the said taught and provided at elementary schools, lower secondary schools, upper
secondary schools, and kindergartens." (Article 73, School Education Law)

The State of the Schools for the Blind, Deaf and other Disabled Children

Regular Students/
Type of School Number | Enrollment Personnel | Teacher ratio
Schools for the blind 71 4,001 3,439 1.16
Schools for the deaf 107 6,829 4,896 1.39
Special schools 818 81,242 50,287 1.62
Schools for the mentally retarded 525 58,866 32,457 1.81
Schools for the physically disabled 198 18,289 14,212 1.29
Schools for the health impaired 95 4,087 3,613 1.13
Total 996 92,072 58,617 157

(As of May 2002)

(3) Educational measuresfor children with multiple disabilities taken at schools for the blind,
deaf and other disabled children

Number of children enrolled in classes for children with multiple disabilities of schools for the blind,
deaf and other disabled children: 22,438

They account for 44.6% of all the children enrolled in the schools for the blind, deaf and other
disabled children (2001).
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(4) System of Home/Hospital-Bound Education

1969: The system of home/hospital-bound education was commenced on atrial basis in Kanagawa
Prefecture and Kaobe City by covering schooling deferred or exempt children.

1974: Thethen Ministry of Education encouraged home/hospital-bound education by granting aids.
A conference of prefectural superintendents of education prepared a specific program for
institutionalizing home/hospital-bound education and worked upon the Ministry of Education.
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1979: Along with the implementation of the system to oblige reception of education at special
schools, home/hospital-bound education was adopted as a form of education at special
schaools.

2000: Full-scale implementation of home/hospital-bound education at upper secondary school
divisions.

Types of Home/Hospital-Bound Education
For students who have difficulty commuting to schools due to severe disability or illness.
Teachers dispatched from special schools to
((B)] home
(2 child welfare institutions or medical institutions

About three times a week
About two hours per visit
Schooling service also provided.
Number of children covered by visiting education

Elementary 1,494
L ower secondary 894
Total for compulsory stage 2,388
Upper secondary 895

(As of May 2002)

Trends of Number of Children Covered by Visiting Education
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Children with severe and multiple disabilities have difficulty attending schools for the blind, deaf and
other disabled children for requiring constant medical care. However, there has been a gradual
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tendency for such children to attend these and other schools.
(5) Special classesin elementary and lower secondary schools

"Elementary schools and lower and upper secondary schools can establish special classes for children
with the following disabilities." (Article 75, School Education Law)

1. Intellectual disability 2. Physical disabilities 3. Health impairment
4. Visual impairment 5. Hearing impairment 6. Other disabilities

Number of classes Number of Number of teachers in
students charge
Special classesin 19,046 52,551 20,320
elementary schools
Special classesin lower 8,665 24,689 0.357
secondary schools

(As of May 2002)
(6) System of schooling guidance

Each prefecture is expected to determine the educational opportunities that are appropriate for each
child, in accordance with his’her disability's kind, severity and the state of worsening or improvement,
by examining the matter through consultation with his/her guardians.

- An example schooling system in a prefecture
- Attachment

I ssues of schooling guidance

- The schooling consultation service is offered by the municipal boards of education.
However, their personnel in charge of schooling consultation may not have
experiences with special education. There are cases that they cannot answer the
guardians' consultative needs in ways that satisfy them.

- Small municipalities often have difficulties grasping the actual condition of the covered children or
to collect the necessary medical information (particularly child mental and neurological). It will be
necessary for the prefectural board of education to smoothen the schooling guidance provided by
such municipalities such as by dispatching the necessary mental and medical experts.

(7) Training of teachers engaged in the education for children with severe and multiple
disabilities

1) NI SE training programs

Coverage: Teachers of schools for the blind, deaf and other disabled children, teachersin charge of
special classes at elementary and lower secondary schools, and educational staff in charge of special
education at special education centers, etc., who are expected to play leadership rolesin special
education in the future.

Goals. For the above types of teachers to acquire expert knowledge and technology, and to improve
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their abilities and leadership capacity.

- Long-term training (1 year): The trainees are assigned to research departments. Under departmental
guidance, they undergo training by setting up research themes, through such means as participation
in researches conducted at their departments, participation in educational consultation services, site
training at schools for the blind, deaf and other disabled children, participation in lectures held in
the department, and practical training at the National Kurihama Special School. Upon completing
the training, they prepare and submit a report paper.

- Short-term training (2 months): Consists of lectures, exercises, research discussions, site training
and self-training. They receive Class 2 License for special education.

2) Training of multiple disability education teachers at universities

- Universities that offer majors in education for children with multiple disabilities as part of the
course for training teachers for the education of disabled children (4-year): Fukuoka University of
Education.

- Universities that offer majors in multiple disability education as part of special courses for special
education (1-year): Hokkaido University of Education, Gunma University, Y okohama National
University (multiple and deaf), Gifu University, Kyoto University of Education, Ehime University.
(Six universitiesin total)

3) Measuresto promote special education
a. Textbooks prepared by the Ministry of Education, Culture, Sports, Science and Technology
(free of charge)
Schools for the blind (braille versions)
Schools for the deaf (Japanese language and music)
Special schools for the intellectual disabled (Japanese language, arithmetic, music)
* Article 107, School Education Law: Allows the use of textbooks, including those prepared by the
Ministry of Education, Culture, Sports, Science and Technology, designed for lower grades.

b. Guidebooks, and manuals prepared by the Ministry of Education, Culture, Sports, Science
and Technology.
"Guidebook on Education for Children with Multiple Disabilities" (1970): How to educate blind
and deaf children, blind and intellectual disabled children, and deaf and intellectual disabled
children.
"Home/Hospital-Bound Education in Practice" (1988)
"Guiding Children with Multiple Disabilities - Case Studies” (1983)

c. Main budgetsrelated to special education

- Budgets for promoting the understanding about children with disabilities, study and research on
special education, improvement of and researches on contents of education.
Examples: Practical researches on collaboration with such fields as welfare and medicine,
curriculum research projects, exchange programs, promotion of researches by designating model
schools, etc.

- Granting of schooling encouragement expenses
Covered expenses. expenses for purchasing books, etc., for use in studies, school meal expenses,
traffic expenses (commuting expenses, home-coming expenses, site training expenses, exchange
learning expenses), dormitory expenses, school excursion expenses, school supplies expenses,
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school supplies expenses for newly enrolled students, expenses for commuting supplies
- Grantsto prefectures for facility development and improvement
Coverage: school equipment and facilities, school buses, multiple disability educational equipment and
facilities, etc.
- Salaries, etc., of the personnel of schools for the blind, deaf and other disabled children (elementary and
lower secondary divisions)

5. Summary and futureissues

The philosophy for the education of children with severe and multiple disabilities set forth in the
Tsujimura Report made most of such children who were believed "difficult to educate" under the

coverage of school education.
In 2002, children who were deferred or exempted schooling for reasons of disabilities numbered

147 nationwide, which is 0.001% of all school-aged children.

The future issues are:

To create more diverse educational opportunitiesin meeting with the needs of the children with
severe and multiple disabilities.

In the case of children with multiple disabilities who are health-impaired, emphasizing expertise
will require them to attend distant special schools. Emphasizing living in their own community
sacrifices expertise.

It is necessary to examine how to provide educational opportunities that guarantee highly expert
education by collaborating with such fields as medicine and welfare, with the condition that the
children can live in their own communities.

To examine the educational contents and methods mainly through practical researches.

To promote the growth and development of the individual children with severe and multiple
disabilities, and to emphasize human character formation in human groups and in the local
community.

The approach of "adaptation to society" cannot accomplish "independence" of children with severe
and multiple disabilities.

Based on the approach of "participation in society”, it is necessary to demonstrate that the
relationship with people in daily life greatly affects the formation of the human character of the
children with severe and multiple disabilities.
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Attachment: An Example Schooling Guidance System
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Curriculum for Studentswith Multiple and Severe Disabilities

Kyung-Jin Kim
Education Resear cher

Korea Institute for Special Education

|. Foreword

Curriculum is a process or a program planned and designed by a school or different levels of
authorities to provide students with learning experiences in order to help them accomplish a
broad range of educational objectives. In Korea, the 7th national common basic curriculum
was first initiated on the 1st of March, 2000 for kindergarten, first and second grades. By
March 1, 2004, al students up to 12th graders will be subjected to, and undergo, the 7th
curriculum.

This Curriculum was developed at the national level for accomplishing educational goals and
objectives of the kindergarten, elementary school, secondary schools and special schools where
students with special educational needs attend pursuant to Article 10 of the Special Education
Promotion Act. While pursuing commonality at the national level and the diversity of the
regions, schools and individuals, the 7th curriculum was designed to promote the students’
individuality and crestivity.

In this paper, | would like to introduce curriculum for students with multiple and severe
disabilities at the national level and school level.

[1. Direction and Design of Curriculum

1. Ideal Profile of an Educated I ndividual

The objectives of education in Korea is to assist its citizens, under the ideal of Hongik-ingan
-contributing to the overall benefit of the mankind-, the founding spirit of Korea, in perfecting

their individual character, and achieving an independent and democratic life, thereby
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contributing to the realization of the development of a democratic state and prosperity of al
mankind. To redlize this ideal, the Curriculum presents the goals of helping the disabled
students take initiatives in the 21st century and nurturing their willpower and capabilities to

overcome their disabilities.

2. Educational Objectives

Educational objectives of the schools for the students with hearing impairment, vision

impairment, and physical disability are asfollows.

1) Kindergarten education offers basic education for the development of human integrity;
focuses on developing positive attitudes for daily life and learning readiness; improves
physical functions through basic activities and exercises; and nurtures independence.

2) Elementary school education offers basic abilities for learning and daily life; focuses on
formulating basic habits of life; helps expand the scope of physica activities through daily
exercises and activities; and nurtures willpower for overcoming the disability.

3) Middle school education focuses on developing basic abilities for daily life and learning and
cultivating qualities of democratic citizens based upon the elementary school education; and
helps devel op independence through various exercises and occupational education.

4) High school education focuses on developing career path in line with the students' aptitude
and qualities of global citizens based upon the middle school education; and helps enhance
physical development and interpersonal skills through applied physical activities and
psychological activities.

3. Organization and Time Allocation

1) The Curriculum is comprised of kindergarten curriculum, basic curriculum, national common
basic curriculum, and high school elective centered curriculum.

2) Kindergarten curriculum is comprised of healthy life, socia life, Korean language and
special curriculum.

3) National common basic curriculum is comprised of subject matters, therapeutic education,
optional activities and extracurricular activities.

- The subject matters are comprised of Korean, ethics, socia science, mathematics, science,
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practical arts(home economics and technology) physical education, music, arts, and foreign
language (English) however, curriculum for the first and second grades are comprised of
Korean, mathematics, "Disciplined Life," "Intelligent Life," "Pleasant Life," and "We are
the 1st Graders."

- Therapeutic education includes language therapy, auditory training, physical therapy,
occupational therapy, sensory motor and perception training, psychological and behavioral
adjustment, orientation and mobility training and daily life training.

- Optional activities are divided into subject matters optional activities and creative optiona
activities.

- Extracurricular activities are divided into student government activities, adaptive activities,
self development activities and social service activities.

4) The high school elective centered curriculum is comprised of subject matters, therapeutic

education and extracurricular activities.

I11. A Case of School Curriculum Management

Status of curriculum management of H School located in Seoul, for students with multiple and

severe disabilitiesis asfollows.
1. Kindergarten Curriculum Management

Kindergarten curriculum of H School is divided into five subject matters; health, socia studies,
self expression, language and science and therapeutic education activities and optional activities

based upon the 7th kindergarten curriculum of a specia school.
2. Elementary, Middle School and High School Curriculum Management

1) Curricular Activities
(1) Management Policy
- Shall be operated in consideration of learning characteristics and level of disability of
students with severe disability and or learning disability.
- Shall be operated in consideration of the demands of students, parents, teachers and the
community.
- Shall be divided into five phases from the 1st through 12th grade.
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- Shall be operated in consideration of the relations among the contents of subject matters

and activities through integrating themes.
- Shall be operated under the full charge of a homeroom teacher in consideration of the

student's disability level and characteristics.
- Operate the middle school course with co-teaching of a homeroom teacher and an assistant

teacher due to the over sized class.
- Ensure the relations between the curricular activities and an individualized educational plan
- Utilize al possible instructiona and communicative tools in order to promote

communication in all areas.
- Improve quality of instruction by ensuring that telecommunications technology is included

at least 10 percent in every instructional activity.

(2) Curriculum Operation (Illustrated)

<Table 1> Annual Time Allocation Standards Per Class or Grade (Case of 5th Grade)

Annual Time Allocation
Extra
) Therapeutic| Optional ) Annual Class
Subject Matters ) o curricular
Education | Activities Hours
Activities
Category
Korean
Math/ Art/
Socia Total
) Science | Hedlth
Studies
5th Grade Arnugl
Basedon | 0 | 238 | 1700 | 204 | 612 830-
) Class 136 68-102 34-68
Basic 306 306 238 782 1088
Hours
Curriculum
Annual
Class 332 213 214 759 134 104 61 1075
H Schools | Hours
Sth Grade | weekly
Class 9 6 6 21 4 3 1 29
Hours

- Therapeutic education shall be taken charge by therapy instructors. Cooperative teaching
by therapy instructors and homeroom teachers shall be reinforced.
- Regular therapy class hour is 3 hours for kindergarten and elementary school, 2 hours for
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middle school and 1 hour for high school with being implemented for all students of a
grade level at once.

- Elementary school therapy instructors shall take charge of elementary school students and
secondary school therapy instructors shall take charge of middle school, high school and
itinerant class students.

- <Table 1> is set up assuming the annual minimum of 34 weeks.

-1 class hour is a 40 minute session, which is adjustable in consideration of climate, season,
the developmental level of students and learning materials.

- Class hours per day could be modified by grade level with the approval of the principal so
long as the modification does not interfere with school events and extracurricular activities.

- Although each class shall be run for 40 minutes, it may run longer than 40 minutes at the
discretion of the teacher for providing efficient instructions and accomplishing instructional
objectives. (One block time is 80 minutes) However, annual class hours shal be

implemented in accordance with the class hours determined by the curriculum.

<Table 2> Class Hours Allocated Per Day for 5th Grade

Class Hours Allocated Per Day for 5th Grade

Day Monday Tuesday Wednesday | Thursday Friday Saturday Total

Hours 6 6 4 5 4 4 29

<Table 3> Class Days Allotted Per Month

Class Days Allotted Per Month
1t Month 3 4 5 6 7 8 Total Annual Tota
Semester
Day 24 22 27 21 16 6 116
Month 9 10 11 12 2 Total 221
2nd
Semester
Day 20 28 24 18 15 105
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3. Therapeutic Education

1) Management Policy

Therapeutic education activities are comprised of language therapy, auditory training, physi-
cal therapy, occupational therapy, sensory motor and perception training, psychological and
behaviora adjustment training, and daily life training. Individua students are provided with
appropriate therapies to meet each of their particular needs.

V. Conclusion

Under Article 2 paragraph 1 of the Special Education Promotion Act, specia education is
defined as "providing children with disabilities with educational programs, therapy, and
vocational guidance using appropriate curricula, educational methods and educational media
commensurate with their characteristics.” From this standpoint, we could conclude that
through appropriate education students with disability must be enabled to overcome disabilities
and live with their non- disabled peers with pride and harmony. Therefore, the significance of
the education for students with multiple and severe disabilities could not be emphasized enough
and in order to accomplish the goals of the education, developing appropriate curriculum for

each student with the disabilitiesis of utmost importance.
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On Curriculum for Children with Severe and Multiple Disabilitiesin Japan

Hirofumi Osski

Resar cher,

Dept. of Education for Children with Multiple Disabilities
Nationd | ndituteof Spedal Education, Japan
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ArtsandHomameking, Faregn LangLege
- Uppa ssooday:
Shedsfa adnay education Jyenee Laguege Geogrady and Higtary, Qvics Matharetics Sdenog Hedth and Fhysicd
Education, Art, Fardgn Languege, Home Economics IT
S hedsfor geddizad education: Agiiauiture Manufadiing, Commaree, FishaiesHomameking, Nursing, I T, Wdfare Saace
ad Maharetics Fhydcd Educaion, Music Arts English, Tuning, Heelth and Prysicd Thagpy, Rinting, Hairdressing and
Aedhelics Qeaning
o  Jaid shodsfortheindletud dishiliies
- Bematary. Joaneel anguecg LifeErvironmant Sudies Aritmetic Music Artand Handiarett, Physical Edlication
- Lonve ssoonchry: Jpoenee Laguee Sodd Sudies Maheetics Sdag Music, Fire Arts Hedth and Physicd BEducation,
Vacaiond EducaionanrdHomameking
- Upper ssocly. Joenee Laguege Sodd Sudies Mahardics Sdence Musc, Fne Arts Hedth and Physicd BEducation,
Vacaiond EducaionanrdHomameking
Soaddizdabieds

3  Sbjersandwubjet aressinduded intheaurriculadf therepettivesthods

o  Sthodsfar thehlind, schodisfor thedeef, and soedid sthodisfor physically disstled dhilorenand heelthinpeired children

- Bemaay and lonver ssoondary: The suieds Mard Education, Soadd Adiviies Adivitiesfor Indgoendence, Raiod for Integrated
Sudy (Grade3ardhighe)

- Uppar ssoonday: Thealgedts Soedd Adivities Adivitiesfor Indgpendencs Raiodfor Integrated Sudy

e  Spaid shodsfortheintdledid disthilities
- Heamatay. Thealjedts Mard Education, Spedid Adivities Adivitiesfor Indgpendance
- Lowe ssoondayy: Theabjeds Mard EdLication, Spedid Adivities Adivitiesfor Independence, Raiodfor Integrated Sudy
- Upper ssoondary: Thesigiedts Mard Education, Spedid Adivities Adivitiesfor Independence, Raiodfor Integrated Sudy
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" Childrenwith muittipledisehilities” asdefined intheCoursed Sudy
Childenwhohavedsthiliiesinaddiiontothoseforwhichthey afend therespedivespedd sthods

Exogtionsoovering children with multipledisabilities(awsand regulations)
o  BExogionsconoaminglesonsprovided by combinngabjeds
(Stion1, Artide 73-11, Erfaroament Regulaions Schod EducationLaw)
o  BExogionsconoaminglesonsprovidad by combininga et aress
(Stion2 Artide 73-11, Erfaroament Regulaions Schod EducationLaw)
o  BExoglionsconoaninggpadd auniaula
(Stion1, Artide 73-12, Erfaroament Regulaions Schod EducationLaw)
e  Exogionsconoamingressarchesfor theimprovemant of auricda
(Artide73-13, Erfaroamat Regulaions Schod EducationLaw)

Bxogtionsooncar ning childrenwith multipledisahilities(in rdation toCour seof Sudy)
- Bxogntionsfar dhildenwhoaredsoindlectud disshlities

- Exogtionsfar dhildenwhohavesavereleaming diffiaties

- Bxogionsconoaming Home/ Hogaitd-Bound Education

- Bxogionswhenproviding eduication by meensaf aormesponolance (Upper seconckry divisian)

Bxagptionsfor childrenwhoaredintdledtud disshilities
- Theshedsada et aesscanbergiacadwiththoseoffered by thegpedd sthodisfor theintelledLe distbilities
- Somed thecontanisandtagesdf thesubjedsand a.bjedt aresscanbereplacedwiththosedf thespadd schods

Exogtionsooncer ning childrenwith learning difficulties

- Povisontoexdudesomed thecontanisandtagesof abieds

- Povisontodfe educationforlover gades

- Povisontodfer demantary shod subjedtsinlove ssoondary divisons

- Povisontodfe kindargatenabjeds dc, indemantaty andlove ssoondary dvidos

- Povisontodfer damatay andlower ssoondary dvisonsugedsinupper ssooncary dvisons

Exagptionsfor dhildrenwith saserelearningdifficulties

Children with muttiple disshiliieswho el heve savereleaming difficuties mey beexempted some of the aontanisand targais of the aubjeds
mord educetionand goedid adtivities Ingteed they canbetaught meinly “ adtivitiesfor indpendance!’.

Futhammore they mey beexempied dl of thecontarnisand targes of theaujedsand thepariod for intsgrated sudy'”. Indesed, they cenbeteught
menly "adiviiesfor indgpandence’.

* Noethetthecontatsand tergeisof mordl educaion and goadid edivitiescannot bechenged entirdly.

CaonaarningHome/ Hospita-Bound Education

"Home/ Hosaita-Bound Edcationt” meansto provide eclucation by having teechersvisit children who cannat repsive edluication by atending

shodsfor reesonsdf disghilities (Based onArtide 71, Schod EducaionLaw)

*  Theteechasaeneinly dspetched tohomes hogaitals adirstituionsfor dhildrenwith severemanial and physicd disblities

*  Theaoud impemaniationof Home/ Hospita-Bound EdLcaionisa et o theinpdementation guicdines etc, presribed by theprefedures
adodnencedesgreted dties
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Bxogptionsoonaar ningHome/ Hospital-Bound Education
Thesygamdf Home/ Hospitd-Bound Ediction isgoplied theexogptions conoaming dhildren with leaming difficuliesand thosewith mutiple
disthiliies

BExogationswhen providingeducation by meansadf correspondence(upper ssoondary divisan)
Somed thesubjedtsand abjett aresscan betaught by meensof corespondencs if thedhildren arereceiving medical trestmart or havedifficuity
rendving eduication by attending schodsfor reesonsof disablities

Thenumber df lesonsinthecased childrenwith multipledissbilities

Inthe case of dhildren with muitiple disehlities; those reoeiving medicdl trestmart, or those covered by Home/ Hospitel-Bourd Edlucetion, if
necsssay, the number of lessons can be deamined goorgriady in medting with the stugiion, regardess of such numbars prestribed for
damantary andlower ssoondary schodls

<Numbe of lesonsinthecasedd Home/ Hospit-Bound Educetios

Inthecased” Home/ Hosaite-Bound Educetion, thenunber of lessonscanbeddieminedinmeging with thesitetion

Contentsaf education regpedting™ adtivitiesfor indgpendence!
e  Maneanced hedth
- Mattersconoamingtherhythmdf livingand fommetion of lifestyle:
- Matersconoaningundardanding of thedtatedf thesdaessand meregamat of living,
- Mattersconoamingundastanding of thestatedf injuiesand pratedivecare
- Matarsconoamingmeintenenceandinmprovemant of hedth

Menid sehlity

-Mattasconcamingenctiondl sahility.

- Matersconoamingthebesicsof fammaionof humenrdaions

- Matersconoaminggoprgpristeaopingwiththednenging droundances

- Matersconoaningentencemant of thewill tosolvear overcomediversedifficuliesresuiing fromdisghillities

o  Untatandngtheavironmat
- Mattasconoaningusedf thessnsesthet areintact
- Matersoonoamingading of ssnsssand used dtaretivermeans
- Matersconoaningundardanding of theenvironmant by comprenarsively Lsng thesenses
- Mattersoonoaming famnetion of conogatstobecomeduessto cogritionand bahaviar,

e  Bodynovarats
- Mattersconoaming podiuresand bedc skillsof maionand adion
- Mattersconoaningmeintenencedf posiuresand usedf abddiary meansof maionandadion
- Mattersconoaming besicadionsrenpiredinlesding dally life
- Mattersconoaningtheahlity tormovetihebody.
- Mattersconoamingsmoathexecution o teeks

e  Communicaion
- Matersconoaningthebedcahlity tocommunicate
- Matersconoaningundarstandingand usedf languege
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- Matersconoamingfomretionand usedf languege
- Matersconoaningsdedionand usedf themeansof communicetion
- Matersconoaningaomnunicationinmedingwiththestuetion

15 Theindividud guidanceplanfar theeducation of childrenwith multipledissbilities
Inedcing childrenwithmulipedishlities it isnecessary to providegopropriteeducation. Thisfarindanceindudespreperation of gppropriate
individuel guidence plans in mesting with the adiudl condition of the area.and schodl, auch as by using innovative educetiondl conterts and
methods by seting edLicationdl targets bessd on eoourate undardanding of the adel condition of theiindividlel dhildren It dso indudesteking
innovative meeaLires conoaming the leaming adivities in acoordance with the adudl state of the disshlity and its develgomenta steges and
deradgidics

16.  An exampleindividud guidance plan (the case of the Hakkaido Takuhaku Spedd Schod thet teadhes children with physical

disshilities)

Se"Rdaecs’

Fgurel ThePDSCyded thel ndividua GuidancePlan

ALAN < IE
Infometion Bvdugtion
Aan Guidbncereood
DO
Radice

17. Towerdsindividuaized" educationd suppart plans' -fram™ TheFuturedf Soeda Suppart Education (Draft of thel nterim Repart)”
"Itwill benecessary toadively examineintrodudion of sysamsfor improving theeducationdl contartsand methods by planning, implemarting
and evdueting such cortarts and methods Thiswill reouire prgparation o condstart and indviduelized "educationdl suppart plans' far the
individuel chilcren with disshilities It will dso recpire the arganizations peade, €, conoamed with education, weifarg, mediding lebar, etc, to
comhinethar dfartstofurther devdgpandimprovethesysamsfar providing uppart and coritaion saviossfar dhildenwith disghilitiesfrom
tharinfancy todfter gredLionfromschodlsaswll esfor ther guerdians”
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(Referennes) Hokkaidb Tekuhoku Soedd Shod Ircividl el GlicenceFlan Fam
Individud Guidence Plan (Informetion 1)
Bematay Nare Whitenby:
Loy Gak__das_
Rt (MMDDIYY)

Uppe sscoday

Saed Learning
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Hokkaido Tekuhoku Spedd Schod Individud GuidencePan  Fom2
Individud Guidence Plan (Informetion 2)
Othe Informeation

Mattasdfinteret

Livinginthedamritary

Livinginthrehomeandaommunity

Medcdirdittios
(Noey

Cdleborationwith
rdetedingitutios

Tresmatadcaeindituions

Guardians wishes

(Sdodingplan)
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Holkado TakUhokuSpedid Shod Irdvid el GlickroeRlen Fam3
Individudl GuidanceFlan (Flan1)
Thisyear'spriority targets

Seges]
Ressorsfar stirgthepriarity targas

Howtoachievethepriority targes
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Hakkeidb Tekuhoku Speoid Sdhod Indvidlel GuidenceHan Fom4

Individual GuidanceFlan (Flan2)
Targasand contentsof "My Time' (individuel) Rdaiondhipwiththe
daed leaning
Namedfteecting _ Relaiongripwiththedztect
shatle Codsdlleamirg(grap) leaming
Teachingsthedule
Monday Tuesday Wedhesday Thursdaey Hiday Saurcky

| O b~ W N
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Hakkeidb Tekuhoku Speoid Sdhod

Indvidld GuidanceeHan Fom5
Guidance Record

Priarty tergets goelsdf leaming

Time

Guickroerero—d (Setedf drlcten gLicencemehod eschersapirion ec)
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FameA Individua GuidancePlan (Evauationof Taem 1) (
Ricrity targets Bvalugion
Qe Godscf learing Degreed Bvalugion
ae aieremat
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FomeB Individua GuidancePlan (Evauationdf Tam 1) ( )
Priornity targets Bvdustion
Na“lgcgﬂjgrg Godsdfleaming Bvelugtion
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A Case of Integrated Subject MattersInstruction Using Musical Activities
for Children with Multiple/Severe Disabilities

Park Seong Sook
Daej eon Seong-se Rehabilitation School

|. Preface

With the current educational trend of the complete school enrollment of the disabled
children, number of children with multiple/severe disabilities are gradually increasing
and this puts specia education on the point of having a new educational confrontation.
This does not mean simply a child is seriously medically handicapped or a child has
multiple biological malfunction. This means a variety of new educational concepts and
methods are demanded in the field.

Mostly children with multiple/severe disabilities lack some physical and intellectual
conditions for active class participation. Then what kind of instructional methods can
maximize educational effects on these children? Is there any effective instructional
method for them who requires much more a therapeutic effect than an educational one?
The answer is MUSIC. It is very closely related to human's daily lives. Besides, it
penetrates into us unconsciously, which makes us relaxed and keeps our breathing settled.
Music has acted as a fun and exciting educational medium. Many different researches
have proved that musical activity brings a significant effect on language, cognition,
motor ability, physical therapy as well as emotiona balance. As a result, it is
recommended to be applied in a wide range of education and therapy for the disabled
children.

Therefore, this paper will introduce a case of integrated curriculum instruction using
music which is the most effective teaching tool for children with multiple/severe
disabilities

[I. The practice of instruction
1. The subject of instruction
The subjects are 8 students who are in the third grade of special elementary school for the

physically disabled in Dagjeon, Korea. Most of them are children with cerebral palsy and
also multiply and severly disabled and are being taught according to the special school
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curriculum.(Due to the limited space, | present their characteristics briefly shown at the

beginning of the school year.)

No. Characteristics D'I?.b'“ty & Others
isease
. He just pays attention to food and often cries. mentz_;\l
Child vt retardation,
He eats soft food and can say 'ah’.
A He can move his arms right to left language
9 ' impairment
He doesn't respond to speech and is inattentive " etr:r?jnatt?lon
Child | to anything. lanau e’ <Portage
B He eats soft food and can say 'ah’ and 'uh'. impagi]rnigent Observation
He can move hisarms right to left. epilepsy Table>
She says echoic words and her body becomes mental seh‘-:]el P
tiff with unrest. etordation g‘? ?;[z
Child | She shows problematic behaviors like sucking | ' socialization,
C anything. language cognition,
She can chew and control the upper part of the |r_npa|rm_?nt, language
body to some extent. autism, epilepsy | (age:0-1)
She can just tell the brightness from the dark
because of the cerebral visual nerve damage. mental
Child | She can chew and say 'ah'. retardation,
D She can understand simple words and express visual
herself with sounds, but she can't communicate impairment
with others.

2. Instructional directions

(1) Analyse the contents of each subject matters based on the special school curriculum
(the seventh basic curriculum) and integrate them and create songs about them.

(2) Let the children hear the songs from the beginning of school through the end of the
day in order to perceive the subject matters naturally.

(3) Guide the children's lives through the songs ; for example, in praising, encouraging,
or controlling their problematic behaviors.

(4) To help them understand the contents of learning, produce coloring materials, word
cards, picture cards, picture scores, and CDs which are connected with the song
lyrics.

3. Instructional methods

(1) Application of music for language development

Because the children always hear the songs and their class routine is presented with songs,
respiration and the practice of vocalization and articulation can be easily taught.
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Especially for the cerebral palsied children whose language impairment doubles owing to
the tension of muscles, it is important to articulate with happiness under the natural
circumstances.
1) Class routine is presented with music. Let the children sing designated songs
when class begins and ends.
2) Teach the children with articul atory disability to sing in staccato.
3) Teach the autistic children who speak echoic words to sing in adialogue.
4) Let the children with autistic language impairment who have difficulty in
controlling the speed and rhythm of speech do activities according to the degree of
their disabilities with the songs which are composed of a quarter notes.

(2) Application of music for cognitive development
Before the children learn the contents of the curriculum, the subject matter is naturally
perceived through the songs. Along with the lyrics perceived naturally, many different
learning materials help understand the contents of learning. Especially the CDs that the
children see and hear on the large screen are very effective for the children who have low
attentiveness or autistic disorders.

1) Help the children understand the content of learning with the use of various

song-related materials (picture cards, word cards, coloring, CD, lyric charts)
2) Usethe CDsto improve attentiveness and review the lessons .

(3) Application of music for the development of physical movement
Physical expression activities become the basis of the development of cognition and
language, and it can enhance the ability of movement and promote creative
self-expression. The process of playing a musical instrument have an effect on the
physical functions, the coordinated movement, and the ability of controlling muscles of
the cerebral palsied children. Besides, children practice moving their hands and arms
through the coloring activity. It can promote the maturity of nervous system to help them
improve the learning ability and the eye-hand coordination.
1) Using arms, hands, or neck according to the degree of disability, make simple
motions to the songs.
2) Let the children play apart of a song with rhythmic or melodic musical instruments
according to the degree of disability.
3) Let them use the coloring material about the lyrics.

(4) Application of music for the social and emotional devel opment
Auditory receptors are directly connected to the neural network of the brain which
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processes emotion, therefore music has a strong impact on human emotion. Music is also
a powerful medium that conveys love and emotional stability, provides sense of
belonging and reinforces the social solidarity.

1) Passive children promote the socia development through musical activities with
their partners.

2) Try to make the emotion of overactive children stable by using songs with stable
rhythms and melodies.

3) Sing when you control a problematic behaviour.

4) Let the children with low attentiveness play the tambourine starting from an eighth
note moving to a fourth note, a second note and a whole note in order to help them
to concentrate. Otherwise hit the 16th notes on the piano at a quick speed and then
stop.

4. The Effects of the Instruction

(1) Once the children naturally acknowledge the learning methods with songs, it gets
easier for them to understand the contents of learning and it takes less time for them
to learn. Compared with other learning methods, this method brought amazing effects,
especidly to the long term memory of the children whose intellectual ability is low.
And those effects are also transferred to the related subject areas and their daily lives
smoothly.

(2) The biggest effect isthat 8 of the students with severe language impairment showed a
remarkable improvement in their language development and articulatory ability.
The children who could never articulate a word showed an improvement enough to
say aword that anyone can understand. The children who managed to say one or two
words can make themselves understood with some connected words. The autistic
children who were not be able to say his own words started to express himself with
his own words. The children whose disability were too severe to express themselves
and participate in class made an active efforts to express themselves and it
improved their desire to participate in class markedly. All the children also showed a
remarkable improvement in articulatory clarity.

(3) Singing makes the children breathe naturally. Their body control ability as well as
their motor ability have also improved because the activities with songs (rhythmic
movements, playing a musical instrument, coloring, and games) induce the children
to active physical activities. The health condition of all the children has improved
highly.
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(4) Lastly, there was an unexpected change. Their problematic behaviors were decreased.
Each of the 8 students had the peculiar problematic behaviors. These behaviors were
a barrier to learning and even a threat causing bodily damage. In order to modify
these behaviors, specific behaviors were encourged or controlled by songs. As time
passed by, they themselves started to express each other's behaviors with songs. Even
the autistic children whose intellectual ability is low started responding to the songs
about their behaviors. Gradually their positive behaviors have increased while their
problematic behaviors have decreased.

[11. Conclusion

Music has changed the school life children with multiple/severe disabilities into a lively
and challenging workplace. To the children with multiple/severe disabilities music
became the most powerful medium to arouse their consciousness. It also strengthened
their voluntary intention toward pleasure and promoted their overall development.

Music conveys a teacher's intention more easily and deeply than words. Music makes it
possible to teach what is difficult to be taught through words. While we forget easily
what we learn through words, what we learn through music is sustained longer in
memory.

In the tough specia education situations, music is a wonderful self-comfort and strength
to the children as well as the teacher. In the songs to be heard, in the songs that we sing
together, the tough situation is being changed into a bright and happy one.
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Study of Lessons Provided to Children
with Severeand Multiple Disabilitiesin Japan

Eiichi Sakuma
National Kurihama Special School

1. Preface- Sart of education for children with severeand multiple disabilities

The education for children with severe and multiple disabilities in Japan started with education for blind and deaf children.
What served as the key to its rapid expanson was a report published in March 1975 entitled "On School Education for
Children with Severe and Multiple Disabilities' prepared by the " Study Group for the Improvement of Specid Education”. It
sats forth the basic ideas for the education of children with severe and multiple discbilities. Later, in April 1979, enrollment in
specid schoolswas made obligatory, to complete the system of compulsory education in Japan.

Ever since the enrollment a specid schools was made obligatory, in addition to the education covering ordinary subjects,
specid schools have been providing education by appropriately incorporating items necessary for the individud disabled
children, such as guidance on actions rdevant to daily living such as egting, defecation and urination, movement, and wearing
and taking off of dothes Therefore, the mgjor characterigtic has been that the starting point of education for such children was
education and guidance needed by each of such childrenin meeting with hisher disabilities state, developmentd stage, eic.

2. Education provided at the National Kurihama Special School

The Nationd Kurihama Specid School was established as aschool to educate children with severe and multiple disabilitiesin
collaboration with the Nationd Ingtitute of Specid Education.

Itscurriculumis centered around "activities for independence''.

Not just the guidance related to "activities for independence” which comprises asubject area, the school is providing guidance
through the said dso in the lessons that combine subject aress (guidance pertaining to play activities, living activities, and
theme-based activities). In this case, dthough the emphass is placed on one of the five categories of "activities for
independence’ in meeting with the child's actud conditions, dl five categories are covered.

3. Contentsof guidance

(1) Guidanceon living activities
The "guidance on living activities' is designed to achieve mainly the gods of "activities for independence’ through guidance
on the daily living activities that children repest more or less in the same manner every day. These indude coming to schoal,
defecation and urination, washing of hands, wearing and taking off of clothes morning mesetings, school medls, mesting
before leaving schoal, and leaving schoal.

Chaacteridics:

1) Adtvitiescaried out ssaclass
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Morning mesting: taking of attendance and responding, confirmation of the date and day of theweek, confirmation of
the day's schedule based on the schedul e of lessons, etc.
Mesting before leaving school: remembering and reviewing the day's events.

2) Guidance on wearing and taking off of dothes provided in smadl steps by seiting targets in mesting with the
individua children'sactud conditions.

3) Med guidance preparing activities, use of tableware, how to edt, eic.

4) Wader intake: yesno of desire, how to drink weter, etc.

5) Guidance on defecation and urination: formation of the defecation and urination rhythm, formation of the cooperaive
atitude when replacing, learning of actions, etc.

6) Guidance on movement: sdlection of the guidance contents that satisfy the child's needs, innovation of the method,
etc.

(2) Guidancethrough play activities

"Play activities' make such activities the center of the learning activities. These activities are mainly designed to achieve the
gods of "activities for independence” which are designed "for each child to am at independence, acquire the knowledge,
skills, attitudes and habits necessary in amdliorating or overcoming the diverse difficulties resulting from disgbilities, thereby
nurture the foundation for the coordinated development of the mind and body™.

Characterigics The lessons are centered around the contents of "activities for independence’, and combine the contents of
other subject aress.
1) Exedises to experienceand learn the dements of the basic exercises and to enjoy the exercises.
2) Music play: by ligtening to the music and enjoying the rhythm and sound, the activities to redize when the sound
Started or ended.
3) Handicraft: activitiesto enjoy making works by enjoying thefed of the materidswith hands and fingers.
4) Seeing and ligening: activities to improve the sensory functions such as the senses of sght, hearing and touch, in
order to acquireinformation necessary in getting to know the outsde world.
5) Outdoor activities as the children move outdoors, the activities for them to direct their atention to things found
outdoorsthrough experiences such aswatching and touching flowers and other plantsand listening to socid noises.

(3) Guidancethrough theme-based activities

"Guidance through theme-based activities' is designed to achieve the gods mainly of the "activities for independence’ by
seiting themes for individua children. Such themes may concern the items whose targets cannot be achieved fully through
guidance through play activities or living activities, or itemswhich require systematic, sadia, and repeated guidance.

Characterigtics The emphasisis placed on the contents of the "activities for independence’. The themes are set by taking into

account the individud children's state of disability, developmental stages, degree of experience, etc.
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1) Underganding the environment: Guidance to take actionsin meeting with the Situation by perceiving and recognizing
the information about the outside world and the child's own internd bodily state, by utilizing the senses such as sight,
hearing and touch.

2) Communication: guidance on such matters as the badc ability to communicate, understanding and using the
languege, formation and use of the language, sdlection and use of the means of communication, and communication
in mesting with the Stution.

3) Body movements body movements in daily life, guidance on basic actions, actions rdevant to dally life,
living-rdated actions, etc.

(4) Guidanceon experience-based learning
1) Coping with diverse medicd examinaions smulated lessons to ensure mentd stability a the time of medica
examinatiionssuch asinternd, orthopedic, denta, and PT consultation.
2) Fddtrips extramura studies- visitsto entertainment facilities, public fadilities, etc.

(5) Scheduleof lessons, lower gradesof thedementary school divison

Schedule of Lessons, Study Room 6
Monday | Tuesday | Wednesday |  Thursday | Friday
9.00 Coming to school, heelth observation, changing dothes (living ativities)
Morning meting
930 Morning exercises (theme-basad activity)
9:45 Theme-based activities (Grades 1 - 3)
10:15 Exercises Musicplay Handicraft Seeing and ligtening Outdoor play
(Play adtivity) (Play adtivity) (Play activity) (Play adtivity) (Play adtivity)
10:45 Theme based activity Theme besed activity
Setting, esting and putti
11:40 'ng - PLnUngaNay
Medting beforeleaving
school
Themebassd | Theme-based adtivity Theme-based activity Theme-based activity
activity
1300 Medting before Mesting before Medting beforeleaving Medting beforeleaving
' leaving school leaving school school school
1345
14:00

4. About thechild in charge

(1) Childincharge "D" (boy, Grade3)
Name of disahilities and diseases Dandy Waker syndromes, congenitd glaucoma (right eye: intact; left eye: atificd),
mentd retardation, bronchia asthma, epilepsy.

(2) Sateat thebeginning of theyear
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1) Daily living action: required care with mogt of the actions

2) "Enjgji's Infant Andyticd Developmentd Check Sheat" (Pediarics, Kyushu University, revisad edition, Keio
Taushin)
Moving about (0:1), hand movement (0:2), basc living habits (0:2), human reations (0:3), speech (0:6),
undergtanding of language (0:2).

3) Diagnodtic Check List of Meta-development of Sensesand Mation (4th draft, 2000).

“D": Developrental Diagnostic Chart @ VIIl: Conceptualization|
2
s O VII: Conceptualization
e 1
T 6 avi: i
3 VI: Abstraction
= 5
g . ]
o 3 . i
3 ) [ [ ] BV: Responding
g L perception
[ | I = 1 )
0 DIV: Pattern perception
& N & & N il & & o & S
> & o <& & & & & & R
PSR S R AT AR P ST S
& & & <& & & & 5 N &S & & OI11: Perceptua motion
SIS S R
RS & o & 'y 5 & < &
N T N o ) $ o
&o ,‘\é’ @\ @ <>'§ o .@d & & @d @i sen ’
o 2 N S N S~ N ISOry motion
o o & gm"b\ o & < &S ry
Subject Area )
O1: Sensory input

4) Communication
"D" is cgpable of voicing "u-n" (equivaent of "yes') and "aad' among others. When he wants adults attention, he
sometimes cdls them by voicing along "aad'. To questions such as "Do you want to go see Mr. Wind" (taking a
grall) or "Do you want meto carry you?', he sometimes answers by voicing "u-n". When he fed's unpleasant or does
not like something, he expresses such fedings by voicing "nn!" or tgpping his jaws. He sometimes vocdizes
spontaneoudy, when hearing the voices of friends and dolls. He seems to be coping by differentiating the people he

interactswith based on differencesin voices and tones.

(3) Regardingmedical care

"D" requires medicd care (suction, intubation feeding). The school is making efforts with medica care based on the
following policy.

- Basicpolicy

Such things asintubation feeding, suction from the mouth and nose, oxygen inhaation and withdrawd of urine are legaly
defined as "medica acts'. Therefore, the schoadl is applying the following policy. The implementation of these acts is
limited to the school's time zones (or lesson hours in the case of visiting education) when teachers who have the nurse's
license or nurses (hereinafter referred to as "hedth saff") are working. Moreover, the ectivities are limited to those thet the
Minigtry of Education, Culture, Sports, Science and Technology is alowing experimenta schoolsto carry out as"medica
cae'; i.e, intubation feeding, suction from the mouth and nose, and aiding withdrawa of urine. When guardians request
the schoal for its personnd to provide these care, they are asked to previoudy submit a Request and a physcian's
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Instruction Shet, and the hedlth staff provide the above-mentioned "medical care’ decided and authorized by the school
principd.

5. Guidancethrough theme-based activities

Here, among the contents of guidance mentioned in sections (1) through (3) of 3., the explanation will cover "(2)
Guidance through play activities' - "4) Seeing and ligening”, and items 1) through 3) of "'(3) Guidance through theme-based
activities'.

(1) Theprogressof theme-based activities from fiscal 2000 to 2001 (mainly the contentsrdated to under sanding the
environment and communication)
1) Targds
"D" entered Grade 1 of the schodl's dementary divison. He had severe and multiple disghilities, and his means of
working upon the environment weas limited to the cranium tactud sense. The god was for him to acquire the ability to
understand the center of his activities, with the school developing the environment such as by determining the location of
his activities in the dassroom and making available teaching aids that he could manipulate with his hands and fingers. In
addition, it was for him to use the ability thus gained (to understand the center of his ativities) in acquiring the ability to
understand where he came to when he moved.
2 Mehad
a Initid date
When D enralled, he was able to mave hisright hand and fingers and shake his head and the upper hdf of his body
sdeways, but only when hewaslying down facing left.
b.  Procedure
a) A center of his activitieswas set up in the dassroom. b) The school prepared teaching ads (the manipulation of
which produced responses in light and sound) to enable D to manipulate them with his hands and fingers. Then,
guidance was provided to enable him to understand and confirm the center of his activities mainly through the
sense of touch using hands and fingers, aswd | asthrough the use of the senses of dght and hearing. ¢) At the same
time, & the destinations of his movement, things that were peculiar to such places, such as the cloth Sdes of a
trampoline and carpets with different feds, were dways made available. The guidance was provided to enable D to
understand the environment of the degtinations using the method through which he understood his center of

activities.
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3) Progres

Destination

Center ot

________ Ferm & Srade=d 87—

D Confirmation activities through encouragement DOpontanativities

confirmeation
2s

Term 2, Grade 2 96
Term 1, Grade 2 133

Term 3, Grade 1 61

Term 2, Grade 2 347
Term 1, Grade 2 219
Term 3, Grade 1 151

Term 2, Grade 1 248

Figure 1. Trendsof Confirmation Activitiesthrough Encour agement, and Spontaneous Confirmation Activities

4)  Summary

Table 1. Body Parts Usad in Using the Tactud Sense, and Understanding at the Activity Center and Destinations

Body PartsUsed inUsing Underganding & Understanding a Degtinations
the Tactud Sense Activity Center
Term1, | Occipitd region Plane (ground, &c.) None
Gradel
Terms2 | Handsand fingers Space (bed fences) Predetermined places such asthat ingtalled
&3 (grasping) trampoline
Term1, | Handsandfingers Space (teaching aids, *Only lying down position
Grade?2 | (touching, moving fingers) | clothonthesdeof
teaching tool)
Term 2, | Handsandfingers Pane (ground, tc.) New places such as carpeted and sandy
Grade?2 | (touchingwith finger tips) beaches
*Lying down position and Sitting podition

(2) Progressof theme-based activitiesin fiscal 2002

Assomething to follow the guidance provided the previousfisca year and explained in (1), proposed was to *conduct the
research by expanding D's environment to his home life, S0 as to incresse the opportunities for him to understand the
environment, hopefully leading to the ability to predict the next activity”. This yeer, it was decided to further promote his

learning by using the mentioned ahility to understand the environment using hands and fingers.

Theprogressof theleaming through the theme-basad adtivitiesissummearized in Tables 1 through 7 below.
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1) Progressof Learning Using Teaching Aidsfor Direct Touch (%)

- 153 -

Apr | May | Jun | Sp |Oct | Nov | Dec
Electronic keyboard (h 3cm) 30 60 80 0
Light and musc toy (sheking 10 60 70 0
keyboard)
Light and music toy (both Sides 20 10 10 20
luminating)
Light and musictoy (ring toss) 0 10 20 10
Vibrating switch 0 30 30 10
Vibrating toy ("Goma-chan") 0 10 10 0
Vibrating toy ("Ochaken") 0 20 20
Dall (interactive dog) 0 40 60 50
Doll (monster) 10 70 80 ) ) 0 )
2) Progressaf Learning Using Switch Toys (%)
Apr | May | Jun | Ul Sp | Oct Nov | Dec
Sep-by-step 0 60 80 100
Switch toy (bird) 0 40 60 100 | 100 | 100 100 | 100
Switch toy (monkey) 0 40 50 80
Switch toy (bear) 0 20 20 20
Switch toy (mongter) 0 20 50 70
Switch toy (sheking keyboard) 0 50 60 70
Switch toy (dectric fan) 50 60 0
Switch toy (violin) 70 80 0 100
Switchtoy (cassettetapeplayer) 60 0 100
3) Progressof Learning Usng PC Games (One-click Games) (%)
Apr | May | Jun | Ul Sp | Oct Nov | Dec
One-click PC game (fireworks) 0 20 80 80
One-dlick PC game (bdloons) 20 40 50 60
Onedid PC game (nursry tde) 0 20 30 40 50 60 60
4) Progressof Learning Usng Interactive Toys (%)
Apr |May |Jun | U Sp | Ot Nov | Dec
Interactivetoy ("Mutsu™) 20 60 80 0 0 100 | 100
Interactivetoy ("Goma') 20 20 20
Interactive toy ("Ochaken™) 20 30 30
Interactive toy (bear) 50 70 100 | 100
5) Progressof Understanding of the End of theMation of Using Balls (%)
Using ballsA: Broad task andyd's S Oct Nov Dec
1. Grabbing the bdll 60 | 70 0 95
2. Carrying thebdl tothe hole 0|10 40 50
3. Throwing thebdl into thehole 20 | 40 90 100




6) Progressof Learning by Pressingthe Right Switch (%)
Apr | May | dun
30 60 80

Jul Nov | Dec

Pressing the right switch (1)
Pressing-type switch: large
switch (vibrating toysand
eectric fan)

Pressing theright switch (2)
Pressing-type switch: flexible
switch (dollsand dectric fan)
Pressing theright switch (2)
Big Macswith different colors
(2 choices)

(Songsand hand play)

70

70 70

6. Concerning guidancethrough play activities

(1) Theactual gateand the guidance policy

1) Thedatein April of "watching and listening”
Intheinitid month of April, D wasinterested in the dolIs in the introductory stage. When they gppeared, he smiled or
answered to questions by voicing "u-n". However, as toys were presented on the table, he often immediatdy fdl into
deep. The lessons often had to be completed without him ever waking up. He showed virtudly no actions to search
for things or to voluntarily interact with people.
2)  Pdlicy based on actual gate
Hypotheses Evauation
Objects - Showing teaching aids that have dear | - Was he able to interact with objects (number
auditory sensory or tactud sensory dues | of activities)?
should increase the activities to search for | - (The number of activities where he reached
things and endble the subject to interact | out for objects, vocdized with the sound and
with objects. music produced by toys, or the action to lightly
- Udng the visud sense of the subject's | tap hishead.)
right eye that remains intact should
increase hisinterest in objects.
People - Sharing the place and activities with the | - Was he able to interact with people (number
aubject should enable him to interact with | of activities)?
people. - (The number of activities where he reached
out for objects, talked to someone, answered by
vocalizing when talked to, or the actions to tep
hisjaws or lightly tap his head)
Sudtainability | - Presenting toys that emitted sound and | - Was he able to participate sustainably?
light should promote his attention and | - (No deeping / Sleeping: number of times)
concentration.
3) Guidancemethod

To change the following in compliance with D: the environment (the arrangement of the teaching ads, the seet, the
room's brightness, etc.), teeching ads (ther careful sdection, presantation method, changes in the order of
presentation, etc.), posture (the height of the cushioned chair, change of the angle of indlination, provision of heed rest,
chest belt, etc.).
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(2) Progressof guidance

1) Changesin interaction with objectsand people and sustainability (Figure?2)
2 Summary of changesin inter action with objectsand peopleand sugtainability (until the
endof Term 2)
Item Progress
Sudtainahility D fdl into degp during lessons from those held in April to that held on September 12. He did
not degp on June 7, dueto A's participation. He did not deep on September 20 and afterwards
Interactionwith | Lessthan 10 times until September 12 (exduding June 7). From September 20, he interacted
objects a an average of over 10times.
Interactionwith | He did not interact with people until September 12 (except June 7). After September 20, he
people frequently showed actionstointeract.
(3) Summary
- He started to show active activities to search for objects. He searched by extending his arms or diding his
g’ hands on the table. He dso tried to see objects by leaning forward and raising his heed.
£ | - Hedarted to show actionsto interact with friends (e.g., extending hisarmsto search, touching others arms).
E - Hefdl lessinto degp during the lessons. He was ableto participate in the lessons until theend.

Discussion

- Making the room bright could promote the subject's use of the visud sense. This promoted hisinterest in
objects. It will be important to examine how to use the sense of sght as a means for the subject to
comprehensvey understand objects.

- The use of the rotating round table could secure an gppropriate distance between the subject and his
friends and toys This promoted the activities to search for objects and those to interact with people by
extending thearms.

- Having the subject visudly, tactudly and auditorily confirm the toysto put in the black box next to T1 let
him redize the exigence of toys, upon which he was told what the toy was. This promoted his intereg in
objects, promoting his concentration during dasses.

- Child A was able to communicate verbdly. Sitting next to him, the subject's activities to interact with A
promoted hisinterest in objects.

Issues

- D produces sgnds through actions and vocdization. The quetion is how to let his friends understand
thesedgnas
- How to promote hisinteraction with friends other than A.
- BExamination and summary of use of and changesin the visud functions, such as eye movement to acquire
visua informeation.
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7. Evaluation

The daly lessons are evauated as part of the examination of the series of the practica processes as shown in the figure
below. Spedificdly, the practice is evaduated based on changes in the children and during the lessons, and examined is the
gopropriateness of 1) szt gods 2) teeching ads, and 3) teacher's involvement. It is believed that the repetition of such
educationd practice will improvethe "lessonsin meeting with the actud condition of each child" into better ones.

1 Uan:ctigdst;%n?of the  2)Pradtica hypotheses  3) Clinical practicd method
Iiton

I ke Developmental support Appropriateness of the|
@ 5 targets guidance hypotheses %’S
.% E 2 Clinical practica Approprictenessof the 82 _g
58 2\ hpothess N teachingads i-g > i -
cT —/ B /|- dinicdstangpoint |- Involvement by : 5 ;”-;
88 # | |- Clinical diagnosis teechers $5 &
T % - Confirmation of éé
m > changesinthechild

Figure 3." Examination of the Practical Process1999", Shukutoku Univer sity, Hiroshi Usagawa.
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