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The porpose of this paper is to review “The Three-Tier Reading Model " which is conducted by the University of Texas
at Austin Vaughn Gross Center for Reading and Lauguage Arts. This model is designed to meet the instructional needs
of all young readers, including those who are slow starters in kindergarten and those who continue to struggle in the
early elementary grades. It is a preventional model that is aimed at catching student early—before they fall behind —and
providing the supports they need throughout the first four years of schooling. The model consists of three tiers or levels
of instruction: Tier I, Tier I, and Tier II. Basically, these instruction is given in the general education classroom or in a
small-group setting more akin to tutoring. This model is based on the Response to Instruction (RTI) model and also is put

as assignments to provide scientific research based instruction and professional development.
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