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Overview of the Seminar

The 30th Asia-Pacific International Seminar on Education for Individuals with Special
Needs
Towards Independence and Participation in Society after Schooling
- from the Perspective of Career Guidance, Vocational Education and Training for Persons

with Disabilities -

by NAKAZAWA Megue
(Department of Policy and Planning)

Summary: The National Institute of Special Needs Education (NISE) held the 30th Asia-Pacific
International Seminar on Education for Individuals with Special Needs, together with a pre-conference
program (including school visits), with support from the Japanese National Commission for UNESCO,
during four days starting December 6, 2010, at the United Nations University. The seminar theme this
year was “Towards Independence and Participation in Society after Schooling — From the Perspective
Career Guidance, Vocational Education and Training for Persons with Disabilities” The delegates came
from 14 countries; Australia, Bangladesh, China, India, Indonesia, South Korea, Malaysia, Nepal, New
Zealand, Pakistan, the Philippines, Sri Lanka, Thailand and the host country Japan. The number of
participants totaled approximately 260 over the course of the seminar. As the pre-conference program,
two school visits related to the seminar theme were held. During the main seminar, a keynote speech,
an international comparison of basic data on education in the participating countries, and country
reports were presented. On the final day, all representatives of participating countries engaged in
general discussion session.

Keywords: Special needs education, Cohesive society, Asia-Pacific region, Career guidance, Vocational

education, International seminar

I. Introduction

The National Institute of Special Needs Education (NISE) has actively carried out international
exchanges and made contributions as one of its responsibilities as the national center for special needs
education in Japan. In particular, as part of its activities focused on the Asia-Pacific region, the NISE
has held annual seminars since 1981 with the participation of representatives involved in special needs
education in more than a dozen Asian-Pacific countries. Up to the present, the NISE has invited almost
380 delegates from various countries.

The 30th Asia-Pacific International Seminar on Education for Individuals with Special Needs
was held in 2010 at the United Nations University over the course of four days, including the pre-
conference program. The seminar theme this time was “Towards Independence and Participation in

Society after Schooling — From the Perspective of Career Guidance, Vocational Education and Training



for Persons with Disabilities.”

The delegates were invited from 14 countries, including Australia, Bangladesh, China, India,
Indonesia, Korea, Malaysia, Nepal, New Zealand, Pakistan, the Philippines, Sri Lanka, Thailand and the
host country Japan. Representatives from each country were chosen upon the recommendation of the
National Commission for UNESCO in each country and were selected from among various experts,
such as administrative officials, school principals, and researchers.

During the seminar, approximately 260 persons participated, including those from Japan’s
Ministry of Education, Culture, Sports, Science and Technology (MEXT), support organizations for
individuals with disabilities, special needs schools, universities, and foreign students from various

countries.

Delegates from the countries, keynote speakers, and NISE representatives

II. Content of Seminar
1. Seminar Theme

The common theme of the five-year period from 2006 to 2010 of the Asia-Pacific International
Seminar on Education for Individuals with Special Needs is the “Advancement of Education to Meet
the Special Needs of Individuals — Towards Realization of Social Cohesion.’As a suitable theme for
the final year of the five-year seminars, we took up the issues on the independence of persons with
disabilities and their participation in society and set up a main theme called “Toward Independence
and Participation in Society after Schooling” aiming to share the experiences of career guidance and
vocational education in each country and to support the independence of persons with disabilities
and enriches our understandings. We also set up a subtheme called “- from the Perspective of Career

Guidance, Vocational Education and Training for Persons with Disabilities -”



2. Host organizations
Host: The National Institute of Special Needs Education (NISE)
Support organizations: Japanese National Commission for UNESCO and Japan International

Cooperation Agency, JICA Yokohama

3. Schedule/Venue
Schedule: 2010.12.6 - 2010.12.9

December 5 (Sunday) Arrival in Japan of international delegates

December 6 (Monday) Theme-related study visits and discussions (Tokyo Metropolitan
Central School for the Deaf and Tokyo Metropolitan Seicho
Special Needs Education School), and a visit to the National
Institute of Special Needs Education, and preliminary
discussions for the seminar

December 7 (Tuesday) Opening Ceremony, Keynote Speech, Reports on Comparison of
Basic Country Data, Country Reports

December 8 (Wednesday) Country Reports

December 9 (Thursday) Country Reports, General Discussion, Closing Ceremony

December 10 (Friday) Departure from Japan of international delegates

Seminar venue: United Nations University

4. Theme-Related Study visits

On the morning of December 6, we conducted theme-related study visits. Two schools were
chosen for our study tour related to “career guidance, vocational education and training” and an
opportunity was provided to see teaching in action and to hold discussions. The Tokyo Metropolitan
Central School for the Deaf is providing good education for students with hearing impairments to
go on to higher education, and the Tokyo Metropolitan Seicho Special Needs Education School is
providing pioneering education for a variety of students with intellectual disabilities to go to work.

The Central School for the Deaf, in which 96 students are enrolled, promotes a unified lower and
upper secondary school education system and conducts graded study guidance so that the students can
go on to colleges, universities, etc. The school encourages students to understand what are the higher
institutions through the trial experiences of the classes at a college/university and delivered lectures
form the college, and also takes care of the students after they go on to the higher institutions. To
enrich the provision of information, the school promotes teaching using state-of-the-art systems, such
as the installation of electronic blackboards and optical signaling devices alternating the sound chimes
in the school building.

The program was held in the following order: 1) Overview of the school by the principal, 2)
study tours of the situation of graded and individualized teaching, electronic blackboards and optical

signaling devices, 3) Q&A and discussion between the principal, the vice-principal, teachers in charge



and the delegates. An active exchange of opinions was conducted on the operating cost of the special
needs education school, whether or not tuition is collected from guardians, teacher working hours and
student admission criteria and procedures.

The Tokyo Metropolitan Seicho Special Needs Education School, in which 132 students are
enrolled, provides four genres within the curriculum in order to match the individuality of students.
They are also promoting vocational education, aiming at student independence and participation in
the society. As part of vocational education, the Seicho School installed a Phoenix hall where various
on-the-job-training sessions are possible for students. They experience what it is like to work in the
clerical sector, the operating sector or the food sector of a general company.

In this school, the program was held in the following order: 1) Overview of the school by the
vice-principal, 2) study tours of vocational education within the school and Phoenix hall, 3) Q&A
and discussion between the vice-principal, teachers in charge, and the delegates. Earnest discussions
were held on the evaluation method when students are divided by subject, the percentage between
instruction of subjects and vocational education, employment rate and job types of ex-students, and
the level of expertise necessary for teachers of the Seicho School.

The study tours to both special needs education schools and the exchange of information by
discussions became a large support for the representatives of each country when understanding the

actual conditions of special needs education in Japan.

5. Keynote Speech

Following the Opening Ceremony and greetings from the Director of Special Needs Education
Department of the MEXT, the Keynote Speech was presented. Mr. MINO Ryo, the Deputy Director
of the MEXT Special Support Education Division, presented a keynote speech on the “Overview
of Special Needs Education in Japan, and Career Guidance, Vocational Education and Training for
Children with Disabilities toward Their Participation in Society and their Independence.” His speech
consisted of 1) education system in Japan, 2) an overview of special needs education in Japan, 3)
trends in career guidance and vocational education, 4) future issues, and 5) a summary: He gave a
comprehensive explanation so that the participants were able to understand current conditions and

issues within special needs education in Japan.

6. International Comparison Report by NISE

Following the keynote speech, YANAGISAWA Akiko, researcher of NISE, gave a presentation of
basic data on education in the participating countries. The basic data was compiled by the NISE using
materials related to special needs education which were collected through the delegates. The purpose
of this presentation was to allow the participants to understand the differences and similarities among
their countries and to facilitate their understanding of the country reports that followed. Basic data
on Asia-Pacific countries is printed in the Journal of Special Education in the Asia Pacific and is also

available on the NISE website.



Presentation session of the Japanese Representatives

7. Country Reports

From the afternoon of December 7 through to the morning of December 9, country reports
on 14 countries including Japan were presented based on this year’s theme. From Japan, HARADA
Kimito, a senior chief researcher of the NISE, made a presentation on the overall status and issues of
all disabilities, with the title “Career Guidance and Vocational Education for Children with Disabilities
in Japan,” and KIKUCHI Kazufumi, a chief researcher of the NISE, made a presentation, focusing on

actual career education in special needs education schools for students with intellectual disabilities.

Below are the countries, names, and affiliations of the presenters.

Australia

Mr. Damien McGrath

Team Leader, Students with Disability Team,

Department of Education, Employment and Workplace Relations
Bangladesh

Mr. Pradip Ranjan Chakraborty

Director (Admin), National Foundation for the Development of Disabled Persons
China

Mr. Ding Lianpu

Programme Officer, Division of Special Education

Department of Basic Education, Ministry of Education of P. R. China
India

Ms. Caralyn Khongwar Deshmukh



Deputy Secretary, Department of School Education & Literacy,
Ministry of Human Resources Development
Indonesia
Mr. Praptono
Staff of Directorate of Special Education for Development, Ministry of National Education,
Indonesia
Japan
Mr. HARADA Kimihito
Senior Chief Researcher, NISE Japan
Japan
Mr. KIKUCHI Kazufumi
Chief Researcher, NISE Japan
Korea
Dr. Roh Sunog
Team manager / Education Researcher, Support Team for Career and Vocational Education
Korea National Institute for Special Education (KNISE)
Malaysia
Ms. Rusnani Mohd Sirin
Sectorial Head, Planning and Evaluation Sector, Special Education Division,
Department of Education, Malaysia
Nepal
Mr. Arun Kumar Tiwari
Deputy Director, Dept. of Educaiion
New Zealand
Dr. Garth Bennie
District Manager, District Manager
Central District Office, District Manager Central District Office
New Zealand Ministry of Education
Pakistan
Ms. Musarrat Jabeen Durrani
Principal / Director, Complex for Special Education Balochistan
Directorate of Social Welfare Brewery Road, Quetta
Philippines
Dr. Leticia Pefiano-Ho
Professor, College of Education University of the Philippines
Sri Lanka
Mr. Dissanayaka Mudalige Jayawardana

Assistant Director of Education, Ministry of Education, Sri Lanka



Thailand
Ms. Malinee Wannawong

Deputy Director for Academics, Kawila Anukul School

8. General Discussion

On December 9, the final day of the seminar, a general discussion was held based on country
reports. The framework of the discussion was as follows:

1) What conditions are common to all countries and how are they being dealt with?

2) What sorts of new conditions and initiatives are there in other participating countries, or what
sorts of conditions and initiatives are there in other participating countries that do not exist in
your own country?

3) What good practices and ideas did you find useful?

4) Comments on matters other than the above.

Points mentioned as being common to all countries included: the fact that all countries are going
through an inclusive education system although each has different status depending on the state of
affairs in each country, the importance of cultivating the expertise of the teachers involved in career
guidance and vocational education, and the importance of association of relevant organizations. There
were many items mentioned by each country as good practices and ideas that proved to be useful as
information, including the mobile therapy services (one-stop mobile therapy services) in Bangladesh,
the support for students with high intellectual abilities with developmental disabilities in the
Philippines, an example of the framework of career education in Japan (“career planning matrix (draft)

for students with intellectual disabilities”), etc.

III. Conclusion

In continuation from the previous year, the framework for the general discussion was distributed
to the country representatives prior to the start of the seminar this year. This provision enabled
representatives who are not native English speakers to prepare in advance so that they may express
their opinions more comfortably at the general discussion, while all representatives were able to better
organize their thoughts while listening to other country reports. Following the preceding year, a
Japanese translations of the country reports were distributed to the Japanese audience at the seminar
this year. This helped the Japanese audience in asking questions in a more lively manner. A Japanese
version was added to the publication as of last year, so that not only readers overseas but also readers in
Japan can better utilize the results of the seminar. The final report will also appear on the NISE website.

The seminar held this year included deep discussions and was full of friendly exchange. This was
suitable for the 30th commemoration seminar. We had two representatives who have participated in
past seminars and another two representatives who have studied in Japan. We decided to close this
series of seminars, which had been contributing to mutual understanding of special needs education in

Asia-Pacific countries and learning together from new approaches, at the 30th year’s milestone and the



final year of the five-year theme “Advancement of Education to Meet the Special Needs of Individuals —
Towards the Realization of Social Cohesion.” Aiming at the promotion of cohesive society and inclusive
education system, the NISE intends to continue international cooperation and contributions with new

points of view as the national center for special needs education in Japan.
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Agenda of the Seminar

The 30th Asia-Pacific International Seminar on Education for Individuals with Special

Needs
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Opening Address

by ODA Yutaka, President of NISE

December 7

To the international delegates who have joined us from overseas, and to all participants, I bid a
warm welcome. As President of the National Institute of Special Needs Education, I would like to say
a few words to mark the opening of this 30th Asia-Pacific International Seminar on Education for

Individuals with Special Needs.

Firstly, I want to express my sincere gratitude to all of you for joining us here today. It gives me
great pleasure to be able to take part in this seminar with delegates from many countries who are

working to enhance and further education for children with disabilities.

With the support of the Japan National Commission for UNESCO, and with the aim of promoting
better education for children with disabilities in the Asia-Pacific region, our Institute has been hosting

these seminars every year since 1981. Thus, this marks the thirtieth occasion.

Over the years, we have chosen a variety of themes attuned to the conditions and needs of the
times, and we have invited administrative officials, researchers, and people working in education
throughout the region to attend. I feel sure that these gatherings have been useful in developing

education policy for children with disabilities in the Asia-Pacific.

The five-year long-term theme set in 2006 is “Advancement of Education to Meet the Special
Needs of Individuals: Toward the Realization of Principles of Equity and Social Cohesion.” This year’s
topic, which is the last under this long-term theme, is “

Toward Independence and Participation in the Society after School

- From the Perspective of Vocational/Career Guidance, Education and Training for Persons with
Disabilities -Toward Independence and Social Participation for Individuals with Disabilities: Academic
and Career Counseling and Vocational Education.” I look forward to a valuable exchange of opinions

concerning efforts in vocational and school education and support measures to enable each individual

to play his or her full part in an equitable and cohesive society.

Since 2007, under the revised School Education Act, Japan has been making a transition from
“special education” to “special needs education” designed to meet the needs of individual students with
disabilities. In the 2009 revision of the national curriculum guidelines for schools for special needs

education, still greater importance was placed on the value of career education.



Further, the Japanese government, as it considers ratifying the UN Convention on the Rights
of Persons with Disabilities, has established a Headquarters and a Council to Promote Reform of
the System for Persons with Disabilities, and the Central Council for Education is holding expert
deliberations on the form that special needs education should take in light of the principles contained

in the Convention.

Each country faces different issues as it studies and implements systems and policies for persons
with disabilities, but we hope that this seminar will be a valuable opportunity to learn from one
another’s approaches, thus leading to better education for children with disabilities throughout the

Asia-Pacific region.
Lastly, bearing in mind that this seminar is not only the last under the present five-year theme but
also the thirtieth in the series, I look forward to lively debate and exchanges of views as we close out

the current theme, and I hope that it will be a rewarding experience for all of you.

Thank you.



Keynote Speech

Overview of Special Needs Education in Japan and Career Guidance, Vocational Education and

Career Education to Promote Social Participation and Independence in Children with Disabilities

Deputy Division Chief, Special Support Education Division, Elementary and Secondary
Education Bureau, Ministry of Education, Culture, Sports, Science and Technology (MEXT)
MINO Ryo

Contents
1. Education System in Japan
2. Overview of Special Needs Education in Japan
3. Trends in Career Guidance and Vocational Education
4. Future Issues

5. Summary

1. Education System in Japan
(1) Structure of Education System in Japan
The basic structure of the education system in Japan is as follows.
O Kindergarten: 2 to 3 years from ages 3 to 5
O Elementary: Ages 6 to 11(compulsory education)
O Lower Secondary: Ages 12 to 14(compulsory education)
O Upper Secondary: Ages 15 to 17
O University, etc.: From age 18

Education for children with disabilities is provided in regular schools (regular classes, resource
rooms and special needs classes) and special needs schools which has departments from kindergarten
up to upper secondary school.

There is a legal obligation on municipalities to establish elementary and lower secondary schools,

and on prefectures to establish upper secondary and special needs schools.

(2) Cost of Education
Wages for teaching staff at compulsory education stages are borne one third by central
government (MEXT) and two thirds by local authorities. Central government also provides standards

for required numbers of teaching staff.

(3) Curriculum Standards

MEXT provides national curriculum guidelines as curriculum standards to ensure a certain level



of education across the country, and the local Board of Education responsible for each school provides
regulations on basic matters, enabling every school to develop and implement a concrete curriculum
which suits the area and the school.

National curriculum guidelines for special needs schools are provided within national
curriculum guidelines for kindergartens, elementary schools, and lower and upper secondary schools,
but additionally allow for considerations arising from specific disabilities and special handling of
curriculum development. The guidelines has a unique area of instruction called “the activities to
promote independence” to enable the aquisition of knowledge, skills, attitudes and habits required to

subjectively improve and overcome difficulties due to disabilities in learning and in daily life.

(4) Guidance Counselors

All teaching staff are involved in guidance counseling through the overall teaching activities of
schools, however, the core of this process is the guidance counselor. A guidance counselor is present
at lower and upper secondary schools, and lower and upper secondary departments of special needs
schools, and provide pupils with coordination, guidance and advice on career choices and other

pathways after school.

2. Overview of Special Needs Education in Japan

Recently there have been major changes to the system of special needs education in Japan, with a
new system introduced in April 2007.

As well as responding to an increase in children with disabilities, the future form of special needs
education is being examined with respect to the oncoming ratification of the Convention on the Rights

of Persons with Disabilities.

(1) Current State of Special Needs Education

Approximately 251,000 children fall under the umbrella of special needs education in compulsory
education, which accounts for 2.34% of the total. Of these, 54,000 (0.5%) attend “resource rooms” in
regular schools, 135,000 (1.26%) attend classes for special needs education, and 62,000 (0.58%) attend

special needs schools.

(2) Place of Study for Children with Disabilities: Regular Classes

Appropriate teaching is provided in regular classes at regular schools, such as teaching in small
groups as required, team teaching, differentiated teaching according to the level of proficiency or the
use of support aids.

The number of children in a regular class is standardized under law at a maximum of 40 for public
elementary and lower secondary schools, but the average class size in practice is 25 in elementary

schools and 29 in lower secondary schools.



(3) Place of Study for Children with Disabilities: Resource Rooms

“Resource rooms” provide special teaching in a separate location for children attending regular
classes in regular schools, from 1 to 8 times per week, in accordance with their disability. The system
covers primarily speech and language disorders, but additionally autism, emotional disturbances, low

vision, hard of hearing, learning disabilities (LD), and attention deficit-hyperactivity disorder (ADHD).

(4) Place of Study for Children with Disabilities: Classes for Special Needs Education

Classes for special needs education are classes for small groups provided in elementary and lower
secondary schools for children with relatively mild disabilities, and are provided at nearly 70% of
elementary and lower secondary schools in Japan.

The legal maximum class size for classes for special needs education is 8 people, however the
average class size in practice is 3 people.

The types of disabilities which fall under this part of the system are intellectual disabilities,
physical and motor disabilities, health impairments and physically weak, low vision, hard of hearing,

speech and language disorders, and autism and emotional disturbances.

(5) Place of Study for Children with Disabilities: Special Needs Schools

Special needs schools cater for the education of children with relatively severe disabilities, and
there are kindergarten, elementary, lower secondary and upper secondary departments.

The legal maximum class size is standardized as 6 people for those with single disability, and 3
people for those with multiple disabilities, however the average is around 3 people per class.

The types of disabilities which fall under this part of the system are visual impairments, hearing
impairments, intellectual disabilities, physical and motor disabilities, and health impairments (including
physically weak), and education is provided according to the category of disabilities. In addition, there
are classes set up for those with multiple disabilities.

A home- or hospital-bound education is also provided in which a teacher is dispatched for

children with very profound disabilities or who are unable to attend school.

(6) Resource Allocation for Special Needs Education

The broad structure of special needs education in Japan is as described above, but data from
allocation of resources show the number of children per teacher is 1.6 in special needs schools
compared to 16 in regular schools, an increase of 10 times.

We also see that the outlay per child per year is approximately 9 million yen in special needs

schools compared to 1 million yen in regular schools, also representing an increase of 10 times.
(7) System Reforms

Special needs education in Japan has recently undergone major reform, with a new system

introduced in April 2007; however, the new system must first deal with the recent increase in the



severity and multiplicity of disabilities of children enrolling in special needs schools.
There is also a need to rapidly raise social awareness of a range of disabilities including
developmental disabilities such as LD, ADHD and high-functioning autism.

The following reforms have been made to enable an appropriate response to these issues.

[1] The system of special schools for children with disabilities has been converted into a system
of special needs schools capable of accepting multiple types of disabilities from traditional
schools for the blind, schools for the deaf, for the intellectual disability, physical disability and
health impairment..

[2] The implementation of special needs education in kindergartens, elementary schools, and
lower and upper secondary schools has been specified in law.

[3] There is now a strong obligation for special needs schools to share their expertise in the
community, to advise and support the education of children with disabilities who attend

regular schools when requested by these schools.

(8) Revisions to the National Curriculum Guidelines
The national curriculum guidelines are standards set by government to provide a set level of
education across Japan, wherever one lives, and are reviewed approximately every 10 years.
The national curriculum guidelines for special needs schools were revised in March 2009 based
on the following policies.
[1] Progress through improvement of curriculums in kindergartens, elementary schools, and
lower and upper secondary schools.
[2] Further strengthening of individual teaching which responds to the increased severity,
multiplicity and diversity of disabilities.

[3] Improvement of vocational education to promote independence and social participation.

With regards to item [2] in particular, an “individualized teaching plan” is now prepared for all
children across all subjects. Earlier, such plan was required just in the teaching of independence and
for persons with multiple disabilities. Individualized teaching plans capture the specific situation of
every child and set teaching objectives based on this, helping to devise teaching content and methods.

Additionally, it is important that children with disabilities receive appropriate teaching and the
support they need over the long-term from infancy up to graduation from school, not just in relation
to education, but in their interactions with families, communities, and bodies such as medical, welfare,
health and labor institutions. For this reason, “individualized education support plans” are drawn up
for all children.

“Joint activities and learning” is a joint activity undertaken by children with disabilities and
children without disabilities, which plays a major role in widening experience, social growth and

developing good interpersonal skills, and is an important mutual educational activity which helps to



deepen the understanding between children with disabilities and children without disabilities. The
current revisions to the national curriculum guidelines provides for a systematic and methodical
application of exchange activities and collaborative learning for children in special needs schools
and children in kindergartens, elementary schools, and lower and upper secondary schools, based
on the provision in revisions to the Basic Act for Persons with Disabilities in June 2004 that “mutual

understanding should be promoted through the positive use of joint activities and learning”

3. Trends in Career Guidance and Vocational Education
(1) Background factors which call for the promotion of Career Education
During the six decades after World War II, the environment surrounding children in Japan has
changed dramatically.
O Industrialization and globalization
A falling birth rate and an aging population

Increase of nuclear families

O O O

Fall in the number of vocational courses in upper secondary schools and sharp increase of
general (academic) courses

O Intensified competition at entrance examinations and greater trend to choose universities as

post-school option

These factors lead to a guidance counseling bent toward “choosing schools which would admit
the student” or “choosing companies which would accept the student” rather than the interests, skills/
aptitudes, and future aspirations of children.

Because of the increase in FREETERs (Japanese term for young people in irregular part-time jobs) ,
NEETs (young people Not in Education, Employment or Training), as well as young people who leave or change their
jobs shortly after employment, there are now powerful voices calling for better education to nurture the com-
petencies and attitudes needed of full and working members of the society. Education is not the only solution
to these issues. These issues are closely related to employment, industrial development and social welfare,

and the government as a whole is working toward promoting career education.

(2) Improvement of Vocational Education to Encourage Independence and Social Participation
The upper secondary departments of special need schools have been improving the result of
education aiming at social independence and participation after graduation. These schools have
focused on vocational education adapted to the type of disability, the characteristics of the course, and
the needs of the individual pupil as well as providing comparatively long period of on-site training. In
the 2009 revisions to the national curriculum guidelines, however, not only special schools but also
regular upper secondary schools are required to promote career education in all courses including
general academic course. It was clearly set forth that the schools have to positively provide pupils with
opportunities for work experiences, such as by introducing long-term on-site training in industries,

as well as give due considerations to the local community and business community to cultivate their



cooperation.
Based on recent employment trends in persons with intellectual disabilities, “welfare works” has
been established as a technical course in upper secondary departments of special needs schools for

persons with intellectual disabilities.

(3) After Graduation from an Upper Secondary Department of a Special Needs School

After graduating from an upper secondary department of a special needs school, approximately
24% of pupils go into employment, and 64% enter a social welfare or medical institution.

The long term trend in terms of the proportion of people who find employment is declining, and
while there are differences between types of disabilities, a smooth transition into work after graduating
from school is a serious issue.

Conversely, in recent years more and more upper secondary departments in special needs schools
place emphasis on vocational education and work support, with some schools producing remarkable

results such as 100% employment.

4. Future Issues
(1) Nurturing the Competencies for Career Development

After examining policies to promote career education at MEXT, the conclusion was reached that
an educational program should be developed which clearly defines “competencies and attitudes” for
each developmental stage, and aims at encourage their acquisition and transfer into actual practice.

In promoting career education, there are many schools which apply the “8 Competencies across 4
Fields” described in the “Framework of Learning Program to Cultivate the View of Career and of Work
(Example)” published by the Pupil Guidance Research Center of the National Institute for Educational
Policy Research in 2002. However, career education cannot be applied without adaptation to suit
children with disabilities, and a variety of factors unique to the school have to be taken into account
including the type and nature of the disability of the pupil, the stage of development, as well as the

characteristics and local circumstances of the school or course.

(2) Ensuring Expertise of Teachers

In addition to a regular teaching certificate (for kindergarten, elementary, lower or upper
secondary school ) teachers of special needs schools are, in principle, expected to acquire special
teaching certificates for special needs schools. However, figures for possession of special needs school
teaching certificates indicate that 70% of teachers of all special needs schools possess such license, and
only 60% if this is restricted to newly hired teachers.

Also, more than half of those in charge of guidance counseling take double role as a homeroom
teacher or subject teacher, and approximately 60% have limited experience in guidance counseling,
between 1 to 5 years or less.

It is essential that teachers develop their expertise in order to improve guidance for children with



disabilities. It is therefore necessary to raise the ratio of teachers with special needs schools teaching
certificates to as close as 100%, to give full-time status to guidance counselors or to lengthen their term
of office. Or, make positive use of out-of-school human resources who have experiences concerning
employment of individuals with disabilities in order to effectively cultivate worksites that would accept

apprentices for on-site training.

(3) Accommodation for entrance examinations
Accommodation for entrance examination taking account of disabilities of individual pupils is
also needed to broaden the career options available for children with disabilities.
Some Boards of Education provide such accommodation as listed below for entrance examination
at regular upper secondary schools:
[1] Enlarged print for question/answer sheets, use of a magnifying glass, and extended exam times
for pupils with visual impairments.
[2] Use of headphones or sitting close to the loudspeaker in listening tests for pupils with hearing
impairments.
[3] Provision of ramps and accessible toilet facilities for pupils who use wheelchairs.
[4] Sitting examinations in hospital or in a school infirmary for health impaired pupils.

[5] Sitting examinations in a separate room for pupils with developmental disabilities.

Social awareness needs to be fostered to take such accommodations for granted not only
at entrance examinations of upper secondary schools but also at universities and employment

examinations.

(4) Linking Advanced Courses at Upper Secondary Departments of Special Needs Schools and
Higher Education Institutions

The advisory body to the Minister of MEXT, the Central Council for Education, has established
a special meeting for career education and vocational education to examine career education and
vocational education in terms of the transition from elementary/lower secondary education to upper
secondary education.

There are courses known as “Advanced Courses” which offer more technical education after
completing 3 years at an upper secondary school (or at an upper secondary department of a special
needs school) However, despite receiving 2 to 3 years of additional education under the Advanced
Course, the academic record description remains an upper secondary school graduate. The credits
taken at this course cannot be transferred to higher education institutions.

There is a criticism that, compared to Specialized Technical Schools which award the title
“Specialist” to their graduates and have routes open for transfer admission into higher education
institutions, the students of Advanced Course are placed at a disadvantage.

Broadening the choices available to children with disabilities is linked to a wider range of work



opportunities after graduation from school, and it is hoped that future reviews of the system will take

this matter into consider.

5. Summary
The following key points are central to making effective progress with regards career guidance,
vocational education and career education in schools for children with disabilities.
O All teaching staff should be aware of the issues involved in career guidance, vocational
education and career education.
+ Is not the work being left to the one person in charge of career guidance?
+ Has each staft been acquiring the skills for career counseling ?
O Teaching materials used at all schools should be reviewed.
+ Are guidance materials and methods appropriate?
* Do they suit the needs of industries/businesses in the area?
* Have you gained the understanding of the guardians?
O Cooperation with related institutions and strengthening collaborations.
+ Are requests, such as coordinating with school’s class schedules, being communicated
appropriately?

* Are you not obsessed by the near-term employment rates ?
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Education System of JAPAN®

Burden of the Cost of

-Certain standard of education is guaranteed all over
the country

-Education reflects regional situation

teacher salaries

(Compulsory Education)

1
Central Government: Basic Policy & Standard by Law 1 /3
Ex. Standard of number of teachers
The Curriculum Standard

Local g to the laws and regional situation
Ex. Assign teachers to each school, each class

Make regulations on basic matters

(Each school builds each school's curriculum)

Prefecture: Obliged to establish Upper Secondary Schools & 2/3

M Schools for Special Needs Education
I

 Municipality : Obliged to establish Elementary Schools &

Lower Secondary Schools

Education System of JAPAN®

‘ Organization of Curriculum ‘

National Level

Establishes general standard of curriculum to be organized by
each school (ex. Courses of Study)

Board of Education (Founder of Schools) ‘

Establishes regulations in relation to basic matters of school
management and operation (ex. Curriculum)

School (Principal)

Organizes and implements curriculum

Legislative Structure regarding Curriculum

School Education Law
This stipulates purposes and objects of education at each stage of schools.

It also stipulates that matters regarding subjects shall be determined by Minister
of MEXT.

Enforcement Regulation for the School Education Law (ministerial ordinance of MEXT)

This stipulates composition of subjects and standard hours of lessons.

It also stipulates that curriculum shall be based on Courses of Study set up by
Minister of MEXT.

Courses of Study

They stipulate general provisions such as matters to be considered regarding
general curriculum, hours of each subject, moral and comprehensive study and
purposes, details and handling of details of special activities

Courses of study for l Courses of study for lower I Courses of study for upper
y

Courses of study for elementary and lower secondary | Gourses of study for upper secondary department of

departments of schools for special needs education schools for special needs education

I. Special Needs Education System of JAPAN D
- Overview of the SNE System [In Compulsory Education] -

Regular Schools

Regular Classes
= Team-Teaching
= Achievement—Based Teaching
= Small-Group Classes

PIIIN

e

= Special Support Service in
Resource Rooms

0.50%

sanligesiq
Jo aaibag

Schools for Special Needs Education

aloneg

I. Special Needs Education System of JAPAN®

—Where children with disabilities learn—

i ) Regular Schools>Regular Classes

- Class Size (children per class)
national average: 25.2(Elementary) /
29.4(Lower Secondary) (2010)

(standard by law: maximum 40)
©Team Teaching

Achievement-Based Teaching

Teaching in Small Groups

Support Assistants

©Special Support Service in Resource Rooms
(individual or small-group lessons for several hours
in a week)

Who studies with
Special Support Service in Resource Rooms?

Children with...
* Low Vision
* Hard of Hearing
* Physical Disability
* Health Impairment
» Speech Impairment
* Autism
» Emotional Disturbance
*LD
* ADHD




Il. Special Needs Education System of JAPAN®
—Where children with disabilities learn— Who studies at a Special Class?
ii) Special Classes at Regular Schools
+ Target: children with mild disabilities (1.26%) ) ) N
in compulsory schools Children with...
(including branch classes in hospitals) * Low Vision
 Hard of Hearing
- Schools having special class: 67.9% * Intellectual Disability
* Physical/Motor Disability
- Class Size (number of children per class) : * Health Impairment
national average: 3 * Speech Impairment
(standard by law : maximum 8) * Emotional Disturbance
Il. Special Needs Education System of JAPAN@
—Where children with disabilities learn— Who studies at a Special School?
iii) Special Schools
- Target: children with severe disabilities (0.58%)
- Class Size (number of children per class) :
national average: 3 children per class Children with...
standard by law: maximum 6 (singly disabled) « Visual Impairment (The Blind)
3 (multiply disabled) * Hearing Impairment (The Deaf)
* Curricula: * Intellectual Disability
Basically follow those of regular schools * Physical/Motor Disability
(However, there are special adaptations for * Health Impairment
intellectually disabled)
+
Activities to Promote Independence
II. Special Needs Education System of JAPANG) System Reform from 2007FY D
—Respurces for Children with Disabilities— —Background (1)—
Specia Sehect Re‘(z;:::nf:::r‘::s& Lower Secondary School) Proportion of Children with Multiple Disabilities in Special Schools
< choats for gmgi’;s; (at Public Schools / Elementary & Lower Secondary Level)
t
il e (oses) 10710000 Muttiple
1 Elementary & I LD Disabilities:
Lower Secondary]| N
dept. only || ~1680,000(6.3%]of all chllgren 43%
1,026 I oflzcisotls - 33,000
TN oo | oot L N St St SR RSN crt v
Total Scho ose il ‘ Eﬂe?nter,']'!;’fyy RN =
Expenses (8.6 million) _ 0.9 million yen
(per student) yen JLower.s_econda%
%2) 1.0 million yen
Data* "+ except for 32: 2008 %2 : 2005




System Reform from 2007FY @
—Background(2)—

Proportion of Children with Difficulties in Learning and/or Behavior
at Regular Classes of Regular Schools

Difficulties in Both
Learning and Behavior

Difficulties in
Learning
4.5%
Difficulties in
Behavior
29%

Difficulties in
Learning or Behavior
6.3 %

System Reform from 2007FY 3

—Revising the School Education Law—

(1) Change from single-category-specific
special schools

(2) Legally Clarified the Special Needs
Education at Regular Schools

(3) Oblige Special Schools to provide advice
for and cooperate with Regular Schools in
the region

System Reform from 2007FY @
- Change from single-category-specific special schools -
School System
<~2006FY>

< 2007FY~ >

Increasing number
of students with
multiple disabilities

Courses of Study for Schools for Special Needs Education, etc.
(Revised in March 2009)

Taking care of ith severer and more multipli jes and diverse disabiltes |

O In order severer and disabilies and including
C others” etc.) as instruction on “activites to promote

o
independence” have been added.
New provisions have been added that students with
B Stude

. etc.

Enrichment of nstruction for each child |

O In order to enrich instruction meeting the actual condition of each child, itis required that *Individual Education Plan’ should be
developed for all students.

O In order to provide support rding to individual s and (ex. medical,
welfare and its required that " " should al students.

aiming social
O Inorder at schools for , “wellbeing” has been added as a

new subject at upper secondary department
O Itis stipulated that tis y
quidance.

[ Promotion o joint activiies and learning ]

O Itis stipulated that tis necessary to carry out joint activiies and learning in a systematic and organized way among
chidren with disabilties and without disabilties.

II. Devel in Career and Vocational Education

- Why seek to promote career education? -

Changes in Japanese Society @

GDP $11bn (GNP) $5.688 tr
Lowest in G7 (1947) 27 in OECD (2009)

Trade (Imports) 10.1 bn yen (1947) $54.1706 tr yen (2009)

Population 78.101 m (1947) 127.413 m (2010)

Life Expectancy Men 50.06 Men 79.59
Women 52.96 (1947) Women 86.44 (2009)

Births 2,678,792 (1947) 1,073,500 (2009)

Total Fertility Rate (age- 4,54 (1947) 1.37 (2009)
specific birth rate)

Proportion of Population over  4.8% (1947) 23.0% (2009)
65

People per Household 4.92 (1947 2.56 (2005)

II. Developments in Career Guidance and Vocational Education

- Why seek to promote career education? -

Changes in Japanese Society @

Type of Households Nuclear family 11.788m Nuclear family 28.394m
Individuals 3.579m Individuals 14.457m
Other 6.864m Other 6.212m
(1960) (2005)

Average Age of First Marriage ~ Men 26.1 Men 30.4
Women 22.9 Women 28.6
(1947) (2009)

Rate of Upper Secondary Men 42.5% Men 97.6%

School Attendance Women 36.7% Women 98.3%
(1950) (2010)

Rate of University Attendance ~ Men 10.1% Men 52.7%
Women 5.0% Women 55.9%
(1955) (2010)




Pupil Numbers in Upper Secondary Schools

Annual decrease in proportion on vocational courses. General courses stable (70%) for 20 years.

/

1955 508
1055 55
10 585
1075 e
1550 a2
1988 71
1550 1
200 na
2008 76
200 74
o s m n o sn s 3 o n s

ialized Courses” such as science and

* Integrated cou
mathematics, physical education, music, art, foreign languages and international relations, ete

Source: "School Basic Survey", MEXT

Education Level of Employees

In recent years most employees are educated to at least upper secondary level (1970: 20% - 2010: 80%)

0.4 so0 |
1970 | 143 59.6
(02m) (082m)
(1.37m)
T -~20% 0T - 07
5 —=== 5,000
2010 50.2 212 214
©79m) (0:39m) @000 | (0.17m) RV
0% 20% 8% 40% 60% 80% 100%

SUniversity/Graduate School BJunior Col lege ®Technical Col lege

BTechnical School ©Upper Secondary @ Lower Secondary

~ Specialized training college system established in 1976. Source: "School Basic Survey", MEXT

Numbers of Young Unemployed and Irregular Workers

Number of young unemployed has been above 600,000 since 2002.
Number of irregular workers fell back after peaking in 2003, and rose in 2009 to 1.78 million.

O Numbers of Young Unemployed

B TITTIIT

2002 2003 2004 2005 2006 2007 2008 2009

Note: "Young Unemployed" means people aged 15 to 34 who do not work, maintain a home, or study.

Source: "Labour Force Survey (Basic Tabulation)"
Bureau, Ministry of Internal Affairs and Communic:

O Numbers of Irregular Workers

00008 of pecple
80T 208 217 214 5
181 178
200 151 170
150 101
100+ 5o 79
50 m
0

1982 1987 1992 1997 2002 2003 2004 2005 2006 2007 2008 2009

Note: “Irregular Worker” means people aged 15 to 24 who have graduated (or graduated and not married for women), and is the total of
(1) employees who are classed as “part time” or “temporary” in their place of work, (2) unemployed people who are seeking
“part time” or “temporary” work, and (3) people who do not work, are seeking “part time” or “temporary” work, and do not
maintain a home or study. (Some details differ prior to 2000 and are not directly comparable )

Source: “Employment Status Survey”, Statistics Bureau, MIC; Special Statistics (to 1987) and “Labour Force Survey (Detailed Tabulation)” (from 2002),
Balicu Dl AR 0 v

Rate of Leaving Jobs within 3 Years of Graduation

70% of lower secondary, 50% of upper secondary and 40% of university graduates leave their
first graduate job within 3 years of graduation.

Lower Secondary ® Upper Secondary
of” 72.1 e
2L 697
645 652 B2 88 [87] *0
92 87
e 1 [ea] [o3] [ [e2]
147 159] 145|
153 s T I 397 404
a0 [82] Fe2]
20  [a0s| [ars| [*64 47O [464] |ess [11e] [11e]
193 216
0
1987 1992 1997 2002 2004 2007 1992 1997 2002 2004 2007
o™ Junior College University
448 4
o | s 307 24— 0o
o 1o |18 94 40 347 368
125 d — 1 284 [es] [o7
121 125 136 124 [83] |
20 123 O 20 [o] m s
136 174|  |1es| 197 [187 ™ . [
0 0
1987 1992 1997 2002 2004 2007 1987 1992 1997 2002 2004

Dist Year  D2ndYear B3rd Year

Source: “Survey on Circumstances of Leaving Job amongst New Graduate Employees”

NHLW_Shows graduates in Warch each year

Reasons for Leaving Job

Most often cited were "the job didn't suit me / was boring" and "personal relationships"

<Reasons for Leaving First Employment> 10 20 30

Didn’ t suit me / was boring |8

Personal
148
Poor wage |- 140

Married or had child (planning to) |7

Long working hours 9.9

Health reasons |/ 56

Contract ended 49
Employer went out of business [ 2.3

Made redundant | 1.7

Other | | 131

1 don't know . 119
Source: “A Survey on Youth Independence in Japan” (2004), Cabinet Office
<Reasons for Leaving amongst New Graduate Employees> 40 60 80
I

Wasn't suited to the work

|
People at workplace I 21.4

Health problems. 143 |

Parents called me home 107 :

Poor working conditions 125
Other 214

Source; "Survey on Potential of New Upper Secondary Graduates March 2009, Tokyo Employers’ Association

Improvement of Vocational Education to
Encourage Independence and Social Participation

The following matters are provided in the national curriculum guidelines

O Ensuring opportunities for employment experience
Improving opportunities for employment experience which
focus on career training, such as long term training in

industry.

O Career guidance

Improving systems in schools, cooperation with labor and
welfare organizations, employment experience, active
use of talks by working adults

O Establishment of “Welfare" technical courses in upper
secondary departments of special needs schools
(intellectual disabilities)




Initiatives for Advanced Courses in Upper

Visually Impaired: Anma massage
training in a Health Care and
Physical Therapy Course

Beauty Caurse.

Secondary Departments of Special Needs Schools

Hearing impaired: Training in a Hairdressing and

¥

Intellectual disability:

Initiatives for Advanced Courses in Upper
Secondary Departments

of Secial Needs Schools

Hearing impaired: Training in a Dental
Technology Course

Training in a Crafts Course

Qualifications and certificates undertaken by pupils at upper
secondary departments of special needs schools

Graduates of Upper Secondary Departments in Special Needs Schools

(Employment or Welfare/Medical Facility)

Disability Courses Advanced Courses
Visually Anma massage acupressure therapist Anma massage acupressure
impaired therapist, Acupuncture
therapist, Moxibustion 70.0% 64.4%
therapist, Physical therapist,
Information Certificate, IT pey
Passport Examination 60.0% %
Hearing Cleaning Master, Hairdresser, Beautician, The EIKEN Test in Practical English | Dental technician, Hairdresser, ’_0-*—"“" hhaingd
impaired Proficiency, The Japanese Kaniji Aptitude Test, Food preparation technology Beautician, Home helper, Chef 50.0% —a
certificate, Word processing certificate, Computing certificate, Speed typing - - /
certificate, Document design certificate, Presentation design certificate, -
Bookkeeping certificate, Clothing production technology certificate, Basic drating 40.0% 435.7% + March2009 |

certificate, Mechanical drafting certificate, IT certificate, Maths skills certificate,
Arc welding certificate, Hazardous materials officer

30.0%

L
The Japanese Kanji Aptitude Test, The EIKEN Test in Practical English /
Proficiency, Calligraphy certificate, Word processing certificate, Building cleaning /

20.0% -

Intellectual ——

disability o g m—ET
certificate, Receptionist certificate, Calculator skill certificate, Driver's licence, + 23.7%
Fork liftlicence, Home helper, Cleaner, Welder, Hazardous materials officer 19.5%
Physical / The Japanese Kanji Aptitude Test, Computing certificate, Clothing production 10.0%
motor technology certificate, Bookkeeping certificate, Information processing certificate, ==#=- Social Welfare & Medical Facilities
disability Word processing certificate, Abacus and calculator skill certificate, The EIKEN —
Test in Practical English Proficiency, IT certificate, Maths skills certificate, IT 0.0% ——
skills certificate, Tracing skills certificate, Bookkeeping skills certificate, Speed
typing certificate, Document design certificate 1999 2002 2005 1998 2001 2004 2007
Health The Japanese Kanji Aptitude Test, The EIKEN Test in Practical English
impaired Proficiency, Word processing certificate, Information processing certificate
Source: School Basic Survey (2009)
Gr of Upper S y Departments in Special
Needs Schools (Graduated March 2009)
Category Graduate  Attendee  In Employes  Facilty/  Other Cultivating Abilities for Career Development
Education Medical
or Training Institution
Total in an Upper Secondary 14,966 464(31%) 441(29%) 3,547 9,639 877 (5.9%)
Department of a Special Needs (100%) (237%)  (64.4%)
School
Visual Impairment 502 142 13(26%) 96 (19.1%) 209 (416%) 42 (8.4%)
(100.0%)  (28.3%)
Hearing Impairment 453 176 30(6.6%) 159 68 (15.0%) 20 (4.4%) Study Program Framework to Foster
(100.0%)  (38.9%) 35.1%) .
Professional and Work Values
Intellectual Disability 11,319 85(0.8%) 278(25%) 2,991 413 552 (4.9%)
(100.0%) (26.4%)  (65.5%)
Physical / Motor Disability 2,278 28(12%) 71(3.1%) 251 1,727 201 (8.8%)
(100.0%) (1.0%)  (75.8%)
Health Impairment 414 31(75%) 49(11.8%) 50(12.1%) 222(52.6%) 62 (15.0%)
(100.0%)
Source: School Basic Survey (2009)
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Study Program Framework to Foster
Professional and Work Values (Example)
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Study Program Framework to Foster
Professional and Work Values (Example)
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Pupil Guidance Research Center, National Institute for Educational Policy Research (2002

Translaied by Tasao Mimara& Damyl 7. Yagi(2005)

Pupil Guidance Research Center, National Institute for Educational Policy Research (2002)

Study Program Framework to Foster
Professional and Work Values (Example)
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Career Training Objectives in Elementary Schools

» Forming and developing an active interest in
oneself and others

* Raising interest and ambition in ones work
and environment

» Forming personal hopes, dreams and an
ideal image

* Forming an attitude of respect for work and
meeting objectives

Providing children with a basis for the
pursuit and choice of a life path

Career Training Objectives in Lower Secondary Schools

Developing a positive self image and self
worth

Forming work and professional values based
on interests

Planning and considering career path plans
Actual pursuit of a way of life or career path

Exploration and consideration

Career Training Objectives in Upper Secondary Schools

Deeper self understanding and self
acceptance

Setting work and professional values as a
basis for choices

Making plans for the future and preparing for
social transitions

Practical study of and trial participation in
career paths

Practical exploration and trials, and
preparation for social transitions




The 8 Skills and 4 Fields Used in
Study Programs to Foster Professional and Work Values

Ce to Ce to seek self
Competency | understand oneself and | diverse personalities of others, and know the importance
to form others of working with others
personal Competency to fulfil self growth through icati
! " Communication petency to fulfil self growth through communication
relationships and building personal relationships amongst different
Competency P
groups and organizations
Competency to collect and search a range of information
Competency to collect on career paths and professions, select and apply
Competency | and search i i required i and think about ones own path or
to use lifestyle
information C to the i i

Competency to

between
understand work studying in school and social and working life, and what

is important in any given moment

Competency to understand the many roles in life and in
work, their meanings and relationships, and to deepen
awareness of ones own role

Competency to consider ones future lifestyle and path,
build a plan to achieve it, and to make practical choices
and actions

Competency to
Competency | understand a role
to plan for the

future Competency to execute
aplan

Competency to weigh up a range of choices and
pi , make jecti isi and
evaluate and determine ones own suitability

Competency to make
Competency choices

to make

decisions | Competency to decide
on issues

[3 to accept ibility for decisions and
abide by their outcome, set ones own goals and work

Skills and Aptitudes to be Taught in Every School

Study Programs to Foster Professional and Work Values
(8 Skills across 4 Fields)

]

Reacting to the status and developmental stages of
disabilities in children

Signs Focus Addition

IV. Future Issues

Improvement of Specialties of Teachers

- Proportion of certificate holders slightly increased in 2009FY (both
entire teachers of special schools and newly employed).

- Itis necessary to actively secure opportunities of teachers to
participate in training courses.

Proportion of holders of certificates which meet the disabilities of the schools (FY2005~2009)
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Teachers at Special Classes who own Certificate for
Schools for Special Needs Education

- 31.6% of teachers in charge of special classes (elementary and lower secondary
schools) own teachers’ certificate for special schools (0.4 point decrease from the
previous year).

- Disparities among regions are large (Highest: 70.9% in Fukui / Lowest: 17.1% in Mie)

FY2005 FY2006 FY2007 | FY2008 FY2009
Elementary o o o o o
School 320% | 327% | 34.2% | 338% | 333%
Lower
Secondary 26.0% 26.4% 28.6% 28.0% 27.9%
School
Total 30.2% 30.8% 32.4% 32.0% 31.6%

Roles Provided by Gui C | in Special Needs Schools

Years of Experience in Special Needs Education of
Guidance Counselors in Special Needs Schools

® Coordinator

B Form Teacher

B Subject Teacher

Visually Impaired N=17
Hearing Impaired N=39
Physical / Motor Disability

N=4¢
Intellectual Disability
N=80

Visual Hearing PhysicalMotor Intellectual  Health Multiple

Health Impaired N=38
Multiple Disabilies N=22

Source: Study on improvement of career guidance and vocational education for children with disabilities
Questionnaire Survey Report (2009, NISE)

815+ years

- . . . . .

60%

) . .

20 m
Visually Impaired N=44
Hearing Impaired N=73
Physical / Motor Disability
N=9

7
Intellectual Disability
Visual Hearing PhysicalMotor Intellectual  Health Multiple Ny o Dsatiity

®
3
2

B10to 15 years

O5t0 10 years

B1to5years

BUpto 1year

2

0%

Health Impaired N=69
Multiple Disabilities N=60

Source: Study on improvement of career guidance and vocational education for children with disabilities
Questionnaire Survey Report (2009, NISE)




Years of Experience in Guidance of Guidance
: lors in Special Needs. School

B15+years
B10to 15 years
O5to 10years
B1to 5 years

BUpto 1year

Visually Impaired N=44
Hearing Impaired N=73
Physical / Motor Disabilty

Visual Hearing  Physical/Motor Intellectual Health Multiple

7
Intellectual Disability
N=334

Health Impaired N=69
Multiple Disabilities N=60

Source: Study on improvement of career guidance and vocational education for children with disabilities

Questionnaire Survey Report (2009, NISE)

IV. Future Issues

New Upper Secondary School Entrance Examination

Accomodations

@ Enlarged print for question/answer sheet, use of a
magnifying glass, and extended exam time for pupils with
visual impairments

@ Use of headphones or sitting close to the loudspeaker in
listening tests for pupils with hearing impairments

@ Provision of ramps and accessible toilet facilities for
pupils who use wheelchairs

@ Sitting examinations in hospital or in a school infirmary
for health impaired pupils

® Sitting examinations in a separate room for pupils with
developmental disabilities

Enrolment of Students with Disabilities in Higher Education

8,000

7.103 ® Students with Disabilities

6,000

B Supported Students with
Disabilities

B Schools with Students
with Disabilities

4,000

2,000

2005 2006 2007 2008 2009

* Supported Students with Disabilities: People who request support in school and some form of support is provided by the school

Source: Learning Support for Students with Disabiltes in Universities. Junior Colleges and Specialized Training Colleges (JASSO)

IV. Future Issues

Linking Advanced Courses at Upper Secondary Departments of Special
Needs Schools and Higher Education Institutions

Key Issues

O Recognition of credits earned in Advanced Courses
at upper secondary departments of special needs
schools by higher education institutions

O Ability to transfer from courses at upper secondary
departments of special needs schools to higher
education institutions

A wider range of choices leads to greater
employment after graduation from school

V. Summary @

O All teaching staff should be aware of the issues
involved in career guidance, vocational education
and career education.

+ Is not the work being left to the one person in
charge of career guidance?

- Has each staff been acquiring the skills for career
counseling ?

V. Summary @

O Study materials used at all schools should be
reviewed.

+ Are guidance materials and methods appropriate?

+ Do they suit the needs of industries/businesses in
the area?

* Have you gained the understanding of the
guardians?




V. Summary @

O Cooperation with related institutions and
strengthening collaborations.

- Are requests, such as coordinating with school’s
class schedules, being communicated appropriately?

* Are you not obsessed by the near-term employment
rates ?

Thank you!!

END




Basic Data Presentation

Statistics and Indicators on Special Education in Asia-Pacific Countries
YANAGISAWA Akiko

International Exchange & International Comparison
Department of Policy and Planning
Researcher

ws=  Statistics and Indicators
on Special Education in
Asia-Pacific Countries

The 30th Asia-Pacific International Seminar on
Education for Individuals with Special Needs
7-9,Dec. 2010

YANAGISAWA Akiko
Researcher
International Exchange & International Comparison
Department of Policy and Planning

NISE’s International Exchange Activities
1. International comparative research on special
education
2. International contribution for development of special
needs education
3. Publication ;
+Journal of Special Education in the Asia Pacific
*Special Needs Education of the World
*Final Report of the Asia - Pacific International Seminar
on Education for Individuals with Special Needs
*Special Needs Education in Japan - Meeting the
Special Needs of Children with Disabilities - (DVD)
*NISE Bulletin
*NISE Newsletter

4. Holding of international seminar and participation
in international conference

- Asia-Pacific International Seminar on
Education for Individuals with Special Needs

* NISE / KNISE Seminar on Special Needs
Education

International Comparison

International comparison on the system of
the education for children with special needs

*Collect and analyze information on the trends in
special needs education in foreign countries

*Information is collected through surveys, studies,
and the “foreign correspondent system” designed
to collect information from overseas
experts in the target countries

Survey on Special Education
in 14 Asia-Pacific Countries

*Commonwealth of Australia
*Democratic Socialist Republic of Sri Lanka
*Federal Democratic Republic of Nepal
*India

*Islamic Republic of Pakistan
*Kingdom of Thailand

*Malaysia

*New Zealand

*People’s Republic of Bangladesh
*People’s Republic of China
*Republic of Indonesia

*Republic of Korea

*Republic of the Philippines
=Japan

Structure of School Education

Australia PS - E(6/7) - S(5/6) - H Nepal E(5) - LS@3) - US(2) - H(2)

Bangladesh E(5)- LSG) - US@) - H New PS-E(6)-S(5) - H
g (5) - LS@) - US(4) Zealand S - E(6) - S(5)

China PS- E(6) - LS(3) - US(3) - H Pakistan | PS-E1(5)- E2(3)-S(2)- H
India PS - E1(5) - E2(3) - LS(2) - US (2) Philippines E(6)-S4)-H 4)

. q Typel AB(13), Typel C(13),
Indonesia PS- E(6) - LS(3) - US(3) Sri Lanka Type2(11), Type3(9)

Korea PS - E(6) - LS(3) - US(3) - H(4) Thailand PS- E(6) - LS(3) -US(3) - H(4)

Malaysia EHAHO)EE)EAR) Japan PS - E(6) - LS(3) - USG3) - H

-USQ)-H

Note. These acronyms mean. : school:

school; H=Higher school.

The elementary education separates into lower and upper parts in India and Pakistan.

In Bangladesh, the term of upper secondary edueation is four years, and the last two years are higher upper secondary education.

In Malaysia, the six-year elementary education is followed by three-year lower secondary education and two-year upper secondary
education. Afterward, there is the higher upper secondary education of two years

Schools in Sri Lanka are divided into four types. The education is conducted consistently from elementary education to higher
education. The “Type3” schools of nine year system in which children of compulsory education stage, from age 5 to 14, are
enrolled: the “Type2” schools of eleven year system, and the “TypelABschools of thirteen years with science, art, and commercial
class. The "TypelC" schools are established as advance level of “TypelAB” schools.

school; LS=Lower secondary school; US=Upper secondary




Compulsory Education Age/Years

age years age years
depend on each state’s
Australia legislation Nepal 5-9 5
11~12

Bangladesh 6-10 5 New Zealand 6-16 1
China 6-15 9 Pakistan 5-10 5
India 6-14 9 Philippines 7-12 6
Indonesia 7-15 9 Sri Lanka 5-14 10
Korea 6-14 9 Thailand 6-14 9
Malaysia 7-12 6 Japan 6-15 9

Total Number of Children with Disabilities and Rate

Number % Number %

Australia 144,585 » 2) Nepal 74,094 1.42
Bangladesh 53,303 9 0.33 | New Zealand 2,8719 0.38
China 5443089| 027| Pakistan 13,1229 0.05
India 2,852,000 1.52 Philippines 156,270 0.76
Indonesia 85,6450 | g0 Srilanka 114,659 | 2.90
e 79711 | 19| Thailand 10419 132
Malaysia 38,1620 6.28 Japan 251,489 2.36

Note. © Total number of children with disabilities enrolled in elementary school and lower secondary school is unclear.
 extended age span. ® limited disabilities. ¢ special school only.

Categories of Disability

1. Visual Impairments / Blind (V/B)

2. Hearing Impairments / Deaf (H/D)

3. Intellectual Disabilities / Mental Retardation (I/M)
4. Physical / Motor Disabilities (P/M)

5. Health Impairments (HI)

6. Autism / Autistic Spectrum Disorder (A)
7. Behavioral / Emotional Disturbance (B/E)
8. Speech and Language Disorders (S)

9. Multiple Disabilities (M)

10. Learning Disabilities (L)

11. Others (O)

Categories of Disability (7/14)
in Each Country (1/2)

V/B|HD |I/M|PM|HI|A|BE|S M|L|O
Australia I I I S *
Bangladesh * | ok | ok | % *
China * [ ok | * | * * | * * *
India * | ok | ok | %k * * | ok | ok | ok
Indonesia * * | ok | ok * | ok * | ok | *
Korea * * | ok [ ok | ok | k| ok [ ok * | *
Malaysia * | ok *

Note. In the category [Oiothers] , categorized disabilities are reported as follows. Chinat cerebral palsy, India: mental
illness, cerebral palsy, leprosy cured, Indonesia: victims of drug abuse, Korea: developmental delay, other
disabilities specified by the ordinance of the president of Korea.
It is thought that intellectual disabilities are included in learning disabilities in Malaysia.

Categories of Disability (7/14)
in Each Country (2/2)

V/B|HD | I/M|PM|HI | A |BE|S M|L|O
Nepal * * * * * * | * *
New Zealand | * * | ok | k| ok *
Pakistan * | ok | x| ok * *
Philippines * * k| ok | ok | k| k| ok * | *
Sri Lanka * * * * * | ok |k
Thailand * * * * E N I I O S
Japan * * * | ok | ok | k| ok | k| k| x| %

Note. In the category O:others] , categorized disabilities are reported as follows. Nepal &Pakistan: mental illness,
Philippines: cerebral palsy, children that encounter health problems, gifted o talented, Sri Lanka: hyper
active, Japan: attention deficit / hyperactivity disorder (AD/HD).

Intellectual disabilities are included in learning disability in New Zealand.

The 30th Asia-Pacific International Seminar on
Education for Individuals with Special Needs

Theme of Seminar 2010
Toward Independence and Participation
in the Society after School
- From the Perspective of Vocational / Career
Guidance, Education and Training for
Persons with Disabilities -
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AUSTRALIA

Country Report for 30th Asia-Pacific international Seminar on Education for Individuals
with Special Needs
Mr Damien McGrath
Team Leader, Students with Disability Team

Department of Education, Employment and Workplace Relations

Introduction
Australia is a parliamentary democracy made up of three levels of government:

commonwealth, state/territory and local government.

The six states and two territories of Australia have primary responsibility for the funding
and delivery of school education. Education authorities in each of these states and territories
administer Commonwealth funding in their jurisdiction while ensuring principles of equity,
effectiveness and efficiency. Collaboration between all levels of government is necessary to
ensure the effective delivery of education services across Australia. The Council of Australian
Governments (COAG) and the Ministerial Council for Education, Early Childhood Development
and Youth Affairs (MCEECDYA) develop collaborative policy at the national level. COAG is
comprised of the leaders from each state/territory and MCEECDYA with the Ministers for

Education. Commonwealth Government representatives also sit on both councils.

The Australian Government has made a significant commitment to school education
providing $63.7 billion in funding over 2009-2012. This funding has been directed towards
initiatives aimed at improving teacher quality, addressing disadvantage in low-socio economic
schools, improving literacy and numeracy, installing computers in schools, building trades
training centres in schools and installing $16 billion of new schools infrastructure. These
initiatives benefit schools and students (including students with disability) in all sectors:

independent, catholic and government.

In Australia, students with disability attend both mainstream and special schools. However,
1
the vast majority attend mainstream schools and 80.9% attend government schools. Across

2
Australia, 4.3% of school students (144,585) are reported as having disabilities.

Report on Government Services 2008

Report on Government Services 2008



In addition to the previously mentioned initiatives, the Commonwealth Government is
undertaking a range of activity to support the growing numbers of these students. The Literacy,
Numeracy and Special Learning Needs program provides targeted funding for disadvantaged
students (including students with disability) in non-government schools. In addition, the Helping
Children with Autism package provides early intervention services for children with autism,

professional development for teachers and parent/career workshops.

The Australian Bureau of Statistics Survey of Disability, Ageing and Carers identifies that
labour force participation rates for people with disability are lower when compared to those
without disability. In 2003, 53% of people with disability participated in the labour force
compared to 80% of those without disabilityS. In addition, the same survey identifies that
bachelor degree attainment is lower for people with disability (13% for people with disability
compared to 20% for people without). In recognition of this issue, the Commonwealth and
state/territory governments run a number of programs and initiatives to assist people with

disability to transition into and remain engaged in work and further education.

The Commonwealth Government administers the National Disability Coordination Officer
Program which uses a national network of disability coordination officers to establish links
between schools, universities, TAFEs and training providers. They help people with disability
make informed choices about employment, education or training. In addition, the Disability
Employment Services program provides training in job specific skills, access to help with
workplace modifications, Auslan interpreting in the workplace, and ongoing support in a job if

required.

The Commonwealth Government is working with the states and territories to deliver the
National Partnership on Youth Attainment and Transitions. This partnership aims to increase
the educational engagement and attainment of young people and improve their transition to
post school education. Initiatives of the partnership include raising year 12 attainment, and

improving community and business engagement with schools.

State and territory government education departments also administer programs to support
students with disability transitioning out of the school environment. The New South Wales
Government administers the Transition to Work and Community Participation programs which
are focused around skill development, independence and participation. The South Australian

Government administers the Disability Transition Program for Students with Disabilities which

® 2003 Australian Bureau of Statistics Survey of Disability, Ageing and Carers



case manages students in their last year of school to think about their future pathways.
Students in this program have the opportunity to undertake a VET Certificate course in areas
such as hospitality, photography or construction as well as a supported work placement to help

them prepare for the open employment market.

During the school years, it is recognised that one of the barriers to educational equality
for students with disability is the lack of a nationally consistent approach to identifying these
students. This presents issues in that data on the numbers and educational attainment of
students with disability cannot be compared across the different states/territories and schooling
sectors of Australia. Each state/territory government has its own definition of a student with
disability. While there is generally a core of disability (intellectual, physical, sensory loss,
autism, etc) agreed on between each state and territory, the exact classification criteria for
each category differs. Examples of differences include: a greater or lesser degree of sensory
impairment, variances in the IQ measure deemed to indicate intellectual disability, and the

amount of evidence required from professionals for a diagnosis of autism.

These differences in classification also affect the amount of funding that a student with
disability in one Australian state/territory may attract compared to a student in another

Australian state/territory.

The recently released MySchool website supplies data on school characteristics and the
educational attainment of students for every school in Australia. As there is currently no
nationally consistent approach to identifying students with disability, data on the numbers of

students with disability in each school cannot be compared across states/territories.

In addition, the National Assessment Program - Literacy and Numeracy (NAPLAN) test
which students sit in years 3,57 and 9 in order to collect educational attainment data, is
not suitable for all students with disability. Although the states and territories allow special
provisions such as extra time, assistive technology and adjustable furniture for students with
disability to sit NAPLAN, approximately 2% of the NAPLAN student population are exempte4d

from testing on the basis of significant intellectual disability or lack of familiarity with English.

There are no alternative national assessment instruments for these students and they
are recorded as ‘below minimum standard. This results in a lack of data presented on the

MySchool website relating to the educational attainment of students with disability.

Australian Curriculum, Assessment and Reporting Authority



This lack of data impairs the ability of teachers, parents, policy makers and the wider
community in tracking educational outcomes for students with disability.

Transitioning out of the school environment and into higher education can be a stressful
and uncertain time in someones life. With this transition comes the change into adulthood
and adjustments required to effectively manage life in the higher education environment
which places greater emphasis on the individual students ability to self manage. This change
can be even more difficult for students with disability. This is partly due to differences in
the resourcing provided between stages of schooling. During their school years, students with
disability are supported by Commonwealth and state/territory government resourcing. However,

support of the same level may not be provided once they reach higher education.

A report by the National Bureau for Students with Disabilities identified that a lack of
quality information was affecting students with disability transitioning to higher education as
they were not always suitably informed on options for their future. The report also identified
that some students did not have the adequate independent living, social, and study skills

necessary to transition into and complete their first year of higher education.

Similar problems can be identified for students with disability transitioning into the
workforce. One prominent stud}i found that students with disability at school were unable
to undertake transition related experiences due to funding issues. In addition, the stigma of
disability has a negative impact on a persons employment prospects as some employers are not
confident to employ people with disability and are unaware of the available support services

and benefits of employing them.

While legislation such as the Disability Discrimination Act 1992, Disability Standards
for Education, and state and territory government legislation protect and promote the rights
of people with disability, a whole of society attitudinal change is required to ensure equal

opportunity.

One of the projects looking ahead at ways to support people with disability is the
National Disability Strategy. The Strategy will set out a ten year national plan for improving

life outcomes for Australians with disabilities, their families and carers. It will provide direction

°  Aspiration raising and transition of disabled students from Further Education to Higher Education,

Final Report, June 2004
°®  Queensland Government Department of Education, Training and the Arts, Quality Outcomes for

Students with a Disability, 2006



and focus at a national level for the development of disability legislation, policy and standards

which deliver a whole-of-government, whole-of-life approach to disability planning.

The Strategy recognises the importance of post school transitions and aims to ‘improve
pathways for students with disability from school to further education, employment and lifelong

learning’

In addition, the National Strategy for Young Australians, announced on 14 April 2010,
seeks to take a whole-of-government approach to youth policy. The Strategy looks at what
young people need - in terms of their whole life; but identifies the transition from school to
work as being a time of significant change and development requiring support to provide them

with every opportunity to succeed.

It is widely recognised that students with disability have needs above those of other
students. Therefore they require additional funding to provide the resources necessary to
support their education. There has been considerable debate over the amount of funding
received by a student with disability in Australia, including perceived inadequacies in the
amount of funding received by these students in general, and the amount received by a

government school student compared with a non-government school student.

The Commonwealth Government is currently undertaking a comprehensive review of
funding arrangements for all schools. This has not occurred since 1973. Amongst others, the
funding review will consider the funding allocation mechanisms that support disadvantaged
students, such as those with disability. The review is in its early stages and will likely not be

completed until the end of 2011.

As mentioned previously, some students with disability do not sit the NAPLAN test
undertaken by students in years 3,5,7 and 9. As a possible solution, the Australian Curriculum
Assessment and Reporting Authority is investigating the feasibility for delivering an assessment
tool that will enable the measurement of educational attainment progress for students with

disability.

It is clear that more can be done to support students with disability in their education
and maximise their potential to successfully transition out of the school environment. However,
the educational support offered to students with disability in school, services provided to enable
successful transitions, and in development projects all aim to help these students achieve their

goals.
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<The minutes/transcription of the Q&A session of the country report of Australia>

Can Australia change the curriculum?
For a national curriculum, all state and territories must agree and this was agreed on 9 December

2010. For the first time Australia will have a national curriculum.

Is there the possibilities that students with disabilities migrate from one state to another where
environment is more enabling?

Yes, that is a possibility. I do not know how widespread this is. There has to be a better way of
supporting children.

A curriculum and assessment is the same for every student?
There is state curriculum and a national curriculum is being developed. There is a need to adapt

that curriculum and assessment to meet the needs of students with disabilities.

Employment of PWD is usually done by NGOs like Christian groups that also employ them?
Australia has privatized employment services. There are many charity and religious disability

employer program providers. Some make sure retention of PWDs at work.

Why is learning disability not included in Australian's list of disabilities?
There is no national definition of disabilities. A national definition will be trialed next year and will
include learning difficulties (based on level of adjustment by schools and does not include children

without disabilities).

The national definition will not include learning difficulty?

Yes. It will include learning difficulties.



BANGLADESH

Country Paper
on
Toward Independence and Participation in the Society after School

- From the Perspective of Vocational/Career Guidance, Education and Training for Persons with Disabilities

Pradip Ranjan Chakraborty
Director (Administration & Finance)

National Foundation for Development of the Disabled Persons

General Information:

Bangladesh emerged as an independent and sovereign country in 1971 following a nine month
war of liberation. It is one of the largest deltas of the world with a total area of 147,570 sq km., bordered
on the west, north, and east by India, on the southeast by Myanmar, and on the south by the Bay of
Bengal. With a unique communal harmony, Bangladesh has a population of about 150 million, making
it one of the most densely populated countries of the world. The literacy rate of Bangladeshi people is
43.1%.The majority (about 88%) of the people are Muslim. Over 98% of the people speak in Bangla.

English however is widely spoken.

The country is covered with a network of rivers and canals forming a maze of interconnecting
channels. Being an active partner, Bangladesh plays a vital role in the international and regional
forums, particularly in the UN, Commonwealth and South Asian Association of Regional Cooperation
(SAARC). From the administrative point of view, Bangladesh is divided into 7 Divisions, 64 Districts, 6
City Corporations, 308 Municipalities, 481 Upazillas, 599 Thanas and 4498 Unions.

Bangladesh has an agrarian economy, although the share of agriculture to GDP has been
decreasing over the last few years. Yet it dominates the economy accommodating major rural labour
force. From marketing point of view, Bangladesh has been following a mixed economy that operates
on free market principles. The GDP of Bangladesh is 6.51% and per capita income is US$ 520.
The principal industries of the country include readymade garments, textiles, chemical fertilizers,
pharmaceuticals, tea processing, sugar, leather goods etc. The principal minerals include Natural gas,

Coal, white clay, glass sand etc. The standard time of the country is GMT+6 hrs.

The State is governed by the National Constitution which is based on the principles of “equality,
human dignity & social justice for all citizens” as declared in the “Proclamation of Independence”
of Bangladesh. The Constitution mandates equality, nondiscrimination and also creates room for

equitable measures to ensure that all backward sections of the population interacts with all, on an



equal basis with others. This has formed the basis for all human rights instruments of the country,
including its laws and policies, and also allows the State to accede to all such international human

rights instruments.

2. Important Programs for bringing welfare to the PWDs:

2.1 For ensuring welfare and development of the disabled persons of the country and to include
them in the mainstream of society the Govt. of Bangladesh formed National Foundation for
Development of the Disabled Persons (NFDDP) in 1999. Since then this foundation has been

implementing welfare oriented programs of different approaches.
2.2 Since inception, a total amount of Tk.5,48,99,252/- (Five crore fourty eight lakh ninety
nine thousand two hundred and fifty two) was disbursed as grant among the PWDs. While

Tk.2,00,30,000/- (Two crore and thirty thousand) was given to them as loan.

Year-wise disbursement of loan and grant is given below:-

Fiscal year Grant (Tk.) Loan (Tk.) (I\B}s.n(f?;\ilgioe’ss)
2002-03 97,29,735/- - 91
2003-04 95,64,933/- 32,25,000/- 211
2004-05 1,23,82,184/- 49,12,500/- 386
2005-06 1,57,14,400/- 81,92,500/- 521
2006-07 75,08,000/- 37,00,000/- 190

2.3 This year, a total amount of Tk.1,36,93,120.00 (One crore thirty six lakh ninety three thousand
one hundred and twenty) have been distributed as loan and grant among different NGOs who
are working for the welfare of the disabled persons. While, assistive devices such as wheel chair,
standing frame, crutch, elbow crutch, tricycle, artificial limb, hearing aid etc. worth about
Tk.50,00,000.00 (Fifty lakhs) have been distributed at free of cost among the PWDs at the same
period. Beside these, income generating devices such as sewing machines are also being distributed

among the poor and poverty stricken PWDs of the locality at regular intervals.

2.4 There are a considerable number of PWDs in different far corner of the country who can not avail
the employment opportunity simply because of lack of accommodation facilities in the capital city.
Keeping this point in mind for the first time, two hostels (male & female) have been arranged by
the Foundation for providing accommodation facilities for the working PWDs in Dhaka city at free

of cost.

2.5 A program titled “Protibondhi Sheba O Shajya Kendra” has been working under the guidance of

NFDDP since 2009. The program was introduced on experimental basis in 5 different districts



of the country at a cost of Tk.5,41,00,000.00 (Five crore and forty one lakh). These districts are
Dhaka, Mymensingh, Jamalpur, Kishoreganj and Manikganj. Basing on the last year’s success in
this year the program has already been extended to 10 new districts of the country. These districts
are Munshiganj, Netrakona, Bagerhat, Kurigram, Sirajganj, Rajshahi, Barisal, Gopalganj, Comilla
& Habiganj. A total of Tk. 9 crore & 45 lakh have been sanctioned for successful implementation
of the program. Need based theraphy and other treatment services are being given at free of cost

among the poor and poverty stricken PWDs of the locality.

2.6 In order to ensure overall welfare of the disabled persons another project entitled “Promotion of
Services and Opportunities to the Disabled Persons in Bangladesh” is also being implemented by
NEDDP at a cost of Tk.154,80,49,000.00 (One hundred fifty four crore eighty lakh and forty nine
thousand).

2.7 Under this foundation there is a National Special Education Centre situated at Mirpur, Dhaka. Here
disabled children are being taught with special care and techniques. One B.S.Ed Teacher Training
College under National University Curriculum is being run by this National Special Education

Centre. Financial assistance from Government to this institute is given below.

Beneficiaries
Year Amount (in Taka)
Teachers/Employees Students
2001-02 71,00,000/- 75 70
2002-03 75,00,000/- 75 70
2003-04 77,98,000/- 75 70
2004-05 82,90,000/- 75 70
2005-06 90,90,000/- 75 70
2006-07 1,15,55,000/- 56 70
2007-08 1,35,00,000/- 56 70
2008-09 2,00,00,000/- 56 70
2009-10 1,33,04,835/- 56 70
2010-11 2,24,77,000/- 56 70

2.8 Structurally the NFDDP has two units:-
(i) Committee of Patrons

(ii) Board of Directors

Since inception, the meeting of the Committee of Patrons was held for the first time in November
2009 under the chairmanship of honourable Prime Minister. As per decision taken in that meeting the
NFDDP has taken a number of steps for bringing development of the disabled persons. The steps include:-

(i) Establishing a full fledged Protibondhi Complex with all facilities in Dhaka City



(ii) Establishing a Multipurpose Protibondhi Sports Complex with all facilities in Dhaka City.
(iii) Transforming NFDDP in to a full fledged Directorate under the Ministry of Social Welfare.
(iv) Providing treatment services among the PWDs at free of cost through the existing community

health clinics of the country.

3. One stop mobile therapy service:

An important program e.g one stop mobile theraphy service was also inaugurated by the
honourable Prime Minister on 2™ April 2010 for bringing therapy services to the door step of the
PWDs. With the help of this mobile service temporary camps are being organised for providing

theraphy treatment at free of cost to the poor PWDs of the concerned areas.

4. Education & Training Program:

4.1 Access to education is the key to remove the darkness from the life of PWDs by turning the
receiving hand to a productive one and thereby lessening the family and societal burden. Keeping
this in mind the Ministry of Social Welfare has already introduced Disability Related Coordinated
Special Education Regulation, 2009. At present NFDDP runs 55 (fifty five) schools for the disabled
children through 2 (two) different NGOs. These NGOs are SWID Bangladesh and Bangladesh
Protibondhi Foundation. Government of Bangladesh is providing 100% salary and allowances
to the Teachers /Officials of these schools under this Regulation since February 2010. In order to
provide inclusive education to the disabled students this year a total of 20 special type of kits box
was distributed in different general schools through Directorate of Social Service. The existing

important educational programs for the PWDs are given below:

(i) Integrated Educational Program for the visually impaired (Blind children)

The directorate of Social Service has been implementing Integrated Educational Program for
the visually impaired (Blind Children) in all 64 districts of the country to impart education to the
blind children with the normal students. Each unit of the program consists of 10 students. They are
being taught in Braille system with Braille books. These books are published in the Braille press of
the Employment and Rehabilitations Centre for the Physically Handicapped (ERCPH). The above
mentioned program has been successfully functioning since 1974. The course curriculum and syllabus
of the Secondary School Certificate has been incorporated with this program. Through this program
the visually impaired children get school education, social education and mobility training. Recently
a memo of understanding was signed between Directorate of Social Service and the Sight Savers

International for updating the program.

(ii) School for the visually impaired



There are also special type of exclusive school for the visually impaired persons. These schools

have been working since 1962/1965. Information regarding these schools are given below:

I\SII)J. Name of School Es t:l{:;&ilsrh(:flent Students
1. Govt. School for the Blind, Dhaka 1962 30

2. Govt. School for the Blind, Khulna 1962 50

3. | Govt. School for the Blind, Chittagong 1962 50

4, Govt. School for the Blind, Barisal 1965 60

5. Govt. School for the Blind, Rajshahi 1962 50

(iii) School for the hearing impaired

Directorate of Social Service is running a total of 7 schools for the hearing impaired persons.
From these schools a total of 270 hearing impaired children are getting free accommodation, education
and training. These schools also provide training on sign language. Information regarding these

schools are given below:

I\SII(;. Name of School Students
L. Govt. School for the Deaf and Dump, Dhaka 30

2. Govt. School for the Deaf and Dump, Khulna 30

3. Govt. School for the Deaf and Dump, Chittagong 30

4. Govt. School for the Deaf and Dump, Faridpur 30

5. Govt. School for the Deaf and Dump, Chandpur 50

6. Govt. School for the Deaf and Dump, Rajshahi 50

7. Govt. School for the Deaf and Dump, Sylhet 50

Recently “Sign Language” has been recognised by the Government as one of the important language of

the country.

(iv) Institution for the mentally retarded children
The government is running a special institution for giving special type of education, medicare and
training facilities to the mentally retarded children. A total of 100 mentally retarded children (6-12

years) are getting need based education from this institution every year.

(v) Employment and Rehabilitation Centre for the Physically Handicapped

The government of Bangladesh has established one Employment and Rehabilitation Centre for
the Physically Handicapped in collaboration with the Swedish International Development Authority
(SIDA) in 1981. This centre is providing training and employment facilities to the PWDs. A total of 105

disabled persons receives training from this centre annually. So far around 3000 PWDs have obtained



training from this centre. Under this centre a Rural Rehabilitation Sub-Centre was established in the
District of Bagerhat in 1987. From this sub-centre each year 50 PWDs can obtain training facilities on

societal rehabilitation.

The centre is running a computerized Braille Press with all modern facilities. Since inception
the press has published around 15000 text books. These books are supplied to the visually impaired

students at free of cost.

A welfare trust for brining welfare of the physically handicapped persons was formed under this
centre. Under this trust a modernized plastic goods factory titled “Moitree Shilpa” was established at a
cost of Tk.136 million. “Moitree Shilpa” is running a project titled “Mineral and Drinking Water Plant”
which was established at a cost of Tk. 58.4 million. This factory is providing employment facilities to

the PWDs.

The centre is also running an artificial limb production unit which produces hearing aids, crutch
and other assistive devices for the PWDs. These devices are supplied to the PWDs at a subsidised rate.
Employment and Rehabilitation Centre for the Physically Handicapped is maintaining a National
Training and Rehabilitation Centre for the Visually Impaired Persons since 1978. This centre provides
training on bamboo and cane works, poultry and mobility. After completion of primary level education

any visually impaired person can receive training from this centre. The seat capacity of this centre is 50.

(vi) Training Centre for the Physically Handicapped

This is one of the oldest integrated program of the govt. which has been implemented since 1962.
The centers are 4 in number which cater services for the welfare of the PWDs. Under the centre a
project titled “Development of Existing Schools for Disabled Children” is being implemented at a cost
of Tk. 94.8 million. The project aimed at enhancing the seat capacity of the centre from 550 to 1000.

(vii) Job Placement Services

The government has introduced a placement service program with a view to rehabilitating the
trained PWDs. This program is playing a vital role in rehabilitating the trained PWDs in different
mills, factories and in other suitable institutions. After successful completion of training in different
vocational trade courses the trainees receive all sorts of cooperation and assistance from the job

placement services.

(viii) Govt. Allowance for the Poor PWDs
Under the Social Security Program the government has introduced monthly allowance for the
poor PWDs in 2005-2006. During the last fiscal year 2009-2010 a total of 93 crore and 60 lakh was

allocated for this program. The total number of beneficiaries were 260000.



(ix) Stipend Program for the Student with Disabilities
In order to bring the disabled students in to the society’s mainstream and to develop their
standard of education the government has introduced monthly stipend program in 2007-2008. During

last financial year a total of Tk. 8 crore was distributed among 17150 beneficiaries.

(xi) ICT Training for the PWDs
With a view to providing ICT training to the PWDs an ICT training centre has been established
on experimental basis under the supervision of one district administration of the country. Basing on

the success of the centre this program will also be extended gradually in other parts of the country.

5. Bangladesh Disability Welfare Act, 2001:

Govt. of Bangladesh enacted Disability Welfare Act in 2001. Now Govt. has taken steps to for
updating this Act so that it can address the issue of disability in a more effective way. In order to
introduce the disability issue into the work plan of all Ministries/Divisions the Allocation of Business

of the Government is being rectified.

6. UNCRPD:

The Government of Bangladesh has defined the full participation and equal rights of people
with disabilities in the National Constitution of the country. Bangladesh is also a signatory country
to international covenants and instruments. In 1995 the first National Policy for the disabled was
approved by the Government. An action plan to operationalize this policy was approved in 2006.
Under this policy and action plan the disability issue was broadly brought into the light of the society.
It may be mentioned here that the United Nations General Assembly adopted the Convention on the
Rights of Persons with Disabilities (CRPD) or Convention along with it’s optional protocol by general
consensus on December 13, 2006. The CRPD opened for signature by State Parties on March 30, 2007
and has been signed by more than one hundred and twenty states and ratified by fourteen. Bangladesh

is one of the country who ratified this convention.

7. Future Plan:

7.1 NFDDP has taken and up a program for establishing one Day Care Centre for the Disabled
Children in Dhaka City. Through this center disabled children of the working parents will be
looked after during day time. Gradually this program will be extended up to the district level of the

country.

7.2 NFDDP has started an Autism Resource Centre in it's own campus in 2010. From this centre special
education and counseling are being given to the autistic children and their guardian. Besides this
a special program titled “Centre for Neurodevelopment and Autism in Children” has also been

introduced with Bangabandhu Sheikh Mujib Medical University this year. There is plan to expand



these programs upto the district level.

7.3 With a view to providing good and solid support to the PWDs in an uninterrupted way the
Government has taken up different steps towards transforming NFDDP in to a full fledged

Directorate.

7.4 There is still gaps and missing links regarding actual number of PWDs in the country. To overcome
this issue, Government is taking steps for making a database exclusively on the PWDs through the

Population Census to be conducted in the year 2011.

7.5 In order to attain the goals of the MDGs and reducing poverty a comprehensive sports complex
is to be established in the capital city to improve the quality of targeted social care services and
economic opportunities for disadvantaged and marginalized groups in Bangladesh especially

persons with disabilities.

The proposed complex will ensure basic support and services to the enrolled children and adult
persons with disabilities irrespective to all type of disabilities. The complex will identify needs of

services for persons with disabilities.

The complex will promote an inclusive environment for persons with disabilities. The complex
will promote special needs services and will make arrangement for residential and non-residential
facilities. Advance rehabilitation services will be available in the complex which will minimize their
participation restriction and increase their mobility. The persons with disabilities will have required
education and training to participate in income generating activities. They will also be able to

contribute to the development of the country.
7.6 The PWDs of the country have not enough scope for exploring their potentials in the field of sport
related activities. In order to address this issue a multipurpose sports complex will be established in

the capital city.

7.7 The program titled “Protibondhi Sheba O Shajya Kendra” will be extended to all 64 districts of the
country gradually.
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In your presentation you mentioned about one stop mobile therapy service. How does this mobile
service run?

One stop mobile service is being run by NFDDP for providing therapy and other related services
to the PWDs. The mobile therapy unit is equipped with therapy instruments and the services
are provided by a team comprising of physiotherapy consultant, occupational therapist, therapy
assistant, and medical assistant and other supporting staff. The service is done by erecting temporary

camps in different areas taking co-operation from the local administration.

The programs described you are being implemented by the ministry of social welfare. Is there any
co-ordination with the ministry of education?

Yes, in case of special education and in the functional activities of national center for special
education (NCSE), the ministry of social welfare has got remarkable co-ordination with the

ministry of education.

There is emphasis on "autism" only in recent times, why?

Actually the issue of autism was misunderstood as intellectual disability. This misunderstanding
was going on for quite a long time due to lack of knowledge, experts, information, etc. But now a
day the government is very serious about this and already one autism resource center and a center

for "neurodevelopment and autism in children" have been set up for addressing this issues.

What are the criteria for admitting intellectually disabled children in the special school?
The admission process includes an assessment team comprising of one psychologist, one physician
and one resource person from the special education. As per evaluation of this assessment team the

intellectually disabled children are admitted in the special school.



China

Vocational Education for Students with Disabilities in China
--Taking Blind, Deaf and Mentally-retarded Students as Examples
DING Lianpu
Program Officer, Ministry of Education

Since the foundation of New China in 1949, the Chinese government has emphasized the
development of special education. The implementation of the Reform and Opening Policy in China
greatly improved special education, and vocational education for disabled students has been raised to a

level it has never had before and has become a very important part of China’s special education programs.

I. Policies and Support for Vocational Education for Disabled Students

Vocational education is an important part of special education. It provides training for disabled
people to participate in social life equally and effectively. China’s Ministry of Education and the China
Disabled Persons’ Federation have worked hard to improve vocational education for the disabled.
During past 30 years, more than 10 laws, regulations and policies related to the care and training
of the disabled have been issued by the Chinese government, in which vocational education has
been systematically highlighted. China’s Medium and Long-term National Educational Reform and
Development Plan (2010-2020), published in 2010, also specifically lists “strengthening the fostering
of professional techniques and career planning capabilities” as a goal of special education. Vocational
education for the disabled has gradually become one of the key requirements in evaluating the cause
and education of people with disabilities at all levels of government.

The General Provisions of the Regulations on the Education of Persons with Disabilities, adopted
in 1994, demand that “the education of people with disabilities should emphasize the compulsory and
vocational stages” Vocational education has become standard, with all levels of government required
to include vocational education for the disabled into its overall plan for local vocational education
development and to establish a complete system of vocational education. Governments above the
county level should set up organizations for vocational education for disabled persons based on
research and analysis of local needs. Organizations for vocational education for abled persons should
work together with the ones for disabled persons, emphasizing elementary and secondary education,
and developing higher vocational education proportionally. Since the passing of those regulations, the
entire country has worked hard to meet those standards, and there have been noticeable results. In
2010 the implementation of free compulsory education for disabled students became a requirement
throughout the whole country, with first and second year students in vocational senior high schools
and secondary vocational education schools assisted by state grants. In addition, over time all disabled
students in vocational high schools and secondary vocational education schools will be able to enjoy

education free of charge. After years of effort, in 2008 vocational education schools and training centers



for disabled students in China numbered 1,852, vocational education organizations for abled people
that also accepted disabled persons numbered 2,132, and there were 785,000 instances of disabled

persons receiving professional training.

II. Basic Teaching Philosophy, Professional Settings and Educational Objectives

Paralleling China’s school system for regular education, China’s special education also has pre-
school, compulsory, secondary and higher education stages. Disabled students may go either to special
education schools or to normal schools to learn in regular classes, depending on their situation.
Labouring-technical and vocational education for blind, deaf, and mentally-retarded students in China

has its own respective educational curriculum for guidance.

1. Basic Philosophy of Teaching for Labouring-technical and Vocational Education in Special Education
Schools

In China different subjects related to labouring-technical and vocational education are
incorporated into the special education programs based on age, degree of disability and stage of
education, and can be divided into three distinct stages. The first stage is the lower and middle stage
of compulsory education, from Grade 1 to Grade 6. Labouring-technical and vocational education
mainly focuses on training for self-sufficiency, housework and public service. The second stage is the
higher stage of compulsory education, from Grade 7 to Grade 9. The subject matter focuses on simple
productive labour education and training for a vocation. The third stage is post-compulsory education
for students usually over 15 years old, mainly dealing with professional skill training. Each stage covers
six aspects: self-sufficiency, housework, public service, simple productive labour, social adaptation
and professional technical education. The teaching curriculum throughout the whole professional

education process is arranged to incorporate them in an appropriate manner.

2. Specific Professional Settings for Blind, Deaf and Mentally-retarded Students

Taking the limitations of blind, deaf and mentally-retarded students into consideration, China
has now formed a professional pattern appropriate for personal physical limitations and employment
needs. Specialties for vision-impaired students include acupuncture, massage therapy, piano tuning,
playing musical instruments and weaving technology. These jobs can be performed without eyesight,
following certain education and training. Specialties for hearing-impaired students usually focus
on jobs employing vision or hands, including arts and crafts, fashion design, art design, computer
drawing, sculpture, dancing, sewing and tailoring, barbering and cosmetology, cooking, embroidery,
weaving, machinery, metalworking, electronic installation, architectural design and gardening. Some
of the majors challenge students’ physical limitations just as much as those for abled people, such as the
management of social welfare undertakings. Specialties for intellectually disabled students vary since
each student’s IQ varies individually. Most of them will be trained or educated specifically for certain

jobs, focusing on safe and simple manual or mental labour. Specialties are quite diversified.



3. Vocational Education Objectives

There are three training objectives for the disabled. 1) To train students in certain skills and
technical abilities necessary for independent living. 2) To educate qualified workers for society or
qualified students for further study at colleges or universities. 3) To extend secondary education to the

higher vocational stage to cultivate personnel with a higher level of practical ability.

II1.Basic Modes and Principles of Practice for Vocational Education for Disabled Students
1. Basic Modes of Vocational Education

Based on the type of employment, vocational education for disabled students in China mainly falls
into “ready mode” and “supported mode”, as clearly seen in the vocational education and employment
of the vision-impaired, hearing-impaired and intellectually-disabled students. “Ready mode” means
that the school curriculum provides disabled students with certain knowledge and skills concerning
employment and cultivates a professional manner and ability to complete work. Based on what they
learn, graduates can find jobs with the help of society, government and other parties concerned. It is
a sheltered sort of employment. “Supported mode” refers to education in which the educator seeks or
develops employment opportunities first; then provides centralized training, counseling and tracking
support based on the specific job requirements and the specific physical limitations of individual
students; and finally helps them find a job in a competitive environment.

Currently, the “ready mode” of vocational education is mostly used for vision- or hearing-
impaired students with long-term professional education intended to train skilled workers. The
graduates mostly enjoy sheltered employment. The “supported mode” is mostly used for intellectually-
disabled students by “order-oriented” training. Their employment comes about through supported or

sheltered means with social help under competitive conditions.

2. General Vocational Education Principles

The basic principle is to arrange educational activities according to students’ physical capabilities
and prepare them for a future career or further study. Principles for vision-impaired students are
first, to strengthen training of capabilities that make use of both brains and hands, and second, to
emphasize accurate instruction by teachers. Principles for hearing-impaired students are first, based
on the concept of “factory and schools united, teaching and production combined”, to emphasize
transitional education from labouring-techniques to professional abilities, developing workers skilled
in actual manufacturing, and second, to emphasize cultivation at an early period and professional
distribution. Labouring-technical training should start in the lower grades, adjusted to students’
interests, then expand basic professional education and strengthen applied abilities through practice.
Students with intellectual disabilities have difficulty performing high-tech jobs. With the “supported
mode” of vocational education, the educator and society generally first discover or develop non-
technical job posts and then train students, taking their individual characteristics into consideration.

The main principles are, first, to emphasize professional cultivation while helping students to build up



basic career understanding and acquire basic professional abilities and personalities; and second, to
try to discover or create opportunities for students and then provide them with centralized training,
counseling and tracking support according to specific job requirements.

Vocational education and employment for students with disabilities in China has accumulated a
great deal of experience in the practice of establishing school-run factories, part-work and part-study,
conducting open-door schooling, on-site teaching, regular practice and more. “The Research Project
of Labouring-technical and Vocational Education in Schools for Blind, Deaf and Mentally Retarded
Children” started in 1997 on a national level. It found that students with disabilities who received
vocational education had quite good employment and the experiments of “ready mode” and “supported
mode” of vocational education had achieved quite satisfactory results.

IV.Future Goals for Vocational Education for Students with Disabilities in China

With great effort China has gained valuable experience over the years in vocational education for
students with disabilities. However, due to historical constraints of development, there are still many
problems in the future development of vocational education for students with disabilities. First, China
now still has no separate law for special education on national level. Laws and regulations for vocational
education are still not systematic and practical enough. In the meantime, because of the undeveloped
situation of whole special education in China, many of the special education schools still need to
raise their consciousness of vocational education in different stages of education. Second, all levels of
government must put more emphasis on carrying out the established policies, and develop labouring-
technical and vocational education for disabled students in creative ways based on local situations.
Some of the local governments need more specific outline to implement the national law requirements.
Vocational schools should develop integrated strategies to guide resolutions of problems, such as
methods of running schools, professional settings, investment and teacher training, aiming at good
employment in a market economy. Third, improvement and reform of existing curriculum plans need
more emphasis with the purpose of adapting the curriculum to be more suitable to the requirements
for a quality laborer in modern society. In order to train students with disabilities to be more capable of
participating equally in life of modern society and making a contribution to social construction, it is best
to educate and cultivate certain basic qualities in the graduates, focusing on physical strength, mental

preparation, working attitudes and other such features that a modern society requires of a skilled worker.
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<The minutes/transcription of the Q&A session of the country report of China>

Do students get academic subjects in vocational school?
Yes, they do. Students there learn math, physics, science, language, etc besides the technical -

laboring and vocational education.

How do you assess the students?

In China, there is no national level assessment. However, for the Special Education Schools it is the
provincial government to examine according to certain national level of curriculum. This is also
being done for the disabled students in regular schools on the provincial level, but not as successful

as in Special Education Schools.

Do you have specific academic program in agriculture and welfare?
Actually I don't have a whole picture of this, however, I know that for hearing impaired students
we do provide courses for social welfare undertakings. We also have the professional settings as

farming and gardening. I am not sure whether they are closely associated with agriculture.



INDIA

Background

The most recent significant development in the field of School education in India is the
enactment of The Right of Children to Free and Compulsory Education Act in 2009. The Act
came into force on 1% April, 2010. It provides for free and compulsory education to all children
of the age-group between six and fourteen years and confers on every child, including children
with disabilities, the right to free and compulsory elementary education of satisfactory quality. The
National Commission for Protection of Child Rights at the centre and the State Commissions
for Protection of Child Rights at the State level have been entrusted with the responsibility of
monitoring implementation of the Act.

The National Policy on Education, 1986, as modified in 1992, emphasizes three aspects in
relation to Elementary Education, namely;

a. Universal Access and Enrolment,

b. Free and Compulsory Elementary Education for all children up to 14 years of age, and

c. Substantial Improvement in the Quality of Education to enable all children to achieve

essential levels of learning.

In 2002, Sarva Shiksha Abhiyan was launched to universalize elementary education in India
with the goals of ensuring enrolment of all children of the age of 6 to 14 in schools, retention
of all children till the age of 14 (upper primary stage ) in schools by 2010, bridging the gender and
social category gaps in enrolment, retention and learning and ensuring that there is significant
enhancement in the learning achievement levels of children at the primary and the upper primary
stage. It seeks to provide quality elementary education including life-skills and also includes a special
focus on education of girls and children with special needs. The CWSN (Children With Special Needs
Education) component has speeded up removal of physical barriers in schools, transformed classrooms
by sensitizing teachers on appropriate teaching and seating arrangements ,peer sensitization, etc
.Mechanisms for evaluation and assessment of children with special needs are also continuously being
evolved. The effectivity of this programme in increasing inclusive education of children with special
needs in the general education system is seen in that by 2008 there were 23.17lakh children with
disabilities enrolled in the primary and upper primary stage ,up from 5.66 lakh children in 2002.* The
number of children with special needs identified in 2008-09 has increased to 28.52 lakhs from 6.83
lakh children identified in 2002-03. Coverage of children with special needs through regular schools,
AIE and home-based education today stands at 88.43%.

With the effectiveness of the Sarva Shikha Abhiyan in universalizing education and with the
backing of the RTE(Right To Education )Act ,it naturally follows that a large number of children with
special needs will continue to pursue Secondary Education. The Government of India supports the

education of children with special needs in secondary school by a Scheme called Inclusive Education



for the Disabled at Secondary Stage by supporting medical examination of the children in schools,
cost of aids and appliances as per requirement, costs of books and learning materials, teachers salaries,
construction of resource rooms, removal of physical barriers in schools, etc. There are also scholarship
schemes for the disabled which the Ministry of Social Justice and Empowerment implements. In order
to ensure equity for the disabled in compulsory and qualifying examinations, the CBSE ( Central Board
of School Education) has made rules for giving exemptions to Spastic, Blind, Physically Handicapped ,
Autistic, Dyslexic and students as defined in the Persons with Disabilities Act, 1995.

There are also schemes to promote higher/professional education among persons with disabilities
like Tuition Fee Waiver Schemes for Physically Handicapped Meritorious Students, Readers Allowances
and funds for purchase of Braille books and other learning aids .In addition, the UGC ( University
Grants Commission ), which is a controlling body for universities and colleges in the country has
issued guidelines to universities and colleges regarding relaxation in marks in examination as well as in
upper age limit in admissions to persons with disabilities. There is also a scheme to integrate physically
disabled persons in Technical and Vocational Education. 50 existing polytechnics have been selected

for upgradation and 1250 disabled students will be registered for diploma level course every year.

Vocational/ Career Guidance, Education and Training For Persons With Disabilities

To enhance individual employability, Skill training and Vocational training is imperative not only
in the objective of reducing the mismatch between demand and

* Annual Report, MHRD,2009-10.

supply of skilled man-power but also to provide an alternative to those individuals pursuing
higher education and this is much more underlined for individuals with special needs. The
Government of India is committed towards the realization of full

participation, protection of rights and equal opportunities to all persons with disabilities. To this
end, Vocational Rehabilitation Centres have been set up .Twenty VRCs have been functioning in the
country, and 98 trades have been identified by the Director General of Employment & Training under
Skill Development Initiatives based on Modular Employable Skills for persons with disabilities. These
Centres evaluate the capacities of persons with disabilities and provide them adjustment training and
skill training with a view to integrate them in the economic mainstream. They also assist in obtaining
other suitable rehabilitation services , such as job placement, training for self-employment and in-
plant training. Rehabilitation services are provided to the persons with disabilities living in the rural
areas through Mobile camps and rural rehabilitation extension centres.

The Ministry of Social Justice and Empowerment runs a scheme called the Deendayal Disabled
Rehabilitation Scheme (DDRS) that includes projects for providing education and vocational training
and rehabilitation of persons with disabilities. This scheme is implemented throughout the country
through Grants-in-Aid to Non-Government Organizations who run Vocational Training Centres for

disabled persons.



The Government of India, through the Ministry of Social Justice and Empowerment, provides for
a scheme which gives an incentive to employers of disabled persons in the private sector. Under this
Scheme, the Government of India provides the employer’s contribution for Employees Provident Fund
(EPF) and Employees State Insurance (ESI) for 3 years , for persons with disabilities with maximum
monthly salary of up to Rs 25000 ,employed in the private sector on or after 1.4.2008.

The National Fund For People With Disabilities (National Fund) was established in 1983 for the
purpose of implementing a Scholarship Scheme for students with disabilities out of interest income
generated by a corpus of funds invested in banks and other financial securities. This scheme has been
implemented since the academic year 2002-03. Under this scheme, 500 new scholarships are to be
awarded each year for the four major disabilities ( 125 in each category ),Locomotor Disability, Visual,
Hearing and Others.

In the field of Higher Education, University Grants Commission(UGC) has a scheme which is
meant to create an enabling environment at higher education institutions including universities which
includes construction of facilities aimed at improving accessibility, provision of special equipments to
augment education aids and devices, establishment of enabling units for disabled persons to provide
guidance and counselling to disabled students as well as to create awareness about the needs of disabled
students. This scheme is made available to institutions which have a minimum of 10 disabled persons
and its courses approved by the UGC. There is also a scheme for waiving off tuition fee for physically
handicapped meritotious students in all institutions offering technical education which are affiliated to

the AICTE (All India Council for Technical Education )
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<The minutes/transcription of the Q&A session of the country report of India>

You had mentioned that in one board of examination that exam-writer in allowed for some
categories of disabled children. How do you ensure that unfair means will not be used?
The examining board will appoint an invigilator and an official from the school to invigilate in

order to ensure that no unfair means are used, that the exam is conducted fairly.

What kind of students may follow inclusive education?

All disabled children can study in regular schools. With the Right to Education Act, it is
compulsory for all children from age 6-14, irrespective of their abilities or disabilities to attend
school. Schools are provided with special teachers to cater to disabled children. However, the
National Curriculum Framework for Teacher Education, 2010, has made it compulsory for all

regular teachers to do training in teaching children with special needs.

What are the services provided for in Inclusive Education?

These include identification of the children, functional and formal assessment, appropriate
educational placement, preparation of individual educational plan, provision of aids and
appliances, teacher training, resource support, removal of architectural barriers, research,

monitoring and evaluation, etc.
In Japan, a lot of disabled people stay out of job. How is it handled in India?

In India, there is a strong judicial system, to which people resort to, when they want to get justice.

They will also petition the government who will enquire.



INDONESIA

toward independence and participation children with special

needs after school in indonesia

Indonesia’s National Education system continues to grow which is marked by the growing number
of education participation in all age groups. Various policies as well as programs that have been carried
out indicate encouraging results at all levels and channels of education, although certain aspects still
in need for attention. Policy direction and focus of national education development priorities based
on three pillars, as such: (1) Expansion of access and equality of education; (2) Improved on quality,
relevance and competitiveness; and (3) Strengthening for management, accountability, and public
image. Through these programs, the Government of Indonesia gives attention to students who have
difficulty on following learning process and have potential intelligence and special talents by applying
the principle of non discrimination.

Based on Ministry of Social Affairs data (2008) , the total of number of person with disabilities
was 1.544.184. Based on the prediction of National Census 2010, the number of school-age-children
with special needs (5 - 18 years old) is 21.42% of the total of person with disabilities (or 330,764
children). However, the number of children with special needs that have obtained educational services
either at special schools (segregated) or at inclusive schools from kindergarten to senior secondary
school level are 85,737 (25.92%). It means there are 245,027 (74.08%) children with special needs who
have not access educational services.

Independence and improving participation rate has become national issue in Indonesia since
the world economic crisis 1998. The crushed of economics foundation leading in the difficulty to find
job forced the goverment to arrange back the national curriculum in order to create new generation
which is skillful and have enterpreneur skill. Also the Department of National Education should
make especially creative industry campaign. In terms of disability, based on survey results in 2008,
approximately for 67.33% adults with disabilities do not have the needed skills to competitively
participate in the workforce. Usually the types of skills owned by people with disabilities are massage,
carpentry, farmers, laborer and services. The numbers of disabled men are more than women by
57.96%.Indonesian government’s policy in relating to independence and participation of children with
special needs after school is based on the Goverment Regulation Republic of Indonesia Number 27
year 1991: special education aim to help student who have special needs to improve their knowledge,
attitude and skill as personal and part of society in making mutual relation betwen social enviroment
with culture and nature and also improving their skill in vocation or further their education. Next,
the Act Number 4 Year 1997 on People with Disabilities Article (6) ayat (Paragraph) 2: every people
with disabilities have a right to get employment and proper subsistence depend on kind and level of
their disabilities, education and skill. Meanwhile, the Law number 20 year 2003 on National Education

System Article 61 stated: ayat (Paragraph) (1) Certificate is as [JAZAH (Academic Certificate) and



competences certificate, ayat (Paragraph) (2) IJAZAH (Academic Certificate) give to student as
recognition of study achievement and/or symbol of graduated from a school level after passed a final
exam presented by accredited school, ayat (Paragraph) (3) certificate of competency give by educational
institution and training centre for student and society as admition that student have good skill to enter
vocation after passing competency test presented by appointed profession association.

Thus, relating to this issue the national policy of the Directorate of Special School is integrating
vocational education to improve enterpreuner skill and independence of special needs children in
teaching and learning process. As implementation, the goverment is doing three national program 1)
give larger proportion for vocational skill, 2) build sheltered workshop 3) conduct certified competency
test for student. Moreover, to improve participation of children with special needs in school, education
and society, the MoNE has launched inclusive education program since 2003.

Firstly, comparation between academic and vocational in the national curriculum mentioned
is 70% : 30% in special primary school level, 48% : 52% in special junior secondary school level, and
38% : 62% in the special senior secondary school level. Meanwhile, to build sheltered workshop,
strategies developed are 1) empower SLB (Special School) centre at national , province, district-which
has potential to become sheltered workshop, 2) provide vocational tools and equipment based on
local needs, 3) improve ability of sheltered workshop manager in managerial and enterpreuner, and
4) financial support and advocation to become a independent bussiness unit. During period 2006
to 2009, the government has increased budget to cover this program from US$ 1.89 million in 2006
become US$ 5.22 million in 2009 (increased 176%). The amount of sheltered workshops which have
been developed is 80 units with consist of 423 kinds of vocational (in average 1 central conducted
5 kinds of vocational training). At 2010, Directorate of Special School has been developing 25 new
sheltered workshops.

Related to competency certification of student skill, during year 2006 until 2009, total of student
have followed test of skill competency certification of cooking, automotive, ICT, fashion model,
acupressure etc are 3,250 students (120 students was in 2006, 245 students was in 2007, 1,177 students
was in 2008 and 1, 708 students was in 2009).

Secondly, inclusive education in Indonesia is a priority policy from the Ministry of
Education in order to expand educational services for all Children with Special Need (CSN).
In practice, inclusive education in Indonesia using a flexible curriculum with due regard to local
wisdom and the learning process using information technology. This is intended that the inclusive
education can reach the geographic fragmentation and distribution of pupils with special needs by
considering quality of education services. In order to reach all children within entire corners of
archipelago which have diversities of ethnic, cultural, limitations, marginality and alienation, this time,
the efforts being driven by the Ministry of Education are to increase the dissemination of educational
institutions both public and private sectors to implement inclusive education programs. Therefore,
non-governmental organizations (NGOs) locally, nationally and internationally as sources of support

are required to be optimized. Strong networking among government, schools, communities and NGOs



are expected to be an alternative solution to the accomplishment of the 9 years program compulsory
education to be achieved quickly and appropriately.

Based on the results of monitoring conducted by the Directorate of Special Schools (PSLB),
Directorate General of Management of Elementary and Secondary Education, Ministry of National
Education, the inhibiting factors in creating responsive schools towards children with special needs,
among other things, are as follows:

1) Management of sheltered workshop have not achieved well because of limited of total and

ability of skill employee needed,

2) Most vocational units of sheltered workshop (more than 50%) do not work well because the
determination of vocational training is not based on local needs and potential resources,

3) Only 20% of vocational units sheltered workshop may generate income from their activities,
such as: made handycraft, do teacher training —etc-. For example, Sheltered workshop in SLB
Mataram has 10 vocational units. However, only 2 units may generate income. Others have not
been yet. Remember, there are two function of sheltered workshop, to improve the vocational
skill of students and to provide social services in order to get money for covering operational
cost of sheltered workshop.

4) Generally SLB have not taken advantage from the existence sheltered workshop because
of constraint of cost, distance and socialisation. Even though some central have made
coorperation with elementary school, junior and senior high school around of the sheltered
workshop to fully use the equipment, 5) Alumnus and society around sheltered workshop
involve to central activity eventhough still limited, and 6) Certification- for the moments the
certification given is merely certification of participation and do not describe meticoulously on
the skills received.

The stage doing towards such as: 1) Re-arrange the variety of vocational training in which
improve by Central to match the local condition including: readiness of material production, potential
of product marketing, readiness of instructor, kind of student defermity, support of bussines world
and industry etc, 2) Conducting comprehensive analysis to determine the type of vocational training
specifically needed, 3) Develop clear and concrete action plan towards sheltered workshop to be
able to be independent in budgeting and management, 4) Certification of vocational competence of
students should published only after receiving adequate training and skills in sheltered workshop.

Since 2008, the government has increased its education budget for 20% from the overall budget
(APBN). Funding for special education, including children with disabilities and inclusive education
are allocated separately from general education with an allocation in 2009 for 0.74% from the National
Education Budget (Rp 44,058,393,000,000), and managed by the Directorate of the Special Education
for Rp.328,000,000,000.

Praptono
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<The minutes/transcription of the Q&A session of the country report of Indonesia>

If a child with disability attends a mainstream school, does that school get extra-funding to
support the child?

Every disabled child has the same right to enter regular schools. The government gives scholarship
to the student, and training of teachers, school operational fund, and provide resource room. This
year, Rupiah IRD 50 million has been distributed to every school for covering the children with

special needs.

Please give details of vocational and academic curriculum courses for Type C disabled (development
impairment).

This depends on the characteristic of disabilities of children. If children have studied for several
years and if the child cannot go for academic course / curriculum, then the school will provide

vocational educational skill.

In 2003, changed policy from integrated education to inclusive education. There must also have
been a change in teaching policy. What is the actual change in the school?

From 2003-2009, many districts and regular schools refused to implement this inclusive education
.However, the ministry of education, government of Indonesia made it compulsory for every
district to provide inclusive education. The government provides guidance and carrier out pilot
projects with organization from Australia, how to teach children with special needs and also

provides teaching materials.

Where you talked of inclusive education, and you mentioned that it depends on the characteristics
of disability to determine the academic or vocational course. Are you planning to improve the
expertise of teachers? What are the measures which the country is talking to improve the expertise
of teachers?

There is in-service training of teachers at the university and teacher-training center. We have
developed modulus for training of teacher inclusive school with MCPM-AIBEP (Managing
Contractor Project Management-Australia Indonesia Basic Educational Program) and these are

distributed to every district.



JAPAN
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Career Guidance and Vocational Training for Children with Disabilities in Japan
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1. Measures on Promoting Employment and Working of Persons with Disabilities in Japan

It is important that persons with disabilities be supported to work and establish their vocational
independence for their lifelong independence and participation in the society. (Cabinet Office (2009):
Annual Report on Government Measures for Persons with Disabilities)

In Japan, the Basic Program for Persons with Disabilities (2002) expresses the following policy:
“Employment is a key factor for people with disabilities to be independent and for them to participate
as a member of society. This program is intended to tend to the requirements of objectives while taking
into consideration the individuality of persons with disabilities so that they may exercise their abilities
to the utmost while working, thereby contributing to society”.

Recently, the desire for persons with disabilities to work in corporations has been on the rise. The
number of graduates of schools for special needs education entering welfare facilities has increased
year after year, reaching approximately 60%. Despite this, the number of persons with disabilities
who are employed by companies has remained approximately 20% (workshop on promoting support
for work for persons with disabilities in collaboration with welfare and education institutions 2007).
Currently, the opportunities for persons with disabilities to work and be employed are therefore have
not been sufficient.

The Ministry of Education, Culture, Sports, Science and Technology: MEXT (2007) has launched
the “Practical research work for promoting vocational independence”, and has been pushing forward
with improvements in the career guidance and vocational education of students with disabilities,
in collaboration with the Ministry of Health, Labor and Welfare: MHLW. The Central Council for
Education (2007) submitted a report called: “Improvements of the national curriculum guideline,
course of study for kindergartens, elementary, lower and upper secondary schools, and schools for
special needs education”, where the council set forth the enhancement of vocational education for the
purpose of independence and social participation. The council attempted to establish a new technical
subject called “Welfare” in the upper secondary department of schools for special needs education
(for those with intellectual disabilities), and to enrich vocational education and career guidance, in
collaboration with local communities and industries. In terms of collaboration with local communities
and industries, the Employment Measures for the Elderly and Persons with Disabilities Department
at the MHLW Employment Security Bureau, and the MEXT Elementary and Secondary Education

Bureau, issued a notification in 2007 called the “Specific response toward further collaboration of



welfare measures for persons with disabilities, measures for special needs education and employment
measures for persons with disabilities”, where the necessity of proactive strengthening of the
relationship between the educational field and relevant organizations was emphasized. In this way, the
MEXT and MHLW have been cooperating with each other and endeavor to promote the vocational

independence of students with disabilities.

2. Current status of career guidance and vocational training in schools for special needs
education

Depending on the type of schools for special needs education, there is a difference found in
the career path of students after they graduate the upper secondary department. Most graduates of
the lower secondary departments of special school of whichever types go on to upper secondary
departments. After graduating the upper secondary departments, approximately 30-40% of the
students with visual or hearing impairments desire to go on to higher education facilities. Meanwhile,
approximately 50-75% of the students with intellectual disabilities, physical/motor disabilities or health
impairments enter or go to social welfare facilities, etc., and 11-23% are employed (MEXT Elementary
and Secondary Education Bureau, Special Needs Education Division, 2010).

When the social environment is looked at, the employment pattern has become diversified and
there has been much difficulty in sufficiently responding to the career aspirations of students in all
vocational areas of schools for special needs. Therefore, schools for special needs education have been
asked to execute career guidance and vocational education which not only meets the individual needs
of the students with disabilities but also takes into consideration the needs of corporate employers, etc.,
and expand the development of workplaces and occupational fields for students with disabilities. In

response to these demands, schools are devising various action plans.

(1) Devising teaching content and forms

Schools for special needs education for students with visual or hearing impairments have
established the “health and physical therapist course”, “physical therapist course” and the “barber (barber
and beauty) course”, and teaching methods that take into consideration their abilities have been
ensured. On the other hand, new courses have been established and/or courses have been reformed
in accordance with changes in the career anticipations of students, guardians, and society as a whole.
Instruction and examination designed to prepare students for the acquisition of qualifications are
conducted in order to respond to the needs of students with disabilities as well as to the requirements
of society. Meanwhile, the schools for special needs education for students with intellectual disabilities,
physical/motor disabilities or health impairments group the students based on students’ career

aspirations and actual conditions/situations in order to conduct teaching that meets individual needs

and then devises the teaching content.



(2) On-site practical training (practical training at industry sites, etc.)

On-site practical training (practical training at industry sites, etc.) is a core educational activity
in career guidance and vocational education that is repeatedly practiced in many schools. On-site
practical training is conducted under a clear teaching policy, going through processes from training
prior to on-site training and training subsequent to it. Toward this end, the teachers provide students
with clear visibility on the entire process of the training, from pre- to post-on-site training, and the
outlook on what to expect at on-site practice, thus helping the students work with the understanding of
its objectives and goals.

In the pre-on-site training, in addition to the acquisition of skills, focus is placed specifically
on work attitudes and life during training. Student’s mental attitudes and motivation/behaviors are
also cultivated in preparation for their entrance into the workforce. Meanwhile, during post-on-site
training, students reflect on what they have learned using self-rating sheets and worksheets which are
matched to both their competency and the workplace where their training has taken place. In post-
on-site training, students are prompted to reflect on their training through the self-evaluation of the
content dealt with in pre-on-site training (goals and points to be noted in training). At the same time,
they are guided to recognize by themselves their own strong points, and these are linked to their career

and new targets (aspirations) thereafter.

(3) Collaboration with related organizations

Collaboration inside and outside the school is required in terms of students’ career path decisions
(occupation). As for collaboration inside schools, persons in charge closely exchange and share
information and materials regarding students’ interests, concerns, disability characteristics, etc.,
and these are reflected in the individualized education support plan. In terms of collaboration with
organizations outside of schools (local communities), in addition to the individualized education
support plan, individual transition support plan with the definite standpoints of teaching policy that
correspond to career paths, teaching content, and processes (training situation, etc.) are being drawn
up while students are in school. After students graduate from a school for special needs education, the
linkage between persons with disabilities and local resources becomes important. Therefore, persons in
charge of career guidance and vocational education endeavor to be advised by the persons in charge of
local resources (National Job-Placement Office (Hello Work), Vocational Center for Individuals with
Disabilities, Community Life Support, Department of Social Welfare, etc.) while students are still in
school, and share various types of information (for example, family life, career life, leisure/community
life, medical care/health, role of alma mater). In order to do so, the individual transition support plan
assumes an important role.

Recently, some schools for special needs education have been promoting new forms of
collaboration with related organizations. For example, an employment supporter who is a staft member
of the “work and livelihood support center” will make classroom visitations while the schools will

review school life from the standpoint of social independence to make improvements.



(4) Transmitting information on career guidance and vocational education

As part of transmitting information on career guidance and vocational education to students
and their guardians, the schools periodically issue a “career option newsletter” that includes job
information and reports on on-site practical training, etc. Career guidance by each department,
lectures on vocations by staff invited from external organizations (Vocational Center for Individuals
with Disabilities, National Job-Placement Office (Hello Work), etc.), and lectures on career options
from alumni and their guardians are presented in order to provide information on employment,

education continuance and the use of welfare facilities.

3. Issues in career guidance and vocational education in schools for special needs
education

The National Institute of Special Needs Education (2008) conducted investigations targeting
the teachers in charge of career guidance and vocational education of the schools for special needs
education across the nation in order to understand the current status of career guidance and vocational
education in schools for special needs education for persons with disabilities (in-school systems,
teaching content, teaching forms, collaboration with relevant organizations and local communities,
etc.). From the results of this investigation, the following have been pointed out with the aim of
enriching career guidance and vocational education.
(
1) Inheritance and maintenance of expertise in career guidance and vocational education

It is difficult for teachers in charge to continue their role for career guidance and vocational
education as generations change and personnel relocations are carried out. For teachers who are newly
in charge of career guidance and vocational education to smoothly execute operation in situations they
may be inexperienced with, the system must function in a manner that allows for minimum operation
items to be noted and that the orientation of instruction and forecasts of the career decisions of
students with disabilities are arranged and can be taken over by the teachers newly appointed for career

guidance and vocational education.

(2) Systematic teaching

In the report of the Comprehensive Investigation Research Collaborator Meeting on Career
Education Promotion (2003), the following deficiencies were pointed out in the measures taken by
schools on career guidance: the lack of consciousness or viewpoint of systematic teaching in regard
to career guidance, the lack in the accumulation of teaching methods grounded on actual practice,
and the lack of coherence and interrelatedness as a whole. Since the placing of career guidance and
vocational education in curriculums and teaching systems are unclear, there are concerns that the
program of career guidance and vocational education tend to lack coherence or interrelatedness as
a whole, unconnected from the improvement of students’ competencies and attitudes. The challenge

is, therefore, is to establish a series of teaching systems, such as contents and forms of teaching, and



appropriate evaluation methods, under a systematically organized curriculum of career guidance and

vocational education.

(3) Collaboration with students’ families

Students with disabilities are supported most closely by their guardians (families), and the
awareness of guardians regarding career guidance and vocational education and their proactive
participation are important. Buildup in early stages and home education are essential in establishing
basic daily habits and acquiring skills such as manners, which are the base of qualities and
competencies that are sought upon entering the workforce. From these facts, it may be discerned that

what is required is the integration of collaboration with families into the teaching structure in schools.

4. Actual status of careers in schools for special needs education of students with
intellectual disabilities

In Japan, a variety of measures have been promoted since the words “career guidance” were
expressed in the report “Improvement in Connection Between Elementary/Secondary Education and
Higher Education’, submitted by the Central Education Council in December 1999.

In this report, the “Guidelines to Career Education Promotion at Elementary, Lower and Upper
Secondary Schools” (Ministry of Education, Culture, Sports, Science and Technology, 2006) defined
“career” as the “consecution of various positions and roles that individuals perform over their lifespan
and the accumulation of relations between oneself and work and the accumulation of that value
during ones’ lifespan”. The guidelines also defined “career education” as “Education that supports the
career development of each and every student and builds the motivation/attitudes and competencies
necessary for them to create the right career based on the ‘career’ concept (in short, education of
cultivating a view of a career and work of each and every student)”.

In the revisions to the national curriculum guideline and in the course of study under discussion,
the “promotion of career education” was placed in the “items to be considered in vocational
education” and “items to be considered in executing curriculums.” It requires the enrichment of career
education in the entirety of schools and in cooperation/collaboration with families and local relevant
organizations.

Independence and social participation have conventionally been placed as the goals of education
in special needs education, especially for children with intellectual disabilities. They largely overlap
“career education”, and the revisions to the national curriculum guideline, course of study are taken as
the opportunity to improve the systematization of teaching content based on the standpoint of career
education, and as an opportunity to try out new measures with the cooperation/collaboration of local
relevant organizations.

As an example of theoretical framework for promoting career education and reviewing
educational activities, the “Framework of Learning Programs for Cultivating a View of Careers and

Work of Students (example)” by the Guidance and Counseling Research Center of National Institute



for Educational Policy Research (2002) has been utilized in regular education. In special needs
education, the “Career Development Stage/Content Framework (pilot scheme)” of students with
intellectual disabilities (by the National Institute of Special Needs Education, 2008) has been referred
to and utilized in schools for special needs education (for persons with intellectual disabilities). This
pilot scheme has been revised based on the standpoint of life careers, and made public as the “Career
Planning Matrix (pilot scheme)” for students with intellectual disabilities (National Institute of Special
Needs Education, 2010). In addition, the tools for improving class lessons and curriculum and the
tools for enriching “Ones’ Aspiration” have been proposed, and the enrichment of practice is expected

by means of the utilization of these tools in schools in the future.
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<The minutes/transcription of the Q&A session of the country report of Japan>

What is the indicator to decide support fund to the children of special needs?

In Japan, in terms of the cost of the school education, a regular / normal child needs around 1
million yen per year per child and a CWSN (children with special needs) needs around 9 million
yen per year per child. There is no standard determined. It depends on the need of the community.

The community determines what kind of buildings and what kind of recourses.

How much monitoring and follow up do you do?

Past graduate follow-up is a big challenge but this a done with cooperation from the parents. There
is no continued on permanent method. The local government/schools provide and counseling and
local group and government help to maintain this.

Within a local district, there are work support frameworks comprised of institutions and
organizations such as those made up of educators, caregivers, corporations, living and employment
support centers for the person with disabilities. Cooperative and collaborative efforts are being

made and support is being provided.

How much assessment goes into carrier education?

It is difficult to evaluate tangible and visible evaluation.

The term “capacity” within the framework of career education is not their ability, but their
competency. In other words, whether or not one can do something, is not so important and the
attitude in regard to one’s own cultivation is sought. Rather, the important attitude is that one
desires to attempt things. Here, the way support is given is concerned. The subject of evaluation
is not only the children, but us educators as well. The evaluation of career development is not
something that is measured in quantity, but rather something in which close evaluation of quality

is sought after.
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I . Actual conditions of career and vocational education for the students with disabilities

The greatest issue was the inclusive education in the special education in Korea so far. However,
Koreans now has more concern in the quality of life of the graduates, that is, an educational result and
they focus their interest on career and vocational education for the students with disabilities among
them. But Statistics represents a gloomy picture on career and vocational education for the students
with disabilities

In Korea, the number of the employed graduates with disabilities accounted for 31.0% and 27.9%
in 2009 and 2010, respectively. It is a very positive result in that about 30% of the whole graduates had
been placed. However, as about 50% of the graduates with disabilities found their jobs through the
rehabilitation training programs that they are paid with a small amount of wages in welfare facilities,
sheltered workplaces and others, it is sure that about 15% of them had been placed for real jobs.

And it was difficult for most of the employed students to continue being employed for more
than 6 months. Therefore, they needed to change their occupation, but in some cases, remained being
unemployed for a long term owing to the lack of a proper support system related to it. Further, as the
types of occupation graduates with disabilities found their jobs mainly consisted of 3D businesses
including simple labor or employment by the day, a great physical burden as well as works with

disabilities as difficulty.

II . Efforts to improve career and vocational education for the students with disabilities

In Korea, career and vocational education for the students with disabilities is performed mainly
from the middle school. Even though educational activities for the recognition and search of career
are implemented even in the elementary schools and kindergartens, its content is actually very poor.
Especially, it is necessary to examine the problems in the vocational education for the Korean students
with disabilities by classifying them into 6 kinds in large. The 6 kinds consist of i) the low rate of stable
employment of the handicapped graduates, ii) poor career and vocational education for the students
with disabilities in regular schools, iii) poor opportunities in the major education and insufficient
customized education, iv) insufficient flexibility in operating vocational courses, v) poor cooperation
with and support system of related organizations, and vi) insufficient on-the-job training and poor
connection with local communities. As owing to such a difficulty, many graduates return to their

homes and facilities after the secondary education, Korea currently tries to pay a great attention to the



vocational education for the students with disabilities and to improve it. This effort consists of 2 kinds
of preparing the legal and curricular regulations and improving the delivery system. The following
describes how Korea has tried to improve career and vocational education for the students with

disabilities.”

1. Compulsory on-the-job training

In Korea, a special class of a high school or a special high school gets in touch with a job
placement institute in advance for the employment of a student with disabilities after graduation and
leads the student to get a job through an appropriate vocational education in a school and on-the-
job training. For this, actions have been taken to make the implementation of on-the-job training
compulsory by providing the legal and curricular regulations and to increase the time assigned through
the revision of educational curriculum, which school managers are reluctant to implement it owing to

the safety accidents and the insufficient expenses and personnel.

2. Flexible operation of educational curriculum

Mainly for the Basic Curriculum for the students with disabilities with developmental and
severe disabilities (applied to most of special school students), the program is implemented relatively
smooth by allotting 6 hours per week in the middle school course and 8 hours per week in the high
school, but it is difficult to perform vocational education for the students with disabilities in regular
schools applied with the National Common Basic Curriculum for the nation. Therefore, its purpose
is to secure flexibility in the curriculum in order to encourage the vocational education including
the implementation of the on-the-job training and subsidized employment for the students with
disabilities above the high school. And it consists of implementing an integrated educational program
for the vocational courses, the block-time system and the content of the vocational courses by replacing

with the types of occupation and function

3. Operation of key schools for integrated vocational education

As in Korea, the educational curriculum of special schools are different from those of regular
school and the regular schools provide the common basic educational curriculum for the nation which
are mainly for the students who want to enter a college, the vocational education for the students with
disabilities mainly rely on a teacher in charge of a special class and there also are other difficulties
such as shortage in facilities and equipment for the vocational education. ‘Key schools for integrated
vocational education’ have been designated to provide the vocational education for the students with
disabilities by using their facilities and personnel for the vocational education in professional high
schools and have been support with a separate budget and manpower. The key schools will be increased
up to 30 schools by 2012 by designating 10 schools every year from 2010. Now, 10 key schools have
been designated, which are under preparation to function as key schools for the vocational education

in every area. A key school for integrated vocational education has been established in a professional



high school that has more than 3~4 special classes. Special teachers share the recent trend, employment
information and training techniques by type of occupation and perform team teaching, support of
teaching-learning and encouragement of learning, in connection with vocation-specialized teachers
in the professional high schools. And a superintendent may encourage a teacher postponing transfer

under agreement with the teacher by a discussion with its local education office.

4. Establishment of vocational training facilities of school-based business

A vocational training facility of school-based business means a classroom or facility for the
vocational training by providing an environment of vocational education inside a school in the form
of a school-based enterprise or that similar to a regular workplace. And the facility is to develop into
a school-based enterprise later and includes a model to attract private enterprises into a school and to
connect with social enterprises in the community at the same time. The vocational training facilities
have been now designated for 12 schools of 5 ones in 2009 and 7 ones in 2010. And by 2012, 20 schools
will be designated as the facilities and the Government subsidizes the designated schools with 2 billion
Won per school additionally. A key school for integrated vocational education is established within
a regular school while a vocational training facility of school-based business is established and run
within a special school. The facility also is expected to provide opportunities of vocational training and

employment to the students and graduates.

5. Reinforcement of a cooperation system between related organizations

One of the most important things is cooperation between a related organization and a person
in charge in career and vocational education for the students with disabilities. In Korea, every
organization tries to maintain its own individuality and same to the organizations related to career
and vocational education for the students with disabilities. However, any noncooperative attitude
endangers the employment and re-employment of the students with disabilities, the Korean
Government has established and operated a cooperation system among the Ministry of Edu., Science
and Tech., Ministry of Employment and Labor and Ministry of Health, Welfare and Family related to
the employment of the disabled. Further, local educational offices and local educational support offices
are encouraged to cooperate with the local office of each Ministry and schools with enterprises in their
communities.

Meanwhile, the support team for career and vocational education has been organized as an
institute to play a pivotal role in the cooperation system inside the National Institute of Special
Education. The team performs researches and trainings of career and vocational education for the
students with disabilities, informatization project and various field support projects while establishing

a system among central government offices.



6. Efforts to Improve the understanding of people concerned and to increase the specialty
of teachers

The approach and result of career and vocational education are decisively influenced by the
understanding of people involved in the education. Therefore, the Korean Government has provided
training to improve the understanding of school managers, teachers, parents of students and people
in the business world related to the education. The Government also has the plans that teachers have
opportunities to execute operations in person by being dispatched to enterprises in order to have
specialty in their function and that teachers help their students for on-the-job training and improve
their own capabilities of job performance by being dispatched to enterprises together with their

students as training.

Il Prospects for career and vocational education for the students with disabilities

As the Government has not paid much attention toward the content and system of career and
vocational education for the students with disabilities up to now, school managers, teachers and
parents of students cheers and encourages for the legal, curricular and system changes while having a
critical view on an outcome compared to efforts. And it seems to take 3~4 years at least in achieving
any practical result from career and vocational education for the students with disabilities.

There are also new challenges to be solved yet, despite of the efforts of the government and
educational organizations. They are difficulty in vocational training according to repetition for the
students with disabilities required, the lack of confidence of the parents of students with disabilities
in the possible employment and strong desire for their children as white-collar jobs, the distrust of
enterprisers in the capabilities of workers with disabilities and the weakened specialty of teachers in
charge for the industries changing fast.

However, if prospecting a result from the efforts of the Korean Government and other educational
institutes to the career and vocational education for the students with disabilities, it would lead to
strengthen a cooperation system between related organizations and to improve the awareness of
enterprisers and the public as well as people involved to career and vocational education for the
disabled so that the rate of employment of their students with disabilities would increase in their
communities and more students with disabilities also would be employed by the vocational training
facilities of school-based business. Therefore, the rate of the disabled after graduation would decrease

in unemployment for a long term.

1) Excerpted from ‘Substantial plan of career and vocational education for the students with

disabilities, Ministry of Edu., Science & Tech., 2009



Q1:
Al:

Q2:

A2:

Q3:

A3:

Q4:

A4:

< The minutes/transcription of the Q&A session of the country report of Korea>

I would like to know what is the definition of integrated vocational education.
Students may attend local schools that do not provide vocational courses. These students can

access key schools which provide vocational education courses and on the job training.

you mentioned the negative opinion to the disabled people and parents not wanting their children
to do menial jobs, is the government provide specific programmes to counter this?
The government is running programme to address distrust of the students with disabilities to

parents and community.

Can you explain the high rate of continued education amongst special school students? Are there
special entrance exams for these students?
In Korea there are university courses for students with intellectual disabilities. It is hard to say here

I would like to answer this question by email.

Is the government providing services to support connection between companies, parents and
students to improve employment opportunities for students?
The parents in this process do not have much influence. The school plays more important role in

the connection between companies, parents and students for the employment.



MALAYSIA

Toward Independence and Participation in the Society after School from the Perspective of

Vocational/Career Guidance, Education and Training for Persons with Disabilities

Introduction

Since 1920an special education programs in Malaysia had developed and grew even though in a
rather slow phase amidst the wealth of the country itself with the tremendous social economic growth
and development over the years. More suitable curriculum and assessment methods developed should
ensure achievement not only in academic but also vocational and interpersonal skills. The objectives
are to prepare the students with adequate skills to overcome the obstacles in the process of becoming
productive adults. In Malaysia, the education provisions have prepared students with special education

needs (SEN) to obtain various qualifications with various outcomes and pathways as followed:

Item Qualification Outcomes
SPM (National Examination Higher Education Employed:
1 Certificate) Universities Open Employment
Colleges Self-employed
SKM (Vocational Skills Certificate) Further Skills Training: Employed:
5 Polytechnics Open Employment
Community Colleges Self-employed
Giat Mara
3 School Certificates Sheltered Workshop Supportled Employment

There are three categories of SEN students: i) Hearing impaired, ii) Visually Impaired and iii)
Learning Disabilities. Many of the visually impaired students obtain SPM qualification as they are more
academically inclined compared to others. The hearing impaired students are more likely to go for
vocational skills courses and receive vocational skills certificate or SKM. As for the learning disabilities
students, majority of them will not take either the SPM or SKM, but they will concentrate on mastering
the daily living skills and acquiring low level semi-skilled type of vocational courses in school called

special vocational subject ( MPV).

1) Current Situation
Vocational Training in Schools

Students with SEN at the age of 16 to 19 years old are considered into entering transition phase
preparing them before leaving school. At this stage, students are molded toward self independent and
having self advocacy to be able to participate effectively in the wider society. Therefore, the teaching
and learning for these students focus on the integration of academic achievement, functional skills

curriculum and the special vocational subjects (MPV). Functional skills curriculum equips students



with personal-social skills, daily living skills and occupational adjustment. It is the aim of the special
vocational subjects (MPV) to equip the students with suitable vocational skills for employment. School
normally introduces activities such as cooking, gardening, room grooming and handmade craft.
These activities do not only help the students with employment skills but also supporting them to be
independent toward adulthood.

Students with different abilities levels require different amount of learning hours to master the
learning objectives and making progresses on their own paces. It will ensure each individual student
to be engaged with more meaningful learning experiences. Therefore, appropriate certificate or
qualification is awarded based on their achievement and abilities. At this point, the students will have
clear pathway after they have identified their strength to proceed to further skills training or higher
education. Schools are encouraged to establish transition programs suited to their students needs
and abilities to help them acquire workplace development skills or helping them being independent.
Through these special vocational courses the students are not only learning to master the vocational

skills but also learning to be independent.

These special MPV subjects are carried out in form of modular structure with hand-on learning.
The students with SEN are assessed on their abilities and achievement in written and oral assessment
methods. Both achievements in academic and skills mastery are assessed supported by hand-on works
for example project’s portfolios. Arrangement through cooperation with various agencies and business
outlets near schools has managed to expose the students with the present situation and demand at the
workplaces. Certain schools which promote these practices have shown positive results in encouraging
student’s participation in the society. The vocational courses offer are localized to meet the need of
the students to suit the current market demand in the districts where the schools are located. Schools,
parents and various business agencies staffs play important roles in preparing the students to face the

challenges of working and becoming an adult.

The students’ abilities and potentials are described in the Individualized Education Plan (IEP).
Parents are also involved in drawing effective IEP. At the end of their schooling, the students are
equipped with important skills such as academic skills, communication skills, social and interpersonal
and vocational skills as well as work-related experiences. . Once they enter employment context they
will know how to behave appropriately at the workplace. Schools with the cooperation from various

agencies have arranged suitable industrial trainings for the students.

Vocational Courses and Transition Programs under the Social Welfare Department and
NGOs Agencies
The Social Welfare Department also offers various vocational and job-related services for the

Person with Disabilities (PWDs) through the Community-Based Rehabilitation Centers (CBR) or



better known as PDK and Shelter Workshops. Some of these PDK and shelter workshops do offer
workshops for vocational skills training with living accommodation for PWDs from various age
groups. Some centers take in PWDs from preschool and primary school age up to adults. The sheltered
workshops offer these PWDs with various low manual skills job such as packaging chili sauces and

serviette work for the Kentucky Fried Chicken (KFC) and other fast food outlets.

They are given work allowance by the Social Welfare Department. At the centers, they also learn
to socialize and communicate with their peers and the public. The sheltered workshops are designed
to give PWDs opportunities to learn self advocacy skills leading to dignity, self worth and socialization
amongst their peers. The centers also provide encouragement, supervision and job that PWDs find
exciting and challenging. They feel the pride of accomplishing meaningful work; having compatible
peers; and the all-important salary as the rewards of a successful career. For example, the sheltered
workshops often employ PWD in a variety of subcontracting work such as packaging, mailing and

sorting services for companies.

There are various workshops functioning throughout Malaysia operated by NGO. Each sheltered
workshop occupied by between 80 to 150 PWD ages 20’s and above with various types of disabilities
and level of abilities. As the centers are unable to accommodate all PWDs at a same time, the students
will enroll according to the sessions that they have chosen. The centers normally organized home-made
cookies activities, traditional weaving, invitation or business card making and artwork. Employees
of sheltered workshops work a certain number of hours per week (determined by the management)
and are paid wages based on their abilities to produce within their own paces. Parents find sheltered
workshops are very important for their disabled children. The programs provide security and hopes for
parents and guardians. They feel peace in their mind when their sons or daughters are safe and secure,

and able to contribute as the productive members of the society.

2. Current Issues
In order to strengthen the education and vocational skill training programs for these SEN
students, the educational provisions are more focused on several crucial issues such as:

i. To recognize the student’s achievement based on their abilities. Various programs designed should
be able to highlight the students’ potentials and abilities to perform any given tasks. The curriculum
and assessment designed should be able to map out the progress and achievement of the students’
developmental domains: cognitive, socio-emotion, communication, language and physical and
gross motor skills.

ii. To provide appropriate and adequate support services to ensure more access to the mainstream

classroom in promoting better inclusive education. For example, by providing adequate number
of resource and itinerant teachers as well as necessary assistive devices to assist students in the

mainstream schools.



iii. To have greater involvement from parents and the society at large. Closer partnership between
parents and teachers is crucial in ensuring effective education and vocational skills training
pathways for students with SEN. The policy statements need to clearly define the roles play by
teachers and parents to avoid any complication and misunderstanding. Variables such as family
relationship, parents’ attitudes, ideas, responsibilities, roles as well as trust are very important
factors to help these youth with SEN to develop self determination once they had acquire self
advocacy skills.

iv. To develop a career development and an individualized transition plan (ITP) through more
structured transition programs to prepare the students for adulthood and employment. Schools
are encouraged to establish partnership and linkages with various agencies in establishing effective
school to work transition programs. The transition programs provide necessary exposures to the

workplace situations and demand to prepare them in facing challenges in the workplace.

3. Future Perspective
Wider Involvement of Parents and Teachers

At present, parents have little involvement in transition planning, despite the fact that they have a
critical role to play and a major interest in assuming that role. Parents can act as community supporters
and messengers to the community about positive agency efforts. Multidisciplinary transition planning
teams whose core members include parent(s) or guardian, along with the teacher, student, and a staft
member appointed to coordinate the transition planning process are one way of bringing parents into
the mainstream of the transition process (O'Neill et al. 1990). Interagency teams empower parents to
stay involved by providing them with leadership training and encouraging them to share what they
have learned with other parents. Stronger partnerships between parents and teachers can help schools
to build more effective programmes by strengthening their roles in promoting social investments and

social inclusion (Settesten , 2004).

Comprehensive Career Development Program

The career development program in school must incorporate the result of the Individualized
Transition Plan (ITP) which is the most recent highlight in the development of special education in
Malaysia. The purpose is to chart more effective transition pathways and outcomes for youth with
SEN. More localized transition programs can be established through an apprenticeship programs with
the cooperation of small business outlets near the schools or the neighbourhood. Parents, teachers,
the local authorities and enterprises can work together in more formal way through the IEP and ITP
planning to ensure smoother transition from school to work and adulthood. The career development
plan based on the strength of the IEP and ITP provides strong link of supports at home, school
and workplace. Schools’ counsellors will be better trained in understanding disabilities issues and
knowledge and skills in labour force management with insight into the current employment trend and

workplace development.



Promoting collaborative consultation where teachers and parents are co-equaled recognizing the
expertise to the transition process with the student’s agreement Appropriate consultation sessions
designed for parents and students may provide better informed of the vocational opportunities,
vocational plan assessment and other vocationally-relevant information for them. It promotes
achievable and understandable vocational component of the individualized education plan (IEP) of
the students towards independent living and full participation in the society. The ultimate goal for
vocational training is to adequate students with skills that prepare them for the job that they intend to

enter and adequate skills for survival in the workplace and in the community.
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<The minutes/transcription of the Q&A session of the country report of Malaysia>

Q1: Does the Supported Employment Program open to all SWD or does it have Special criteria

Al: High functioning students educated in normal schools. Mildly intellectual disability and low
functioning students attend vocational secondary schools or learn vocational skills in normal
schools. More vocational schools are being built for them and parents' opinions are also

considered.

Q2: There are three types of disabilities, which category is physical disability placed in?
A2: At present, the physical disability is still not included. However the MOE is considering changing

this in the near future.

Q3: In your presentation, you mentioned a programme called IEP, can you tell us who, when and how
it is delivered?

A3: 1t is used by teachers for each student for continuous assessment focuses on the academic
achievement and skill training. There is a module that shows different activities that can be

included in the IEP. There is a multidiscipline team that are responsible in developing the IEP.



NEPAL

Towards Independence & Participation in the society after school
—-Arun Kumar Tiwari

Nepal

Introduction:
Nepal is a Democratic Federal Republic Country with 28.58 million people. Out of 28 million, it
is assumed that there are 10% disable people in the country.
In 2009, the Government of Nepal has divided the disable people into seven categories as follows:
(a) physical disability
(b) Blind & Low vision
(c) Deaf & hard of hearingr
(d)Deaf Blind
(e)Vocal & speech related disability
(f) Mental disability
(i) Intellectual disability
(ii) Mental illness
(iii) Autism

(g) multiple disability

In the Department of Education, Inclusive Education section is responsible to look after the
overall program related to disable people. This section has been conducting several supporting

programs such as conducting training and other programs for such kinds of children.

In some districts, DOE has been supporting to conduct vocational training program to mentally
physically disabled students. Likewise National Disable Federation, Ministry of Local development,
Ministry Of Women Children And Social Welfare are also conducting and supporting different
types of vocational and skill base training program to PWDs. Similarly NGOs, INGOs, Community
Based Rehabilitation Centers, Handicapped International etc. are conducting educational, vocational
and rehabilitation programs. Instead of these organizations Social Welfare Council has been heavily

engaging in this field for supporting disable children.

The Government of Nepal mentioned the right to education for PWDs in the legislation in
1969 for the purpose of securing the right of the PWDs. the Interim constitution of Nepal has also
clearly stated the educational right of the PWDs. Similarly, Education Act & Regulation1971, Local
Governance Act 1998, Disable Conservation Act, have provisioned to provide education, training &

career guidance for PWDs. In the year 2009, GON has ratified Convention on the Rights of Persons



with Disabilities & Optional Protocol (CRPD). Now the Government is in the process of implementing
CRPD 2009.

Current Situation:

The government of Nepal is aware of the right of the persons with disabilities. So the government
is trying to include the needy plans & programs to provide opportunities in education, civil service &
other socialization activities. Some of the main activities conducted by the government & other social
organizations are mentioned below:

(a) The programs Conducted by Department Of Education

Department of Education has been supporting special integrated and inclusive schools providing
financial & technical support to main streaming those disabled children in education. The main
programs can be listed as follows.

« Providing scholarships from basic to university level

« Supporting Braille books for the blind children

« Providing assistive devices e.g. white can, slate& stylus, Braille type writers Hearing Aids,

Magnitying Glasses ,Talking books etc

« Supporting to construct disable friendly classrooms

« Supporting to conduct short term & long term teacher training & vocational trainings

« Providing teacher Quotas to PWD’s to provide employment opportunities for socialization.

« Establishing Assessment Centre in each district for counseling guidance and supporting to such

kinds of children and their parents.

(b) Programs conducted by other Governmental & non Governmental Organization

Several other ministries and organizations such as Ministry Of Local Development, Ministry
Of Women Children & Social Welfare, Social Welfare Council have also been supporting to conduct
vocational & skill base training programs for PWDs. Similarly, other NGOs & INGOs are also
conducting different types of educational and vocational programs for PWDs so that they have been
facilitated and supported to be self reliance person in the society and their own family as well.

Some of the Major vocational & skill based training programmes conducted are mentioned below.

FOR BLIND AND LOW VISION
o Anchoring training for TV, FM, and radio program,
« Secretarial training,
« Computer training,
« Teaching training,
« Sewing& Weaving training, and

 Music & singing Training.



FOR DEAF AND HARD OF HEARING
« Hair cutting and hair dressing training,
« Painting and drawing training
 Mechanical training (repairing motor, motorbikes, cycles )
« Sewing and Weaving training
 Hotel Management

« Bamboo Goods Making Training.

FOR INTELLECTUAL DISABLE
« Candle making training
« Envelope, office file
o Jam making

« Doll making training

FOR PHYSICALLY DISABLE
« Teacher training
« Painting and drawing Training
 Mechanical training
« Bamboo goods making training

« Secretarial training

OTHER PROGRAMS

The GON has made legal provision in the government civil service act and regulation and other
government funded organization for reserving 5% seat to the person with disability for the purpose of
their rehabilitation having employment in government service and other organizations.

Issues and Challenges:

There are social, cultural, religious and financial challenges and issues in relation to such people in
the country. They can be summarized as below.

« Awareness to parents and the community.

 Poverty

» Guidance & counseling about disability.

« Superstitious concept about disability.

« Inadequate support (fully dependent to government support)

o Less priority given in the formulation of the plans & programs.

« Less participation of PWD’s in policy & planning level.

« Inadequate disaggregated data.

« Personnel and community attitude towards disability



Future Programmes:

With the purpose of raising their life standard, making them competent person, and living with
respect and pride in the society, the government has been launching various program and activities as
follows:

o Increasing the opportunities of the employment in the Govt. and other Government funded

organization as well as other private organizations.

« Conducting the awareness raising programmes

» Making amendment in the rules and regulation to increase the participation of the PWD’s in

planning and policy making level from the grass root to central level

« Increasing financial & technical support to the program conducted by the PWD’s.

« Implementing CRPD-2006.

« Planning to change the provision in the act, rules & regulation to make it disable friendly.

« Planning to increase more vocational training centre & rehabilitation programs.

<The minutes/transcription of the Q&A session of the country report of Nepal>

Q1: Do you have vocational training program for children with mental illness and autism?
A1l: No, we don't have separate training program for these types of children, because these types of
disabilities have been categorized in recent times. We do have traditional type of training for

mental retarded students and deaf, blind, physical disabilities as well.

Q2: How theses trainings are usually conducted in Nepal?
A2: These trainings are usually conducted by related NGOs in collaboration with the Department of

Education.

Q3: In Nepal, there are many training center on music, singing etc. Can the visually impaired persons
get this training? Please site example

A3:In Nepal there are many music centers. Visually impaired persons can easily get training in
these centers. As for example, some visually impaired persons have established them as noted

professional artists, noted new center after completing practical training from these centers.

Q4: There is wide range of gap between the government data and the data of disabled federation
regarding the number of PWDs. What are the ways of minimizing the gaps?

A4: In fact this gap can only be minimizing by doing survey or conducting census of PWDs. In
our country the population census will be conducted in 2011. Through this census the gap and

speculation will come to an end.



Q5: Are there any systems of giving aid on assistive devices to the disabled children? If so, could you

tell us the number of children involved in the system?
A5: Yes, we are giving aid as well as assistive devices to the deserving disabled children. Presently, as

many as 74,000 disabled children are involved in the system.
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Current Situation

While there are students with disabilities at most secondary schools in New Zealand the majority
attend either special schools (approximately 50%) or regular secondary schools that have support
specifically set up for students with disabilities — usually in the form of learning support and adapted
facilities (or both). Most major population centres in New Zealand have these regular secondary
schools that have become something of a “magnet” for students with disabilities because of the
enhanced support that they provide. However there are also a number of students with disability who

experience their entire education alongside their non-disabled peers.

All secondary schools in New Zealand are required to have specific programmes in place for
students who may need additional support to achieve a successful transition from school. Typically
these include access to guidance counsellors, work experience programmes, career days and bridging
programmes with local polytechnics. However students with significant disabilities who may need
more individualised supports are generally overlooked in the context of this more general provision.
The reasons for this are largely due to a tradition of “special education” that has emphasised separate

provision, even when students with significant disabilities attend regular secondary schools. As a



result programmes and supports that have been developed to enhance the likelihood of post school
independence and participation for students with disabilities have largely developed in the context of
special education - either through special schools or specialised provision within “magnet” secondary

schools.

There are strong aspirations in New Zealand for a more inclusive approach to education where
all students are welcomed at any school and, that as a consequence, this translates into participation
in wider society following school. The New Zealand Disability Strategy (Ministry of Health, 2001) is a
guiding document that all Government Ministries are required to report on annually with respect to

implementation. The Disability Strategy has a specific objective for education:

“To provide the best education for disabled people” (objective 3). There are three associated
actions that provide a continuing imperative for more inclusive approaches:
i)  Ensure that no child is denied access to their local regular school because of their impairment
(3.1)
ii) Improve schools’ responsiveness to and accountability for the needs of disabled students (3.6)
iii) Promote appropriate and inclusive educational settings that will meet individual educational

needs (3.7)

The Ministry of Education, Special Education has steadily increased its focus on ensuring that
all children are welcomed at any school, that barriers to enrolment are removed and that schools
are supported to meet the requirement to serve all children. Work is currently occurring within the
Ministry of Education to further strengthen these key elements of an inclusive education system, as

part of a review of special education (Ministry of Education, 2010).

In late 2001 Pathways to Inclusion (Department of Labour, 2001) was launched which, in keeping
with the New Zealand Disability Strategy, initiated a five year plan to:
1. Increase the participation of people with disabilities in employment

2. Increase the participation of people with disabilities in their communities.

This plan has led to the repeal of legislation that exempted sheltered workshops from minimum
wage and other labour legislation. As a result many post-school providers have embarked on the
development of programmes that focus on supported participation in regular community settings,
including the workplace. A further outcome of the plan has been a number of pilot projects that sought

to establish programmes that had transition from school as a focus.

The New Zealand Disability Strategy and the Pathways to Inclusion Plan have together, over the

past decade, generated a significant amount of activity to:



o Strengthen the focus of secondary education for students with significant disabilities on
preparation for presence and participation in inclusive community settings following school

« Brought schools and post-school providers together to look at more coherent and planned
approaches to the transition from school

« Propelled post school providers to explore a greater range of options that emphasise an
inclusive approach to participation in a wide variety of community activities in addition to paid

employment.

School Programmes

Within secondary schools (and several special schools) there is increasing activity on ensuring
that a functional, community referenced and age appropriate curriculum is taught in inclusive settings
where skills are going to be applied after school. This includes work experience in real employment
settings, use of public transport, accessing local leisure and recreation options, using cafes and other
services. Functional literacy and numeracy are also essential components. Curricular content is
developing which is drawn from the key competencies of the New Zealand school curriculum and also

linked to the New Zealand Qualifications Framework.

There is now widespread acknowledgement that school has a critical role to play in preparing
students with significant disabilities for life beyond school, that this life is increasingly likely to be
in more inclusive settings and that there needs to be a highly individualised approach to ensure that
appropriate supports and plans are in place (Mirfin-Veitch, 2003). Commonly, a “Transition Plan”
will replace or operate in parallel with the IEP (Individual Education Plan) at least two years prior
to graduation. Within the context of personalised planning approaches more attention is being paid
to acknowledging and supporting the young persons own sense of agency and the extent that they
can be in the “driver’s seat” with regard to planning and decision making (Thoma, 2005). Parents
too are more often involved as active partners, recognising that they can be critical supports and are
also experiencing their own ‘transition” as their young person moves from school into adulthood

(Bennie,2006).

As part of an inclusive approach some schools are also ensuring that students with disabilities
participate in mainstream school activities such as school wide work experience days and career days.
In more developed secondary programmes school becomes a place from which the day starts, not a
place to spend the day, as students increasingly engage with the community around them, particularly
as graduation from school approaches (Hartman, 2009). Some special schools are dramatically re-
thinking their role with a shift from enrolment on a single campus to a focus on itinerating support to

students in regular schools as well as community based transition programmes.



Partnerships and Collaborations

It is now widely accepted that secondary schools and post school support agencies need to engage
with each other and find ways of effectively collaborating in the interests of enhancing the likelihood
of successful transitions for students with disabilities (Cleland and Smith 2010). These collaborative
efforts have taken several forms: joint publication of service directories which incorporate transition
planning guidelines (Exploring Futures, 2010; What’s Next? 2007); Transition “expos” where schools
and agencies come together to share information with each other and parents about programmes
and services available; transition planning approaches and tools that have schools, support agencies
and parents working collaboratively around the needs of individual students; and formal school and
interagency partnerships with defined protocols that ensure a collaborative approach (Gladstone,
2009). In some cases these collaborations have developed to a point where “transition specialists"are
an emerging group of practitioners who have become key drivers of innovation and effective practice.
Some of these practitioners are school based and some a located with post school support agencies

(Cleland and Smith, 2010; Career Moves 2005).

Policy is also supporting these initiatives through the provision of individualised funding
packages for a small number of those students with the most severe disabilities. In addition, as the
result of several pilot projects, transition activity is now a recognised component in the funding of

many support agencies, enabling them to engage with students before they leave school.

Post-School Support Agencies

Developments in education settings, increased collaboration between schools and agencies,
along with more supportive policy and funding initiatives have all contributed to a gradually changing
landscape of post-school options being available to young people with disabilities as they leave school.
Foremost among these has been the development of agencies specialising in Supported Employment
Services — a highly individualised approach to inclusive paid employment for people with disabilities
(Bennie, 2006). There is now a national network of providers, albeit usually operating on a very small
scale. Many of these Supported Employment agencies have been at the forefront of collaborations
with schools to enhance transition outcomes (Career Moves 2005). The repeal of legislation enabling
sheltered workshops to operate has seen many explore alternative service options either into Supported
Employment or the provision of supported community participation whereby individuals access a
personalised range of leisure, recreation and adult learning activities. Some sheltered workshops have
also opted to develop into mainstream businesses where people with disabilities are employed (and
supported) under the auspices of mainstream employment conditions. Programmes supporting further

education have also developed in some polytechnics.



Current Issues

One of the major issues around current developments is the variable nature of implementation
and the inconsistent availability of programmes and services that have at their core, the participation of
people with disabilities in inclusive settings — promoting independence and participation in the wider
community. Many Special schools and secondary schools are only just beginning to explore more fully
what a truly community referenced and functional curriculum might look like in practice — and the
different roles and skill sets that might be needed for staff, for example the difference between a teacher
aide supporting a student in the classroom and providing job coaching support for a student with a
local employer. There is still a tendency to create artificial learning opportunities within the confines of
the school campus rather than utilizing naturally occurring community contexts as the site for teaching
and learning. Such an approach can require a profound re-think in terms of how staffing and other

resources are organised and deployed.

Post school agencies too, have a tendency to fall back on “congregate care” type arrangements
where people are either spending their day at a base facility engaged in leisure /recreation pursuits or
do so in the community, but in large groups. Supported Employment programmes are not available
to the extent that they are needed and there is a tendency not to focus effort on those with the most
significant disabilities. Overall there is an urgent need for a greater range of programmes and services
(in schools and communities) with a stronger emphasis on highly personalised planning and support
models that maximise authentic participation in inclusive learning and community contexts. The focus
also needs to extend beyond employment to broader community participation and citizenship in its

widest sense.

While the literature is replete with research and information on demonstrated effective practice
(Mirfin- Veitch, 2003; Cleland and Smith, 2010) there is not a systematic or nationally organised
way of disseminating this. Some initial work has been done to establish agreement among relevant
Government Ministries on a set of best practice principles and standards for providers (Ministry of
Social Development, 2008). There is now a need to build national consensus around these and facilitate
more widespread implementation. The process of developing this consensus would itself be an effective

strategy in this regard.

The uneven implementation of effective programmes and services across the country has led to
some frustrating experiences and undermined the potential contribution that collaborative practice
can make. In some areas schools have extremely well developed programmes, but they, along with
parents, are frustrated by the lack of post school programmes offering individualised and inclusive
options. Those programmes that do promise inclusive outcomes sometimes struggle to provide this.
Conversely, in some areas there are some very innovative programmes offering supported employment

and individualised community participation options, but schools do not sufficiently engage with or



promote these as part of transition from school. Somewhat ironically, it is as if the service system itself
is in a state of transition as it grapples with introducing new ways of doing things, but attempts to hold

onto old models which compromise the reach of new innovations.

In this state of flux, as new programmes compete for attention alongside more traditional models,
parents are frequently left to navigate a constantly changing landscape of programmes and providers.
Part of the challenge of new programmes that emphasise a more individualised approach is the
prospect that parents may have several providers to contend with and they end up being the default
“service coordinator” as weekly activities vary according to changing preferences — and even the
weather. Parents can be understandably anxious about new approaches given such uncertainty and in

this context are constantly calling for better information about transition and post school options.

A more nationally strategic approach to the planning and development of programmes and
services could overcome issues of fragmentation and lack of information. Such an approach would
need to be informed by an agreed set of evidenced based practices that are known to achieve outcomes
related to inclusive community participation. Alongside this is the issue of workforce development
and the need for this to match and anticipate new developments in programme and service provision.
There is a profound difference in terms of knowledge and skills between “supervising” someone in the
school yard or in a sheltered workshop and facilitating learning and relationships around someone
at a local recreation centre or employment setting. This requires an understanding of community
development concepts, of how neighbourhoods and communities function, how personal networks
and natural supports operate, and how these can be organised in the interests of young people with
disability. These concepts and approaches need to be at the forefront of any professional learning for

personnel working in this area.

Future Perspectives
In considering the future it is appropriate to summarise what might be regarded as both
current and emerging best practices. These give us important clues for future policy and workforce

development that might be needed to address current issues and support innovation.

(i) Start early (from age 14yrs) and ensure a community referenced functional curriculum,
especially in the last two years before graduation. Include all students with disability, particularly
those with the most complex needs as they can experience the biggest barriers to inclusive community
participation. It is also important that a functional curriculum does not entirely supplant access to

academic achievement where this is established as a key priority.

(ii) An inclusive secondary education experience maximises the chances of a fully inclusive life in the

community beyond school, including the possibility of paid employment (UNESCO, 2009)). Ideally,



students should graduate with their age group peers — in New Zealand this would be no later than the
year in which the student turns 18yrs. It is therefore important to consider the provision of supported

continuing education options being available in the tertiary sector.

(iii) A re-thinking of the role of special schools where the main focus is on supporting students
in regular schools (rather than enrolment on a central campus) and even specialising in providing
community based transition programmes where senior students are based in a down-town community

setting from which they start their day.

(iv) A personalised planning process that puts the student at the centre of the decision making
process and positively engages parents. The focus needs to be on community participation in its
broadest sense, not just on the goal of paid employment - and also consider supported participation
in continuing education settings beyond school. Barriers to learning, support and participation are
identified and individualised strategies developed to overcome these. IEPs become ITPs (Individual
Transition Plans) or career plans. Using the planning process as a vehicle to actively teach the skills that

foster self determination will build the students own sense of agency.

(v) The development of formal collaborations and partnerships across schools and support agencies
that arrive at shared visions of what success during and after school looks like. These can include
protocols that coordinate referrals and services. Service directories and information forums can be

ideal starting points for collaboration as well as providing vital information to students and parents.

(vi) Regional or even national consensus on what constitutes best practice so that there is a basis
for a strategic approach to policy and service design that minimises duplication and service gaps -
and emphasises programmes where learning and participation is supported in regular community
settings. In this context a workforce development strategy is needed that trains personnel in the
values, knowledge and skills that anticipate new approaches, for example community development and

building personalised networks of community support.
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<The minutes/transcription of the Q&A session of the country report of New Zealand>

Q1: Is there a formal categorization of students with disability in schools?
A1: Yes, there is, only for students of severe disability, at the age is of 4 1/2 to 5 years, to determine the

degree of support to the child in the school. This is not based on a diagnosis, but on support needs.

Q2: Is there a review process? Is that reviewed every year?
A2: Initially, every three years. But now once a child is put into a category, he or she is permanently

eligible for that category for the rest of the time in school.

Q3: What is the main cause about the re-thinking the role of special schools?

A3: It is not so much a cause but it is regarded as an emerging good practice.

Q4: Is there a different curriculum for different category or disabled children ?
A4: We have a common national curriculum which can be adapted by the teachers according to
needs. Teachers work from the National Curriculum and develop modules for various functional

competencies.
Q5: How do you assess?

A5: That is done through LE.P (Individual Evaluation /Education Plan) after the child is evaluated the

next step is decided.



Q6: Is your strategy for education for the disabled child only for employment or it applies to the

schools also?

A6: It applies to schools also students have the right to seek admission or attend any school in the local

area.
Q7: What is the strategy?

A7: Disability strategy has been developed by disabled people. Its overarching aim is to seek a fully

inclusive society.
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Administrative Structure of Special Education, a model of Special Education service delivery,
and administrative hierarchy of teacher’s preparation. These can serve as guide to those interested in
working in Pakistan as well as others from the third World Countries interested and involved in the

development of Special Education Programs and Services.
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Figure02: Administrative Structure of Special / Education Teacher Preparation.

Figures two represents the administrative Complexity which is also an administrative problem.
The three major universities in Pakistan administratively are under the Ministry of Education but the
Special Educative Teachers Education Program, all of which are graduate level is administered by the

Ministry of Health. With in each University there is a parallel administrative system.

Pakistan has recognized in four categories of disability, Mental retardation, Physically

Handicapped, Visually Impairment, and Hearing Impaired.

Children who have serious emotional problems ( acctism, childhood schizophrenia and other
psychotic and neurotic disorders) are covered under the label of Mental Illness.

These children are provided psychiatric and or psychological services by the Department of

psychiatry and/ or Department of Neuropsychiatry in any hospital.

Learning disability is not recognizing as a category of disability. There are no Special Education

Program for the emotionally disturbed and the learning disabled students.

Educational programs for children in the four categories are provided at both public and private sector.



The Special Education Complexes are public schools working all over the country NGOs are also

running Special Education centers in different categories.

In addition these vocational programs run by the Government Institutions well as non-profit
organization for disable adults.

The range of services and the quality of program varies from one school to another depending
on the financial resources of each. The degree of public involvement in the Non governmental
organization (NGOs) is remarkable.

Philanthropists are generous with their contribution and innumerable professional and non-
professionals volunteers devote count less hours to provide quality programming.

Some pronounced characteristics of Special Education in Pakistan are:-

Special Education is under the authority of Ministry of Social Welfare and Special Education
at federal level and under the Provincial Government of Social Welfare and Special Education
Department, Provincial Institutions / Schools / Complexes are functioning.

The model of Special Educational Service Delivery is imported primarily from United Kingdom.
It has been integrated with other European and Middle Eastern models.

Adoptions have been made to make it move suitable for Pakistan. Special Education is provided
by public as well as private schools.

All teachers in both public & private schools hold at least a graduate degree in some discipline
mostly in Special Education & psychology.

Pre-requisite for admission into Special Education teacher Education is graduate / Master degree
in Psychology, Sociology, Physical Therapy, Social Work and Special Education.

Special Education teacher preparation program is separate from the regular education teacher
preparation program and are administrated by different Ministry.

There are two different types of Special Education teacher preparation program traditional and
non-traditional,

The traditional programs are located at Punjab Province and Karachi Universities and consist
of regular semesterly course work. The non-traditional programs are provided primarily through in-
service and professional development opportunities to personal who are already teaching in Special
Education Classrooms.

The in-service training is provided in the form of short and intensive courses taught by foreign
experts. Refresher courses are also arranged for Special Education teachers at local level.

Special Education teachers have an interdisciplinary and comprehensive training.

They are not inducted into any single philosophy, theory orientation and approach.

They have a vast theoretical knowledge. They are perceptive of the differences in the various
theories. They integrate the theories in their practice.

All the Special Education Children are provided free transportation to and from School.

Parents and children with disabilities are desperate and willing to do any thing and everything



to help their children. They read everything they can find and travel long distances to talk to
foreign experts. During last year in July 2009 in a function of Special Children held in the President
House arranged by the Ministry of Social Welfare and Special Education the President of Pakistan
recommended following to the Government for consideration and orders at the earliest:-

I) Each district headquarter must have at least one integrated Special Education Center for all
disabilities. To start with, buildings on rent can be hired till custom designed buildings are
constructed.

IT) All the employees as teachers and Specialists in grade (B-17) or below in Special Education
Centers with ten years of service in the current grade may be promoted in the next pay of Scale.
Consequently all teachers with 10 years of Service in grade (B-17) may be promoted in BS-18.

III) One formal school in each district may enroll Special children also. Such schools may be
selected and widely notified and such schools will be provided necessary equipments and
support.

IV) Ministry of Social Welfare and Special Education may be helped in its project of training of
teachers in modern methods of Special Education. Economic affair division may approach
foreign Government and Universities for Scholarship.

According to the census, 1998, the persons with disabilities from 2.49 percent of the total
population of the country. A notable number of the persons with disabilities that is 20 percent
comprises of children with disabilities aging 5 to 14 years.

According to the estimate, the activity of Special Education Organization both in public and
private sector could reach only to a maximum of (24000) individuals which is very little as compared
to quantum of the problem.

Ministry of Social Welfare and Special Education is the view that the approach is integrated
Education may be adopted as present arrangement of segregated education of available only to a
limited Number of children. Further inclusive Education is cost effective, easy to implement and a large
number of children with special needs will be benefited.

Further more; Islamabad declaration on inclusive Education passed that
“we recognize that all children have equal rights of freedom of expression quality education and
have access to a safe and healthy environment , in accordance with the construction of Pakistan
to have full rights and obligation as citizens as confirmed in the UN Declaration of Human
Rights (1943) reinforced by the UN convention on the rights of the child (1989) world declaration
on Education equalization of opportunities for persons with disabilities (1993) Salamanea
statement and frame work for action (1994) Dakar frame work for action (2000) UN Millennium
Development: goals ( 2001) and the national policy for persons with disabilities to obtain
quality Education adapted to their individual needs, abilities and aspiration and full and equal
participation in all other aspects of life.

After ward efforts made to have a formal National Policy for Special Education, while taking many

steps for the betterment of persons with disabilities we have successfully finalized the first ever



national Policy for Persons with disabilities in 2002”

The Policy was formalized after a lengthy consultative process involving the relevant Federal Government
Ministries such as Education, Health, Labor and Man Power, Housing and Works, Science and Technology,
Planning and Development and Ministry of Women Development, Special Education and Social Welfare,

Where the subject is Special Education handled and their views were incorporated in the policy.
The all 4 Provincial Social Welfare and Special Education Departments and the prominent NGOs were
also consulted in finalizing this exercise. The first draft was prepared by the Task Force on disability
created in the year 2000 and headed by a prominent Social Worker, Justice (Retired) Aamer Raza.
The team realized the importance of the International focus on Care, Education and Rehabilitation of
persons with Disabilities, which demands a multi-disciplinary approach.

This Policy document incorporates a vision, its goals, a mission statement the guiding principles,
the aims and objectives and the strategies to achieve its objective by way of development and
empowerment of persons with disabilities as they become effective contributing members of Society.

The need to make special provision for those members of the community who suffer from
the effects of disabilities has long been recognized in Pakistan. Creation of Special facilities for the
Education training and Rehabilitation of disabled persons is regarded as being of central importance
concerning the rights of a significant percentage of our population, Recent years have witnessed
emergence of International movements for the empowerment of persons with disabilities through a
number of international conventions and agreement, which make Government of Pakistan a partner in
the global movement for the betterment of this segment of Society.

Starting from a scratch, Pakistan has made significant progress in all relevant areas since the
establishment of Directorate General of Special Education and National Trust for the disabled at the
Federal level. The Provincial Governments and NGOs joined the movement and initiated special
projects. At the International level, the movement towards making Special Education an Integral part
of education has been gaining ground. Integration of Children with disabilities in normal system of
education shall therefore be promoted at all level.

Training programs for teachers and Social Welfare workers and the course content at graduate
level shall include and element of awareness training in disabilities from the perspective of that
profession and its role related to persons with disabilities. The existing system of postgraduate training
in Special Education at the University level will be further strengthened and expanded. The training
institutes like National Institute of Special Education will further strengthen their program of teacher
training and research for improved service delivery.

Vocational training facilities in the Special Education Center are very limited to meet the
requirement of Special Children in both private and public sectors. Following are the measures will
be adopted and promoted for further extension of these facilities to a larger segment of persons with
disabilities.

1) Establishment of sheltered and integrated workshops at Provincial level.

2) Establishment of vocational training center at district level.



3) Utilization of vocational training program will be administered by the Federal, Provincial,

district, Administration and by private agencies.

4) Linkages will make with relevant government and non-government establishments for the

utilization of their facilities by persons (children) with disabilities.

The outreach approach involves identification of children with disabilities, assessment of their
special needs, Education, and training of their family members at their homes. This model will be
promoted in the private sector through the provision of training facilities for teachers / staff involved in
outreach program and incentive to NGOs.

Supportive agencies such as Pakistan Baitulmal and Central Zakat Administration along with the

local bodies will be encouraged to provide matching financial Assistance for such programs.

Inclusive Education

The overall vision of the first ever National Policy for persons with disabilities, 2002 is to provide
by the year 2025 on enabling environment that world allow full realization of the potential of persons
with disabilities through their inclusive mainstreaming and providing them full support of the
government private sector and civil society. For effective implementation of the policy a National Plan
of action 2006 has been formulated through a consultative process involving all stakeholders. Major
thrust areas of the National plan of action 2006 include early intervention, assessment and medical
treatment, Education and training, vocational training, etc.

To this context to strengthen of Special education for children with severe and moderately severe
disabilities as well as to promote inclusive Education for children with moderate and mild disabilities,
short term and long term steps have been introduced / taken which will be implemented up to 2025
with the objectives these are :-

1 To provide a cost effective, economical educational facilities to children with disabilities in the

normal schools.

2 To bridge the gap of millions of children with disabilities still deprived of educational facilities.

3 Extend and expand the educational services at gross roots level.

4 To create awareness and motivation in the teachers of regular education system, Parents and
the Community for education and intellectual development of the children with disabilities
through integrated education.

5 To provide educational facilities for Special Children in the Selected normal schools in cost

effective manner with easy accessibility/ approach.
Thank You Very Much for listening me and ALLAH HAFIZ

(Musarrat Jabeen Durrani)

Principal



<The minutes/transcription of the Q&A session of the country report of Pakistan>

Q1: What kind of disabilities of students is in your school?

Al: There are 4 catagories.
Q2: What kind of training is given to parents who have children with disabilities.

A2: Training in the field of behavioral approach, interpersonal communication, socialization and etc.

are given for them and how to teach their children in home.



Philippines
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“The goal is to improve the quality of life of the PWDs and to facilitate their integration in the
development process. More than this, the vision is for a non - handicapping / barrier free inclusive

Philippines.*”

I. Current Status

Republic Act 7277 (An Act Providing for the Rehabilitation and Self-Reliance of Disabled Persons
and their Integration into the Mainstream of Society) or The Philippine Magna Carta for Disabled
Persons which took effect in 1992, is perhaps the most potent and definitive provision that promotes
equalization of opportunities for persons with disabilities and allows their full participation in society.
Other than protecting the PWDs against discrimination, it ensures that they have equal access to
employment, education, health, auxiliary social services, telecommunications and exercise their
political and civil rights.

The ESCAP (UN Economic and Social Commission for Asia and the Pacific, 2009) Report on
“Disability at a Glance, 2009: A Profile of 36 Countries and Areas in Asia and the Pacific” shows
that the Philippines has succinctly defined what disabilities are and identified who the persons
with disabilities are. The country has included this deep concern for PWDs in its Legal and Policy
Framework, identified the focal point and established a coordinating mechanism or implementation
of the program of action. Its Medium Term Philippine Development Plan (2004 - 2012) includes
disability concerns especially in the area of responding to basic needs of the poor and the protection of

the vulnerable (Chap 12).

A. Education

Asian Development Bank (ADB) figures indicate that less than 5% of children with disabilities
(CWDs) in Asia attend school. In the Philippines the Department for Education quotes just 2% of
children with disabilities as being provided with educational opportunities which are mostly serving
elementary level. Likewise, the majority of these children have no access to basic social services, thus

hampering their opportunities to enter in to formal schooling.



The different types of disabilities include learning disability, hearing impairment, visual
impairment, mental retardation, behavioral problem, orthopedically handicapped or health problems,
autism, speech defect, chronically ill and cerebral palsy. The Department of Education (DepEd)
through its Special Education Program (SPED) has been implementing the following instructional
programs such as self-contained or special classes, itinerant teaching, provision of resource room,
pull out scheme and inclusion.

On the tertiary level, the CHED has issued a memorandum order that requires the higher
education institutions to admit all learners with special needs whether in academic, vocational or
technical courses and other training programs; for teacher training institutions to include Special
Education (SPED) courses at the undergraduate and graduate levels of education and in other related
areas and to offer scholarship programs to qualified SPED teachers. Provisions are being done in the
teaching learning process: for those with sensory impairments through assistive devices such as Braille
books and record materials, painting and reading machines, and mobility equipment; hearing aids,
speech trainers, tape recorders and speech or language kit containing auditory and language training
materials; adjustable desks or chairs and adopted physical education apparatuses; for persons with
mental retardation : facilities, equipment and instructional materials for developing skills in self-care,
socialization, motor cognitive and pre-vocational and vocational training are provided; for the types
of learners with special needs: those with behavioral problems including those with autism, those
with learning disabilities and those with multiple handicaps: instructional devices and equipment for
behavior modification, perceptual motor training, daily living skills, language and speech and cognitive
skills development.

There are several universities that provide for learners with special needs among which are St.
Benilde and Centro Escolar University, both private schools. The University of the Philippines, the
National University, has created a Committee for Special Learners to address the academic, cognitive,
physical, emotional and other needs of the *Twice Exceptional Learners” These are students who are
cognitively superior to gifted and have met the stringent admission requirements of the University but
who have special needs ranging from sensory and physical impairments, autism, asperger’s syndrome,
attention deficit and hyperactivity disorder, and emotional conditions like depression, schizophrenia
and those who are chronically ill. The Philippine Center for Gifted Education, a newly established
non-government agency is also reaching out to different sectors to provide technical assistance in

understanding and managing the twice exceptional sector, a potent source of human resource.

2. Vocational/Career Counseling

It is unfortunate that vocational counseling for PWDs is almost non-existent in the Philippines.
The CHED Career Counseling Manual (2008) 1 is silent on the needs of the PWDs inspite of the fact
the PWD sector was represented in one of the for a in the development process. Similarly, career
counseling for PWDs is not included in the Counselor Education except in the University of the

Philippines College of Education where it is considered among the “Special Population.”
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3. Employment

The picture of employment among PWDs is not a pretty one (Adela Kono, Asia and Pacific
Journal on Disability). PWDs face all sorts of difficulties: poverty, lack of financial and environmental
access to quality education, etc. Efforts made both by the government and the non-governmental
organizations (NGOs), including the self-help organizations run by PWDs themselves, are inadequate
in preparing or equipping the PWD for competitive and gainful long-term employment.

In the Philippines, available employment opportunities has not coped up with the big demand
from new job seekers. This becomes even more complicated in the case of the PWDs for whom
employment opportunities are limited owing due to little formal education or training. (Those few
who have gone to school and who meet the qualifications required by employers are also faced with
other barriers such as discrimination or the lack of accessibility in the workplace.

The Department of Labor and Employment (DOLE) issued at statement that :due to increasing
government efforts in collaboration and with social partners, there are now around 19,000 OWDs
gainfully employed in various Philippine industries with the figure continuing to rse at about 10
percent a year.” Through the department’s collaboration with the industry sector, there has been a
boost to the training, employability, and opportunities for PWDs. Most effective among these is the
Employers Forum intended to facilitate employment opportunities at job fairs for PWDs.

The Philippine Government has taken worthwhile initiatives in providing for the economic
independence for PWDs. These include improving access to employment and entrepreneurship,
making work centers accessible, and accessing capital for livelihood. But implementation of the many

endeavors has been difficult.

Learnings

Government, non-government, professional organizations and self-help groups of PWDs
themselves have tried addressing the needs of the PWDs. But like in any vision which is ideally
set, there are gaps and loopholes, intended and unintended effects of the plan of action.

The National Disability Summit held on September 24 - 25, 2009 aptly identified the issues and
concerns that need to be addressed for the PWDs. Together with other monitoring and evaluation
attempts, the Summit held saw the need to continue research to accurately establish the state of
disability on the Philippines and improve and enforce the existing laws on disability inclusive
development.

Education issues need to be addressed especially in the following area:

« defining inclusive education and promoting its implementation in all schools, both private and

public

o including the Technical Education Skills Development Authority in providing appropriate

training using assistive devices

« ensuring the vocational guidance is provided to the PWDs at all levels and providing training

for guidance counselors to implement this
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o for CHED to make sure that tertiary level schools (public and private) that intend to provide
programs for PWDs have a sound rationale and approaches for their programs

« to establish a link between education and labor or employment so that training programs can
prepare the PWDs for families of occupations where their strengths are and where employment
or entrepreneurship is possible

« to provide the industry sector with more incentives for them to hire and/provide training for PWDs.

In general, awareness of the needs of PWDs in the Philippines is high. But there is need for

re information campaign on the laws and provisions to address their needs. Implementation of

defined programs needs to be monitored and improved. Furthermore, there is need for updated and

acc

urate statistics on the number of PWDs classified according to disabilities, groups that provide

assistance to them. It is also crucial to establish at the barangay level, a referral procedure so that

PWDs and their families will know where to access assistance.

Q1:
Al:

Q2:
A2:

Q3:
A3:

Q4:
A4:

Q5:

<The minutes/transcription of the Q&A session of the country report of Philippines>

How many are twice exceptional students in Philippine?
No Statistics yet. But there is research being done by the Philippines Center for the gifted

education.

What types of occupations are for twice exceptional students after graduation?
There are varied types since they are very intelligent, talented and capable. But they need to be
monitored to ensure their adjustment in the world of work. They are working as expert. We still

need monitoring and corporation with family.
It is very difficult to give diagnose. How is diagnosis team?
Many of them have been diagnosed before they entered tertiary level. But there is a multi-

disciplinary team that does this; medical doctor, clinical psychologist, therapists and others.

Do you have team in many schools?

Not all. But parents have had assessment before enrollment.

Is there differences regarding inclusive education between public schools and private?

A5: The difference is not between public and private schools but access to all schools. There is a need

Q6

for government to define inclusive education and develop guidelines for standardize practice.

: What is responsibility of the committee, professional team?

A6: To identify exceptionalities, make accurate diagnosis, enhance good program
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SRI LANKA

Mr.D.M.Jayawardana,

Assistant Director, Special Education /psychosocial intervention & counseling.

The 30" Asia -Pacific International Seminar on Education for Individuals with Special Needs
National Institute of Special Needs Education (NISE) (Tokyo.Japan; December 6 to 9, 2010)

The Sri Lankan Government has accepted Inclusive Education as a Policy for children who are
With Special needs .according to this policy special needs children can learn in a normal class room
with normal students. But in addition to this there are some special schools in Sri Lanka. There are 25
in number. There are 114659 students at special schools throughout the country.

Sri Lanka has a long and proud history in supporting people with disabilities. it is recoded that
as far back as the 3" century BC Buddhist emperor Asoka organized care institution for people with
disabilities and under the rule of king Buddhadasa a century later practice was once again reviewed
These special schools history goes to year 1912, During the colonial period, Missionaries started
institutions for children with disabilities. Most of these Institutions operated as charities and looked
after rather than educating children with disabilities. The first school for students with disabilities was
established in 1912.and catered for children with blindness and deafness. Since then more than 25
special schools for children with disabilities have come into being across the country.

In 1939 the Special Education entered the free education system under education ordinance No
39 .The Special schools are called Assisted special Schools.

Under the ordinance 30 (1) in 1944, 75% of the salary of teachers in school for the disabled was
given by the government as a grant

1948 code of regulation for assisted special Schools (English) was revised and the education of
children 6 -14 Years was made compulsory in 1961

The prevailing system of education is compulsory education to all from 5-14 year of age. To
day the separate special units also function in normal schools from 1969. Students with disabilities
have been integrated in to regular schools system through special classes and more recently through
enrolment in regular classes. Earlier services focused on students with blindness or visual impairment
only.

After words these services focused on deafness and there after focused of intellectually disabled
children. There are special education units as well as normal classes with disabled children at
international school also in Sri Lanka. The non governmental organizations also conduct voluntary
units for children with special needs.

The Education system of Sri Lanka.

The education services are administrated by the ministry of education and Higher Education of

central government and provincial councils. Every child of Sri Lanka gives free education up to the

—103—



graduation. The government of Sri Lanka gives free books and uniforms to all the school children and
they are given to students at temples also. Some selected schools conduct nutritional food programs.
All the schools have been categorized as government schools, semi governmental schools, private
schools, international schools. Pirivenas (for clergies)

Government schools are divided in to two sections. National schools and Provincial schools.

Total schools 9410 are as follows categorized

« IAB  -692

« 1C -1951
o Type2 -4046
o Type3 -2721

Total amount of Students studying at schools in Sri Lanka is 3860176. All the teachers working at

schools are 213649 in number. They are.

o Graduates -77321
o Trained teacher -124819
o Untrained -11554

According to the about figures the Overall pupil teacher ratio is 18

—104—



President of Sri Lanka

A 4

Prime Minister Cabinet

A 4

MOE
Secretary of Education

National Education

committee

NIF

Additional Secretary
Education Quality
Development

NETS

Other
Branch

Guidance &
¥ Counseling

\ 4

Director
Non-Formal & Special
Education Branch

A

Provincial Council

A

National School
Units

Inclusive Class

A

A 4

Special School

Provincial ministry of Education

y

A 4

Provincial department Of
Education Coordinates of special
Education

A 4

Zonal Education Office
Deputy Director/Assistant
Director of Special Education/ISA

A 4

Division Education Office

|

Provincial schools Unit &
Inclusive Classes

Present Structure of special Education

—105—




Special Education and Career Guidance.

The career guidance program is functioning at all school throughout the country The Ministry of
Education has decided to start this service from grade 9 at the school. Not only normal school children
but the disabled children also are supported with this service.

The vocational and career guidance service started in education system in 1950. In 1970 the
important of this service can be seen.

In 1972 vocational activities added for this service and schools joined the children for this
purpose. The ministry of education launched a pilot project of career guidance.

In 1997 the government started a career guidance service in selected five provinces in Sri Lanka.
The schools which have more than 300 students use one teacher for this career guidance service form
2003. There are 92 Career Guidance Officers (C.G.O) attached to all the teacher centers In Sri Lank
in 2009. All these teacher centers have career guidance officers selected and they are coordinated and
monitored by Provincial Psychosocial Resource Centers. In the special education sect ion also has a
career guidance service with resource centers. They can help the disabled children through special
education teachers. The provincial departments of education manage the special education service up
to school level. Special school conducts more vocational training for children with special needs than
normal schools. The Provincial Psychosocial Resource Centers (PPRC) conduct training programs for

L.S.A.S,C.G.O.S, teachers and students camps for adolescent students with the special needed students.

In addition to that a separate curriculum has been drawn up for student with special needs in
classes. A separate curriculum focuses on basic education and vocational training with its core areas as

« Sensory training and integration.

« Body concept and motor skills development.

« Physical Education.

o Daily living Skill pre Vocational training

« Drama and Aesthetic Activities.

« Religious Education and Environmental Studies

Government has introduce computer technology to the Special school at all so

In this service, community Based Rehabilitation (CBR) and Non -School facilities are available in
Sri Lanka. Enhancement programmers are conducted for the Volunteers of CBR programmers. With
the support of government. Especially Social services department, Health Department, Education and

Non Governmental Organization

—106—



National Level Programmes.
» Conduct National Level Programmes for Professionals in special education.

» Conduct training and awareness Programmes for Education Officer and In Service Advisors

Provincial Level Programmes.

+ Conduct teacher training and parental awareness programmes

Monitoring

o These programmes are evaluated by officer from Ministry of Education and provincial

Education Departments.

Current Issues
o lack of Resource Persons such as career guidance Specialists
o Scarcity of trained teachers Who are specialized in carrier guidance
o Scarcity of modern Necessary equipment needed
o The few opportunities of combing special and career guidance teachers.
o Scarcity of Separate Vocational Training center for Special Needed children
« Lack of proper marketing center for the products of special needed children
Future Perspectives
« Identification of Vocational Opportunities for the children with special needs
« Combination of both prevailing Educational and psychosocial resource centers to get the
maximum output for the children with special needs.
« To give special education training to the career guidance teachers and Social workers.
» To conduct combine programs for the children with special needs with the collaboration of

different governmental organizations and the private sector.

<The minutes/transcription of the Q&A session of the country report of Sri Lanka>

Q1I: Your school system had 1.6 million elementary students and 1.8 million secondary students.
Why are number of children enrolled secondary schools larger than number of children enrolled
elementary schools in regular schools in Sri Lanka? Are number of young children enrolled
elementary schools little?

How can there be more secondary than elementary students?
Al: Regarding to 2009 statistics, number of children enrolled in private schools or other institutes are

increasing. This data doesn't include about number of students enrolled in private schools.

Q2: You have 92 career guidance officers. What kind of training do you provide for them?
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A2: The training is provided at PPRC or training centers. 30 teachers will be received this training in
my state. We have 5 modules. Two modules have been finished, already. Three modules will be
performed in the future. However, all of teachers in charge of vocational training / education don't

receive this training yet.
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THAILAND

Toward Independence and Participation in the Society after School
- From the Perspective of Vocational/Career Guidance, Education and Training for

Persons with Disabilities

Malinee Wannawong
Deputy Director, Kawila Anukul School
Bureau of Special Education Administrator,

The Office of Basic Education Commission, Ministry of Education

Background

Thailand managed special education for extending the educational opportunity and was aware of
educational management development office, organization, and schools in managing special education
based on students’ disability for many places throughout the country. The National Educational Act
(1999) in Section 10, Space 2 specified education for all with disability in physical, mental, intellectual,
social, communication, and learning, or physical disability or cripple or those who were not self
reliance or lack of people to take care or underprivileged. The government had to manage those people
their right in obtaining facilities, service media, and other kinds of educational support. Consequently,
every kind of disabled people had their own right and opportunity in obtaining education in
basic level. The Ministry of Education designated 1999 as the “Year of Education for Persons with
Disabilities” and laid down several plans to enlarge educational opportunities for them through the
promotion of integrated education in regular schools and the improvement of special education. In
2002, Ministry of Education issued a Ministerial Regulation on accessibility, materials, services, and
other related supports for all students with disabilities. They will have the right to the services and
supports as specified in their Individualized Education Program (IEP). School work with parents as
well as professionals from medical, special education teachers, therapist, and non-government agencies
in their communities. It is stipulated that from now on, it is the responsibility of every school having
students with disabilities to support teachers to adapt curriculum, teaching techniques, evaluation
methods for students with special needs in order to accommodate all students with different needs in
integrated education.

At the beginning of 2008, Thailand passed the first Education for Disabilities Act (2009). This
national law governs how public agencies provide special education and related services to children
with disabilities. It addresses the educational needs of children with disabilities from birth or when
they are first diagnosed. The Act was considered not only to be a civil rights law which aimed to protect
the rights of persons with disabilities to education in accordance with their rights under the 1999
National Education Act, but also as a device for promoting inclusive Education for a range of students

in public schools.
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Education and curriculum for Students with Intellectual Disabilities

The Ministry of Education by the Bureau of Special Education Administrator has under
taken responsibility for the students with disabilities and disadvantaged students. Students with
Intellectual Disabilities study in regular, special classes and special school. Most students reported to
have mild Intellectual Disabilities are educated in regular classes or special classes at regular school
depended on their potential. The numbers of special school for the Students with Intellectual
Disabilities are 19 schools in Thailand. The special school classified the students in to 2 groups to
suit their needs and differences. Students are assesses as to their levels of abilities on starting school
and placed in an appropriate class. The first group classified as Educable students and the second
group classified as Trainable students. The curriculum used in special schools followed the standard
curriculum consists of the same subjects as regular school education, which has been adapted by
the school themselves to suit for the special needs of the students. Curriculum design in schools for
students with Intellectual Disabilities is basically the same, but difference in Contents and ratio of
academic subject and the students development activities. Pre-vocational and vocational are set up in
the curriculum too. Educable group for students with Intellectual Disabilities have curricula to study;
academics subject 40%, pre-vocational (in Primary level) or vocational (in secondary level) training
40% and Independent Living Skills 20%. Trainable group for students with Intellectual Disabilities
have curricula to study; academics subject 20%, pre-vocational (in Primary level) or vocational (in
secondary level) training 40% and Independent Living Skills 40%. Principles of evaluation can be

adjusted appropriately according to the potential of the students.

Vocational/Career Guidance Education and training for Persons with Disabilities during School age
The curriculum of the students with Intellectual Disabilities was designed and preparing by local
communities and school themselves with suitable for their special needs. Curriculum in vocational
training and jobs guidance very important to them when they are adult. There are many ways to
prepare the students in school before they back to community. This is the example for teaching-
learning activities in school with Intellectual Disabilities are;
1. In Primary level, Pre-vocational is the basically training in working.
The students understand working methods to help themselves and their family. Have skills
in processes of work, have skills in characteristics and habits of work that show enthusiasm,
punctuality, economy, care for safety, cleanliness and carefulness, and have awareness of need to
protect the environment.
For example;

 Gardening; flower, vegetable planting, etc.

« Cooking; rice, boil-eggs, fire-egg, instance noodle, etc.

« Cleaning; room, clothes, toilets, etc.

« Sewing; buttons, bags, etc.

etc.
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2. In Secondary level (lower and upper secondary), vocational is leaning area to development

of students in acquiring knowledge and understanding basic skills essential to their lives. The

students understand step of working. Have skills in management, team working and systematic
working, have characteristics and habits of work that show diligence, patience, responsibility and
honesty, Have manners and an awareness of the need to use water and electricity and economically
and cost-effectively. For example;

o Agriculture; vegetables, mushroom, chicken feed, etc.

» Gardening; garden trees, flower, etc.

« Cement processing; block, etc.

 Ceramics ; vase, teacup, plate, doll, etc.

« Sewing; carrier bag, hanger chief, apron, pillow, etc.

» Weaving; muffler, bag, etc.

« Cleaning ; sheet, overall,

« Cooking ; bakery, food, etc.

o Paper recycle ; key chain, swollen picture, greeting card, etc.

» Flower making

« Batik

 Photocopying

etc.

3. Activities for supporting in vocational education:

3.1 Study tour and observe for vocational in community. The students with Intellectual Disabilities
have to known about several vocational in communities to make their decision to choose to learn.
At the same time, people in community understand the characteristics of the students.

3.2 Self- Employment Promotion Project, the project was the grouping of the students in order to
choose their self-employment in vocational activities according to their needs and interest which
is nearest coaching by the teacher to advised them. This activity helps the students to have
experiences in process of work and learning about how to live in society together.

3.3 Demonstration and selling products in school and in community. To promote the student’s
products and show abilities in vocational process of the students with Intellectual Disabilities to the
people and training the students to have the participate in social.

3.4 The Open House in academic year, this activities show the process and products to the parents and
the other people. There are many people from school network and organization to join us on that day.

3.5 The Job Guidance by inviting the experts from the Polytechnic Colleges , vocational collage,
Industrial and community college, and folk wisdom to guide and demonstrate how to do and get the
job that suitable for students and their parents to have various choice to make decision together.

3.6 The participation between the school and the parents’ club to have vocational training for the
students, the teachers and the parents by managing the place for training and the parents’ club

looking for the market to sell the products.
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4. Guidance and train the Independent Living activities while having vocational training
because the students have to communicate and join to the other people in their daily life.
For example ;

o Communication

o Self-care

o Social and Interpersonal Skills

o Leisure

o Appointment/Time

+ Consumer Satisfaction

 Health and Safety

« Transportation

 Keeping safe

o Community Services

e Money Management

etc.

Best Practice from school to Community

We have best practice of Independence Living skills for the Intellectual disabilities from Kawila
Anukul School in ChiangMai Province to “Baan Sanook’, it is workshop for people with Intellectual
disabilities who had graduate from the school. It is run by “The Healing Family Foundation” by the
group of parents. It aims to provide a space for people with Intellectual disabilities to enjoy themselves
and to carry out it in an effective way requires certain considerations. They can work together and can

support themselves.

Conclusion

The appropriate curriculum and teaching-learning in the school for the students with Intellectual
Disabilities help them to have potential and developing themselves. Education is important for them
because they will learn from school and can adapt with the others in community, so after school they
can work and live in society happily. The education is designed, not to train the students for a specific
line of work, but to help them develop knowledge, skills, and attitude that they will need to be gainfully
employed and become full-fledged members of society. Students with Intellectual Disabilities can learn
and live their life happily and equally in the same community with normal people. The community
shall open for and assist these people as appropriate so that students with Intellectual Disabilities can
live their life with dignity and value.

The future of the students with Intellectual Disabilities should be considered everyone who

concern in anyway.
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<The minutes/transcription of the Q&A session of the country report of Thailand>

Q1: Children with intellectual disabilities can not have satisfaction in their home. It is difficult for their
parents to cope with their children. How do you cope for this issue?

A1:We held meeting for parents 2 times per year. We also provide a booklet to show thier parents living
their children with intellectual disabilities. We communicate with their parents by this material. We

show their parents how to cope with children with intellectual disabilities.

Q2-1: You have formal, informal and non-formal education in your country. How is informal
education treated in your country by government?

A2-1: Some parents select formal education because for the 9 years conploury education. Informal
student can still receive a certificate from government. In your home schooling, parents must

attend the ministry of education and together develop a curriculum.

Q2-2: Does your country have the national examination?

A2-2: Yes. Informal students can sit national examination.

Q3: Can you explain the difference of curriculum between for children with mild intellectual
disabilities and for children with moderate and severe intellectual disabilities? What is important
to instruct children with moderate and severe intellectual disabilities?

A3: We follow the national curriculum. However, each of schools can arrange it according to needs of
them for children with intellectual disabilities. Students are taught based on national curriculum.
In my school, we adapt national curriculum for children with mild intellectual disabilities. On
the other hand, we arrange it for children with moderate and severe intellectual disabilities in

independent living skills and based on their IEP. This is the case of our school.
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GENERAL DISCUSSION

What were similar experiences
Australia
The importance of teacher training
Implementing inclusive culture
Parental engagement

Difficulty of getting sufficient funding for children with disabilities

Bangladesh

Lack of correct information on disability

Lack of adequate resource for inclusive education

Lack of experts or trained teachers in special needs schools

Lack of coordination among NGOs and between government and NGOs

Shyness of parents and family members regarding disability

China
Government of more developed countries play more important role in the field of special
education
Similar professional settings
Similar category of disabilities though criteria not exactly the same

Short of teachers especially vocational education teachers

India
Funding only received on demand (Indonesia)
Lot of difficulty in dissemination of information
Attitude toward disability, self-denial in accepting disability, parent embarrassment (Nepal,
Bangladesh)

Indonesia
Need to provide vocational skill for children with disabilities is important issue

Persons with disabilities are struggling to enter labor market, government need to support them

apan
Establishment of schools specializing in vocational education, cooperation with companies and
related organizations to develop the expertise of teachers of vocational education
Special education schools assume the role of resource centers within the community

Importance of supporting parents with view of post-school life of children with disabilities
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Korea
Lack of trained teachers for career and vocational education
Lack of cooperation between related institutes and agencies

Interest in post-secondary education

Malaysia

Government policy in special education is important to support program for children with
disabilities
Lack of trained teachers

Importance of providing vocational skills to students with disabilities

Nepal
Policy, rules and regulations

Moving toward inclusion

Disparity in the programs

New Zealand
Barriers to inclusion, attitudes from schools and employers
Links between disability and poverty

Everyone heading toward inclusion, same journey different place

Pakistan
Lack of trained teachers in special education, and funds for vocational training
Lack of government institutions in special education

No high school in my province for special education

Philippines
All countries agree on inclusion program as the best approach in meeting special needs
population
There is the lack of funding for special education in almost all countries
The commitment of every country to provide for persons with disabilities to become economically

independent is admirable

Sri Lanka
Lack of resource persons such as for vocational training program
Scarcity of modern equipment,

Scarcity of job orientation and vocational training
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Thailand
Vocational training for individuals with disabilities must be established

Individualized Transition Plan must be started

What were new experiences in individual countries
Australia
Variations in the way different countries define students disabilities
Approach in New Zealnad of changing the role of special schools
In terms of vocational education, parents’ reluctance to take menial type of work for their children

Extent to which the concept of inclusive education is adopted in the different countries

Bangladesh
Variation in the definition of disability

Varied legal coverage of special schools

Active role of researchers

China
We are at different stages of development of special education and awareness of vocational
education
Inclusive education well accepted in more developed countries in special education, but

understood or interpreted in different ways

India
Twice exceptional person concept is very interesting and the institutional support provided to the
gifted but with disabilities who want to go to the tertiary level (Philippines)
Flexible operation of curriculum for the disabled (Korea)

National curriculum guidelines for special schools (Indonesia)

Indonesia
One-stop mobile services for assessment, therapy and CBR services
Indicators to decide unit cost for children with disabilities in schools (Japan)

Role of special schools in line with inclusive school

apan
Recognition of the gifted and the provision of vocational education (Philippines)
Extension of school education age and the specialized education for people who graduated from

school
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Abolition of exception on minimum wage regulation, including for those working in sheltered

workshops (New Zealand)

Korea
Twice exceptional persons in the Philippines
New forms of collaboration with agencies in Japan

One-stop mobile service

Malaysia

Career guidance lecture by parents of children with disabilities (Japan)
Inclusive education in every school (New Zealand)

Training for twice exceptional persons (Philippines)

Nepal

Educational opportunity is provided for students with disability in both mainstream and special
schools in Australia

Provision of special needs education teachers in public schools in Japan

New Zealand

Regardless of the size of population, we struggle with the complexity of our systems

Pakistan
Mentally retarded children training for jobs and appreciate mentally retarded children as useful
citizens of the country
Parents are not embarrassed to bring their children to school

The community give opportunity for rehabilitation

Philippines

Continuous and systematic institutional career education for persons with disabilities

Sri Lanka
Identification of vocational opportunities for children with special needs like the school we visited
in Japan
Suitable education material for the teaching/learning process

Special education using new technical equipment

Thailand

One-stop mobile service
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Career planning matrix for students with intellectual disability in Japan

Teaching/Learning techniques using ICT like in the schools visited in Japan

What were good practices or ideas
Australia

Restructuring of the role of special schools in New Zealand

Bangladesh

Dormitory facility provided in schools in Japan

China

Educate or cultivate public people to raise awareness of special population and their education

India

Emphasis on vocational education for children with intellectual disability

Indonesia
Improving commitment of local government and agencies to support education for children with
disabilities
apan
Education of regular academic subjects based on key competencies and functional curriculum

(New Zealand)

Korea

New forms of collaboration with related organizations in Japan

Malaysia

The four domains of competencies of career education in Japan

Nepal

Provision of career guidance officer in Sri Lanka

New Zealand

Detailed vocational guidance curriculum from Japan
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Pakistan

Give vocational education and job opportunity to mentally retarded children

Philippines
Continuous and systematic career education and guidance for persons with disabilities done in

Japan

Sri Lanka

Resource persons to train in their own field, from developed countries like Japan

Thailand
Facilities provided for PWD in Japan

Other comments
Australia

In Korea, specific course provided for students with intellectual disabilities in universities

Bangladesh

To make this seminar itself an inclusive one, inviting one person with disability from each country

China
Special education schools can also work as a guidance center for special education in regular

schools. China is trying to do this way.

India
Asking for information
Other countries have different examination patterns or arrangement for national education
certificate or competency certificate (for people with disabilities)
Special provisions are available to assist students with disabilities to participate in national testing
(Australia)

The same in New Zealand
apan

Importance of implementing different features of the locality in education

Importance of consumer participation in decision-making

Malaysia
We should give emphasis on the mode of assessment and certification of vocational program for
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students with disabilities

Philippines
Attempt to provide standards for inclusive education in every country and across countries

represented at NISE Seminar

Sri Lanka

Establishing a Coordinating Centre to implement proposals made by this Seminar as NISE
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School Outline - the Education We Aim to Provide

As a school for students with hearing impairment, we provide six years of education within
the combined lower and upper secondary school system. Our aim is to help our students
to develop sufficient academic capabilities to enter into higher education at universities or
other schools.

We foster a harmonious environment and develop individuals who are able to contribute to
society.

Recent years have seen changes in the working environments of people N
with disabilities due to the progress of normalization in society. Above fia "N
all, the abolishment of disqualification clauses concerning qualification we

acquisition has opened the door for people with disabilities.

This trend has led to diversification in the types of careers sought by
students at schools for special needs education that educate students
with hearing impairment (schools for the deaf). Increasing number of
students at schools for the deaf now wish to obtain higher education at
universities and other schools. As a result, such schools are required
to help students acquire the academic abilities and communication
capability necessary to obtain qualifications and licenses.

In response, the Tokyo Metropolitan Government developed a six-
year curriculum for combined lower and upper secondary school
education, and decided to establish a school for the deaf that offers
this curriculum to enable students to advance to universities and other
schools for higher education. CHUO School for the Deaf was founded
in this context in 2006.

Students who acquire the ability to live decisively, learn proactively with high aspirations,
and utilize their capabilities and aptitudes to realize their desires to advance to universities
or other schools.

Students who are able to contribute to our globalized, information-intensive society with
cooperation, morality, and compassion.

The goal of our education is to foster the strong minds of our students,
which will allow them to accept and live with their impairment. This
will also lead to consideration toward others and good sociality.
A school is a place where students can experience what it is like to
succeed in something through a variety of activities. It is also a place
where they learn from their mistakes. What they do at school is just like
the practice undertaken by a sports team to help it win a tournament or
game. At CHUO School for the Deaf, we provide our students with a
variety of experiences, challenges, and encounters that we believe will
give them opportunities to develop themselves and chances to broaden
their world in a public arena.

)
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Educational Policy

We aim to develop the academic capabilities required to advance to universities and other
schools for higher education by dividing the six-year period into three two-year phases:
the “phase for establishing academic capability,” the “phase for developing academic
capability,” and the “phase for enhancing academic ability.”

We foster motivation and the ability to take action, which enables students to accept
their impairments and alleviate and overcome the various difficulties caused by hearing
impairment.

We aim to advance students’ communication capabilities and ability to express themselves,
both of which are essential for their lives at university and elsewhere.
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Learning Environment - Fostering Academic Capabilities and a Zest for Life in an

Environment that Permits Rich and Varied Communications

Departments, Classes, and
Achievement-Based Learning Groups

Receiving information is not the only aspect of learning. Students
deepen their understanding and ideas by asking questions and receiving
answers from their teachers. Each learning group at CHUO School for
the Deaf consists of small numbers of students — six students in the
lower secondary department and eight students in the upper secondary
department. The small groups enable the students to deepen their
learning.

Learning in achievement-based groups is carried out by 1*- to 4"-year
students. The efficient development of their academic capabilities is
not the only objective of this arrangement. It is also aimed at enhancing
information provision (including the use of visual aids, sign language,
and residual hearing), and most importantly, at providing students with
an environment that enables them to set their learning goals on their
own and achieve these goals.

School Buildings

Building Characteristics

- Equipped with infrared and loop hearing aid systems

- Facilities for providing visual information via large plasma
display panels

Enhanced IT environment including a computer room and an
audio-visual room

The well-maintained school library and career guidance room are
located in the center.

- Enhanced individual learning rooms

All buildings are air-conditioned, ensuring a comfortable
learning environment

Convenient access

5 minutes’ walk from Shimotakaido station on the Keio and
Setagaya Lines

10 minutes’ walk from Eifuku-cho station on the Keio
Inogashira Line

Time from major stations to Shimotakaido station on the Keio Line
Shinjuku: 10 minutes Shibuya: 15 minutes

Ikebukuro: 24 minutes Iwamotocho: 27 minutes

Chofu: 22 minutes

PC room

School library

- The school consists of a lower secondary department and an
upper secondary department with six classes per grade, in
principle.

- To ensure individual guidance, each class has up to six

students in the lower secondary department and up to eight

students in the upper secondary department.

Each class in the upper secondary department has more

students than each class in the lower secondary department.

This enables the school to accept some students who were not

enrolled in the lower secondary department, but who wish to

learn in the upper secondary department.

The learning groups are organized based on the achievement
level of each student.

Both the lower and upper secondary departments utilize a two-
semester system to secure sufficient classroom hours.

The school is also able to arrange classes for students with
multiple disabilities.

The basis of learning is self-
education and self-instruction.
At CHUO School for the Deaf,
not only the classroom but the
entire environment is the “place
of learning,” because teachers
and students communicate well
with each other. The school also
has an enhanced career guidance
room, individual learning rooms, and a school library, providing
students with an environment in which they are able to learn and
think about their futures while working on their studies. In this

= |

way, the school supports

Career guidance room the students’ learning.
] LK
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Curriculum - HOP STEP JUMP

A combined lower and upper secondary school system
aimed at developing students’ academic capabilities

A learning environment that supports students’ self-
education and self-instruction

Phase for establishing academic Phase for developing academic
capability capability

3 year 4t year

Phase for enhancing academic ability

1t year 2" year 5t year 6t year

IP

* Summer courses

- Period 1: One-week morning courses will be offered in late July.
The classes are mainly provided for supplementary purposes, and
students will concentrate on overcoming their weaknesses.

- Period 2: One-week morning courses will be offered in late
August. These practical classes are aimed at improving students’
academic capabilities.

- In Period 2, 3"- and 4"-year students attend summer courses for

three days in both the morning and afternoon.

* Supplementary classes on Saturdays

- Classes for 6"-year students are aimed at overcoming weaknesses
to enable them to advance to universities or other schools for
higher education (five times per year)

- Classes for 4"- and 5"-year students are aimed at establishing
basic academic capabilities (10 times per year)

What Supports Students’ Learning
- The Basis of Learning is a Harmonious Environment

We improve students’ communication abilities.

Special activities, club activities, learning groups, committee activities, school events, etc.

The various group activities are aimed at encouraging students to develop a deliberate, pragmatic attitude, thereby enabling
them to establish better lives as members of groups and society.

We foster students’ interests in a wide variety of areas through international
understanding.
Hours for comprehensive studies

During the six-year period, students take part in learning activities organized by the
school in areas such as international understanding and information.

We deepen students’ understanding of disabilities, which will
provide them with self-confidence and prospects for their
plans for the future.

Activities to promote independence

Students improve their presentation abilities while deepening their understanding of
disabilities and making use of various means of communication.

* Ethics classes

In ethics classes for 1¢- to 3-year students, students deepen their ideas regarding values and various ways of living. The
classes foster students’ capabilities and attitudes for living better lives.

A student’s presentation at a book review session
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1. Establishment of Achievement-Based Learning Groups
Learning groups are established based on objective data, including the results of academic aptitude tests. Learning in these groups allows
students to be aware of the achievements they have made through their daily efforts and identify their next learning goal. This also leads to
their being willing to engage in self-education and self-instruction. Some subjects, including practical subjects, are taught to classes rather
than learning groups.
Students at CHUO School for the Deaf are divided into two learning groups: Group S and Group G.
Details of each group’s learning
Group S: The students in this group learn in the same way as those at ordinary junior high and high schools in terms of both content
and speed.
Group G: This group concentrates on establishing students’ basic academic capabilities.
Learning groups of 5"-year and 6"-year students are established based on their desired careers after graduation.

2. Time for Learning

All the students engage in learning during the “Time for Learning” from 8:25 until 8:45 every morning. They work on assignments aimed at
supplementing their regular learning. By learning little by little every day, students establish their basic academic capabilities and get into
the habit of self-education and self-instruction.

The total length of the learning time is two hours per week. It is aimed at developing verbal aptitude (upper secondary dept.), establishing
basic academic capabilities (lower secondary dept.), and fostering an attitude of self-education and self-instruction.

3. Supplementary and Expansive Teaching in Accordance with Achievement Level
© To enable students to acquire reliable academic capabilities - Ability to learn and think voluntarily ®
Phases of learning

5" and 6" years Phase for establishing Summer classes, supplementary classes on Saturdays, tests administered
academic capability by external organizations, delivery of university lectures, observation of
university lectures
3" and 4" years Phase for developing Summer classes, supplementary classes on Saturdays (in the 4" year), tests
academic capability administered by external organizations
1" and 2" years Phase for enhancing Summer classes, tests administered by external organizations

academic ability

4. The Foundation that Supports Learning

The six-year period of secondary education is also the period of adolescence, during which students change significantly. Consequently,
what they receive during their six years at the school is not limited to the instruction of subjects. The unique activities offered at our school
foster the development of students’ rich humanity, broad knowledge, and confidence to live with their disabilities, which they require in
order to live as members of society. In addition, club activities, participation in games and tournaments, and school events lead to a sense of
achievement and healthy minds and bodies, as well as cooperation, the ability to carry things through, and the ability to achieve things.

1) Activities for improving communication abilities

(Games and tournaments organized by the Nippon Junior High School Physical{@ulfite Association, competitions amoﬁé*s_g:};ééis,_fo -
the deaf in the Kanto area, competitions among schools for the deaf in Tokyo, na competitions among schools for the deaf; sports

events for the physically disabled, games and tournaments organized by the All Jﬁv High S 3l eti ederatiOIN {
]

—125—



Activities to Promote Independence, Information Provision. Educational Counseling, Aftercare
Cooperation with Universities, Information Provision

Activities to promote independence are classes offered exclusively at schools for special
needs education. The classes at CHUO School for the Deaf are aimed at teaching
students how to accept their disabilities and establishing the foundations for them to live
independently in society.

Students think about Self-actualization

what is necessary for living independently.
We provide
support to students to enable them
to live independently and with confidence in society.

Rich Expressiveness

Activities at CHUO School for the Deaf to Promote Independence

Central to activities to promote independence are the acquisition of various means of communication
and the capability to utilize these. Thinking power and sensitivity are essential for improving verbal
aptitude. Merely reading and writing words is not enough. Students also need to talk with their friends.
To understand what other people say, they need not only to utilize their residual hearing, but also to use
sign language, fingerspelling, and facial expressions. Once they reach the stage where they consider the
feeling of others and have acquired sensitivity, they will have the thinking power that allows them to
view themselves objectively. Students who have difficulty communicating their feelings will naturally

acquire various means of communication. At CHUO School for the Deaf, students can realize their self'underStandings Sense
desire to be recognized by others, which is everyone’s wish. of Self-affirmation
Educational Counseling and Aftercare

At CHUO School for the Deaf, we provide educational counseling and offer aftercare to graduates, with the key role played by our special needs education
coordinator.

Our educational counseling is available for all children and students with hearing impairment who live in Tokyo. We offer counseling on a wide variety of
issues, from the use of hearing aids and residual hearing to interpersonal problems stemming from disabilities.

We also provide aftercare to graduates. We have established a dedicated division that helps graduates to create better environments for information provision
at universities, etc. This division assists graduates for up to five years after graduation. We also prepare students for entry into the wider world through the
planning and implementation of lectures by university students, joint activities with university students, seminars to promote understanding of hearing
impairment, and other events.

Educational counseling — We are always available to offer counseling on any issues related to hearing impairment. We play the role of a
community center concerning hearing impairment, which people are welcome to consult no matter how trivial they
consider their problems to be.

Support for graduates — It is after graduation that students face real challenges. At CHUO School for the Deaf, we have established a
consultation office for students who have advanced to universities or other schools for higher education. This office
provides graduates with counseling on information provision, hearing aids, and other issues. In addition, our alumni
reunion has been gaining in popularity every year as the number of graduates has increased.

Seminars — We arrange lectures by university students, joint activities with university students, and seminars to promote
understanding of hearing impairment. We hold these and other events to advance understanding of hearing
impairment among students and people in the local community, and to convey information about the independence
and higher education of people with hearing impairment.

Classes for understanding disabilities —

We visit junior high schools and high schools to hold classes to help students understand disabilities. The
dissemination of accurate information about disabilities to as many people as possible will lead to the development
of a better social environment for people with hearing impairment, including children and students with hearing
impairment who attend mainstream schools.

Cooperation with Universities

We visit the universities our students are going to attend, and support them to assist our
students with a smooth transition to campus life.

The development of these relationships with universities is essential for enabling our
students to establish better learning environments after entering university.

However, methods of information provision - including the use of sign language interpreters,
note takers, and summary scribes using PCs, which constitute the learning environment for
students with hearing impairment - differ from university to university.

As a result, we have designed our curriculums to enable individual students to improve
their learning environments on their own. We also visit the schools our students are going to
attend and provide them with know-how on information provision, and we have established
a dedicated consultation office for graduates. In this way, we support our graduates in A student from CHUO School for the Deaf giving a

. . . . presentation about his hearing impairment at a university
cooperation with the universities. entrance ceremony.
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Seminars, Company/University Tours, and Sessions for Joint
Activities with University Students
- Experiences are Opportunities for Learning

At career seminars and activities to promote independence, students learn about ways of living
and thinking from persons with hearing impairment who are working successfully and proudly as
members of society. Lectures given by senior associates and workshops held with them foster the
students’ confidence.

Students also have opportunities to observe university classes on site, in addition to visiting
company worksites (4"- and 5"-year students). During university class observations, students
experience note-taking to gain an understanding of what it is like to study at university and learn
a variety of means of information provision. This serves as an opportunity for students to consider
their future careers by gaining hands-on experience.

All the students in the upper secondary department participate in delivery university lectures
given by the Tsukuba University of Technology. Hands-on experience of university lectures allows
students to gain an understanding of what is taught at universities.

A session including lectures given by university students and joint activities with them is held
two times every year. This event provides students with the opportunity to interact directly with
university students with hearing impairment and gain an appreciation of what it is like to be a
university student. Students learn about specific issues regarding communication, the information
provision systems of universities, and problems with basic academic capabilities that have actually
been experienced by their senior associates. This enables them to acquire the necessary skills to o A session on lectures run by university students
solve a variety of problems on their own. and joint activities with them

-
O Listening to a lawyer with a hearing impairment O Students experiencing a university lecture O A workshop held by a dancer

Information Provision and Support for Occupational Skills
- Classes Held Using a Variety of Information Provision Methods

O Audiometry : Audiometry is conducted three times per year, and as required.

O Group hearing aid system : To utilize the residual hearing of students, an infrared hearing aid system is provided in classrooms.
Classrooms for specialized subjects use a loop hearing system.

O Counseling on hearing aids : Counseling is offered every month on the hearing aids that are available from all manufacturers.

O Information Provision : All the classrooms are equipped with large plasma display panels (PDPs) for visualized teaching and
announcements. Some classes use summary scribes who use PCs. In addition, all the teachers receive
training on information provision and teach students using a variety of means of communication.

Visualized Classes - Use of Electronic Blackboards

Charts, photos, illustrations, and animations are used to visualize the information provided in classes. This helps students to
think about and understand the contents of the classes, resulting in greater motivation to learn and an attitude of self-education
and self-instruction.

1 i

EARE 1 ARSAT,
2 A MDD

Chuo News 820
S8

P
Large plasma display Summary scribes using PCs
With this system, summary scribes listen to what the teacher says and enter the words
into PCs in a summarized form. The words are displayed on a screen so that the
information provided by the teacher can be immediately understood by the students.
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Enrolment Consultations - Take on Challenges in a New Environment!

Both the lower secondary department and upper secondary
department provide enrolment consultations. The consultations

are provided twice a year - once for admission on recommendation

and once for regular admission.

Enrolment Consultations in Period 1

Lower secondary department:
18 students in three classes (regular
classes)

Upper secondary department:
24 students, including those from the
lower secondary department of the

(for admission on recommendation to the upper and lower secondary departments)

Distribution of

Pre-consultations application forms

Application period

Enrolment consultations

Announcement of
applicants to be admitted

Commences in early

mmence in Jun
Comme June October

Wednesday Nov. 24
— Friday Nov. 26

Thursday Dec. 9

Tuesday Dec. 14

Enrolment consultations in Period 2

elInterviews only

(for ordinary admission to the upper and lower secondary departments)

Distribution of

Pre-consultations application forms

Application period

Enrolment Consultations

Commences in early

mmence in Jun
Commence in June November

Wednesday Jan. 12,
2011 - Friday Jan.
14, 2011

Friday Jan. 28, 2011

Announcement of
applicants to be admitted
to the lower secondary

department
Thursday February 3,

@ Interviews and
aptitude tests

2011
Announcement of

1USLWI|0JUS UO UOISS8S UOoNeIusLIO

applicants to be admitted
to the upper secondary
department

Tuesday March 1, 2011

1) Must have a hearing impairment

school

Applicant Eligibility Applicants in Period 1 are required to meet all three of the following conditions. Applicants in Period 2 need to come under 1) and 2).
The words in parentheses () apply to applicants for the upper secondary department.

2) Must be due to graduate from an elementary (lower secondary) department of a special needs school or an elementary (junior high)

* Applicants for the lower secondary department who are not enrolled in a Tokyo metropolitan school for the deaf need to be judged
as being "suitable for enrolment in a Tokyo metropolitan school for the deaf" in a school enrolment consultation undertaken by the
board of education of the applicable ward or city.

3) Must have met the requirements for recommendation and received an endorsement from the principal of his/her current school.

FAQ

Q: What is involved in a pre-consultation?

A: We will confirm your intention to apply to the school
and provide you with explanations of the details of our
education and the application procedures. We will also
answer any questions you may have.

Applicants and their guardians must undertake a pre-

Q: Where can I obtain an application form?

A: We will give it to you at the pre-consultation. We will give
application forms to applicants for the upper secondary
department who live away from their guardians or who are
going to move into Tokyo with their guardians after they
receive approval from the Tokyo Metropolitan Government
at the “Meeting for Examining Applicant Eligibility.”

Q: Are we permitted to apply to other schools as well?

A: Applicants who are admitted in Period 1 may not take
entrance examinations for any other schools or undertake
enrolment consultations with any other schools.
Consultations in Period 2 are held on a day when there
are no entrance examinations for public and private junior-
high and high schools or national schools for special
needs education. Applicants in Period 2 can apply for
these schools concurrently.

Q: What are the criteria for the recommendation required for admission in Period 1?

A: School principals may recommend those of their students who fall under the following.

Lower secondary department

Upper secondary department

A student who has made achievements in the Japanese | A
language, arithmetic, the arts, or sports la

student who has made achievements in the Japanese
nguage, mathematics, English, the arts, or sports

Grade 6 or higher in the Kanken kanji examination -
Having been judged as being at a level appropriate | -
for his/her age in a diagnostic reading test
Grade 7 or higher in the Suken Practical
Mathematics Proficiency Test

- Any other qualification that evidences a level of -
capability equivalent to any one of the above
National award or its equivalent in the field of the arts | -
Having belonged to a junior sport club or its
equivalent for at least three years and participated in | -
aregional tournament

Grade 3 or higher in the Kanken kanji examination
Having been judged as being at a level appropriate for
his/her age in a diagnostic reading test

Grade 4 or higher in the Suken Practical Mathematics
Proficiency Test

Grade 4 or higher in the Eiken Test of Practical English
Proficiency

Any other qualification that evidences a level of
capability equivalent to any one of the above

A national award or its equivalent in the field of the arts
Having participated in an overseas tour for experiencing
works of art, a program organized by the Tokyo
Metropolitan Government for junior high school
students with hearing impairment

aving belonged to a junior sport club or its equivalent
for at least five years and participated in a regional
tournament

Q: Could you provide examples of the details of interviews held in the Period 1

enrolment consultations?
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A: An applicant gave a speech about his career in a baseball team, using video.
Another applicant gave a PowerPoint presentation about her reading activities. There
was even an applicant who introduced herself in English, using all the time allocated




Career Guidance - Fly Ahead with Courage!

Realizing careers that are appropriate for the capabilities and
desires of individual students

Learning about Career Options and Obtaining Career Education

Students of CHUO School for the Deaf learn about career options in phases based
on the school’s career education plan. They participate in company/university
tours and attend seminars on careers whose themes are specified for the respective
grades. 1%-, 2™-, and 3"-year students participate in work experience, while 4"- and
Sth-year students observe university lectures. These specific activities for learning
about careers are aimed at broadening students’ perspectives regarding the future
and increasing their motivation to learn.

Phase for establishing
academic capability

@ rd . : : :
Phase for developin Considering their own future specifically 3¢ year: ggcnosr'%:rrm%:dgﬂgfé?‘? to the upper
ping Establishing a style of self-education and self- y dep:

Acquiring their own ways of learning
Getting into the habit of working at home

academic capability . . 4" year: Choosing from science, the arts, and
instruction general courses

-

Considering how to achieve the desired career Deciding what career options to aim for
Developing the academic ability and skills required Enhancing learning activities toward the
for the desired career desired career

Phase for enhancing
academic ability

i

Advancing to Universities, Institutions Specializing in Higher Education for the Deaf, etc.

Mock Exams Held by External Organizations

Students of the lower secondary department (1¥- to 3"-year students) take examinations three times a year, and 3"-year students also
take an examination for advancing to the upper secondary department. Students of the upper secondary department (4"- and 5*-year
students) take nationwide mock examinations organized by major preparatory schools five times a year. More examinations are available
for 6™M-year students. Students wishing to enter university need to be aware of the level of their academic ability compared with students
throughout Japan, as well as within the school.

Educational institutions entered by our graduates
(2008 Academic Year, 7 graduates)

- Seibi Gakuen College

- Ohlone College (United States)

- Faculty of Science, Tokyo University of Science

- Faculty of Physical Education, Kokushikan University

- School of Science and Engineering, Tokyo Denki University
- Faculty of Human Life Sciences, Showa Women’s University
- Tachikawa School for the Deaf

(2009 Academic Year, 14 graduates)

- College of Community and Human Services, Rikkyo University

- Faculty of Industrial Technology, Tsukuba University of Technology (three students admitted)
- Faculty of Education, Gunma University

- School of Social Welfare, Shukutoku University

- Faculty of Business Administration, Asia University

- Tokyo School of Media Content, Takarazuka University

- Tachikawa School for the Deaf

- Katsushika School for the Deaf (three students admitted)

- Two other graduates
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School Life (2010 Academic Year)

h
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\/

Entrance ceremony

Academic aptitude test

National survey on academic
capabilities and learning
School-wide guardians’ meeting

General assembly of students
May test

Sports fest
Open school

Guardians’ meeting and social
gathering of teachers of the
same subjects

July test

Session on lectures given by
university students and joint
activities with university students

Academic aptitude test

1t semester closing ceremony
Athletics meet of schools for the
deaf in Tokyo

2 semester opening ceremony
School anniversary

Cultural festival, school open day
November test

Open ethics class for the
community

Guardians’ meeting and social
gathering of teachers of the
same subjects

Enrolment consultations in
Period 1

Training session on sign
language songs

Enrolment consultations in
Period 2

Session for lectures given by
university students and joint
activities with university students

School open day

Classroom observation for
research on learning-teaching
process

Guardians’ meeting
Year-end test

Study session on health
Graduation ceremony
Closing ceremony

l Lower Secondary '

Orientation

Trial enrolments in the upper secondary
department for students in the lower
secondary department

Traveling class (2"-year students)
School trip (3"-year students)

Field trip (15'-year students)

Personal interviews

Athletics meet for schools for the deaf in
the Kanto area

Field trip (15'-year students)
Seminar on activities to promote
independence (1- and 2"-year students)

Work experience (1¢- and 2"-year
students)

Academic aptitude test, careers seminar
(3rd-year students)

Period 1 of summer courses

Open campus (for 6"-year students of
elementary schools)

Academic aptitude test

Various surveys
Examination for advancing to the upper
secondary department (3-year students)

Book review session
Field trip (15- and 2"%-year students)

Ball game meet

Farewell session

Examination for advancing to the upper
secondary department (3-year students)

l Upper Secondary '

Open campus (for 3-year students of
junior high schools)

Seminar on activities to promote
independence (4'"- and 5"-year students)
University tours, mock exam (4"- and 5'"-
year students)

Mock essay exam

Mock National Center exam (6'"-year
students)

Period 1 of summer courses

Period 2 of summer courses
Mock exam (6""-year students)

Mock National Center exam (6'"-year
students)

Long-distance relay race

Work experience (4"-year students)
School trip (5"-year students)

Book review session
Mock exam (4"- and 5"-year students)

Careers seminar (6""-year students)
Etiquette class (6""-year students)

Students of CHUO School for the Deaf participate in cultural activities such as international exchanges and
cultural festivals. They also participate in sports games and tournaments all year round, including those
between school teams in the Suginami Ward, Tokyo, the Kanto area, and throughout Japan. The school motto
is: “Excel academically and athletically.”
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School Uniform

Our winter school uniform for male students is a black stand collar jacket. Our school uniform for
female students is a sailor suit in summer and a blazer in winter. Students also wear specified gym
clothes.

Infrared and Loop Hearing Aid Systems o
The infrared system converts audio signals from a microphone or other equipmentii diates them from the
o e ——
infrared radiator mounted on the classroom ceiling. The radiated infrared rays are r nt’s infrared rec qr==

(optical receiver) and delivered as sound via their hearing aids. In an infrared radiation

Student Comments - 1*-year Student of the Lower
Secondary Department in the 2010 Academic Year

good. The lessons and what the teachers say are very easy to underst?
Although the school is strict regarding rules and manners, it always ha
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School Emblem

The school emblem of CHUO School for the Deaf
combines three Cs, the first letter of CHUO. The
heart shape formed by the Cs symbolizes minds
in harmony, while the oval in the center expresses
a mind that is free of concern. The three Cs stand
for Creation, Challenge, and Courage.

Inogashira St.

To Kichijoji To Shibuya
1JoJ ..' 3%

+ Eifuku-cho station ~ §e

.
Sugunami Eifuku

* on the Keio Post Office —@,

+ Inogashira Line

PEifuku 1-Chome

Kandagawa River

2N

Tokyo Metropolitan @— Convenience store

CHUO School for the

Deaf

OLower Secondar: School sign —@)
Department i 70

OUpper Secondary
Department

Fire Dept. —@

Koshu Kaido St. (Route 20)

LI
Pedestrian
overpass ceccccssccccsccccccs
+ Shimotakaido station §
* onthe Keio and .
o ®: Setagaya Lines M
. eecscssscssscsscsscccoe

Shopping

L)
North Exit °

To Kichijoji To Shinjuku

West Exit
To Sangenjaya

5 minutes’ walk from Shimotakaido station on the Keio and Setagaya Lines
10 minutes’ walk from Eifuku-cho station on the Keio Inogashira Line
Time from major stations to Shimotakaido station on the Keio Line

Shinjuku: 10 minutes Shibuya: 15 minutes Ikebukuro: 24 minutes
Iwamotocho: 27 minutes ~ Chofu: 22 minutes

Address
2-22-10 Shimotakaido, Suginami-ku, Tokyo, 168-0073, Japan

Phone
+81-3-5301-3031 (Main) (Teachers’ office)
+81-3-5301-3034 (Management Planning Office)

Facsimile
+81-3-5301-3035

Tokyo Metropolitan
CHUO School for the Deaf
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Brief Reports of the School Visits

School Visit I

1. Date and time
8:30-10:00 Monday December 6 , 2011

2. Name of the School and address
Tokyo Metropolitan Chuo School for The Deaf.
2-22-10 Shimo-talkaido, Suginami-ward, Tokyo 168-0073 Japan
Phone: 03(5301)3031 Fax.: 03(5301)3035

3. Contents of the visit
+ Classes/facilities observation
+ Brief explanation of the school history, policy, and administration

+ Q & A session

4. Transcripts of the Q & A session
Q: Thank you very much. I just want to know how the school is funded, do the parents of school
children pay any fees or...

A: No, they don't pay any such fees or money.

Q: The whole thing is government funding?

A: The parents do not need to give anything as to funding the school. It is funded both by the Tokyo
Metropolitan Government and the Japanese Government. Let me cite the example of our personal
expenses. In the case of personal expenses, one third is provided by the national government and

the remaining two thirds by the Tokyo Metropolitan Government.

Q: So, is the school limited to serve the residents who live in Tokyo?

A: Yes, it is limited, exclusively for the residents in Tokyo.

Q: What is the teaching load of the teachers?
A: Basically, the working hours for the teachers are 7 hours and 45 minutes. That means that they start
working at 8:15 in the morning, and they are supposed to end at 4:45 in the afternoon, but some of

the teachers stay until 10 o'clock in the evening. Not all of them, only a few of them.

Q: I just wanted to ask if parents want to enroll their child in a school, do they deal directly with the
school, or do they have to go through the administration of the Tokyo Education System.
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A: It is not direct. Before they consult the Tokyo Metropolitan Government, they first go to the Board
of Education of the Municipalities like ward and cities. And, as a result, if the board decides that

they are qualified, then they are sent up to the Tokyo Metropolitan Government.

Q: My question is that most of the students, they are wearing hearing aids. They are not totally deaf
and if some totally deaf students want to enroll in this school, will the school accept the student?

A: Yes, there is a possibility that they are accepted. There is a great disparity among the students
concerning the severity of their impairment and as we utilize several measures for communications
such as sign language and utilization of hearing aid, we do not depend on one sole measure, so this

means that we are able to accept a wide range of students.

Q: Including totally deaf ?
A: Yes, they are included.

Q: I have one more question. How is the entrance of students being done; is it by age or by ability or
other factors?

A: The basic standard is as we are the school for the deaf, the children - first qualification or
disqualification is that they are unable to catch the sound below 60 decibel. This is the basic

screening.
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Seicho Special Needs Education School

Tokyo Metropolitan
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2 Student Status (As of May 1, 2010)

(1) Number of Students by Grade and Class

I for chil ith prof
o | CRsiei gy win profound and Regular classes
§ st st st st <t Grand
1% year | 2° year | 3% year 1% year 27 year 3 year Total] total
Total
Casg 1 (2 1 2|12 3|4|5|6| 7 |Totall 3|4 5|6 |7 |Totall] 3 [4] 5 |6 |7 | & |Total
Mae] 3| 3| 1|1]3]|2]13 3|4|5|(5/4|21|5|5|65|5]|5]|25 5 |6| 6 |55 |4(31] 77 a0
fmd O jOJ2(2]0(1 5 4 |3|2|12|3|/144)j2|2|2]2(13(1 3 1 1 22312} 37 42
Total 3 (3|3 |3]3|3] 18 7|77 |77 |3%%|7|7|7|7(8]|36 8 | 7| 7 | 7|7 |7 (43| 114 132
Number of students with identification booklets for the physically disabled
( 2) Disability Status (3) Name of disability/disease (4 ) and identification booklets for people with an intellectual disability
" Number of Name of Number of . st
Type of disability | o qents disability/disease | students Level | 1%year | 2"year | 3"year Total
. S e Level
Autism 41 = 0 0 0 0
Single Intellectual %é -
disabilty | disability 132 Epilepsy 12 ageel 12 12 20 44
g
58 Level
Down syndrome 19 §m§| 3 14 12 12 38
Visual B
impairment o e Level
3 Heart disease 2 =y 14 16 17 47
Hearing 1 S
impairment ®
ADHD 4 gjnon 1 2 0 3
Physical/motor]
g disability 2 = lorad
5 Asthma 1 & f°rad 1 0 1 2
= i Health 0 E
reat 3
= g. impairment % Gradel o 5 4 5
T | & | Speech and >
® | Z |language e N g
2| » |impairment £ [Grad 0 o o o
& i i 8 @l 3
disturbance S
= (Grade 0 0 o 0
Others 2 22 §'
- § Grgde 0 0 0 0
o =
gﬁ% rhysical =
=1 'motor @
S2| disability g [oradg g 0 0 1
&| andlow 3
Z| vision \_ _J
Total 132
( 5) Number of students bx tzE e of previous school
1% year 2% year 3% year Total / Others
(Pervasive developmental disorder, Asperger
SChgo' fg’ special 9 7 12 28 syndrome, tuberous sclerosis, paralysis,
needs education hydrocephalus, microcephalus,
Class for special 5% 27 33 6 craniosynostosis, microphthalmia, cleft palate,
needs education = mixed conductive and sensorineural deafness,
lateral curvature, cervical spine disability,
Regular class 6 8 4 18 Prader-Willi syndrome, endocrine disease,
hypertrichosis, gonadal dysfunction, Williams
Others 0 0 0 0 syndrome, Cornelia de Lange syndrome,
Engel-Von Recklinghausen syndrome, impaired
i limb and trunk function, kidney disease, blood
Total 11 42 49 132 _ disease. obesitv. etc.
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3. School Management Plan

I. The type of school we aim to be
1. The goal of our education
1) Creating a school that makes children and students want to learn
A school that children and students enjoy attending
A school where they enjoy studying
A school where they enlarge their circle of friends
A school that is safe and makes them feel secure
A school where they can discover, develop, and exercise their abilities

2) Creating a school to which guardians want to send their children
A school whose policy and educational content are easy to understand
A school that they can consult about anything and visit at any time
A school that allows them to feel that all the students are their children
A school where guardians learn and live together with their children

3) Creating a school that attracts the attention of people in the local community
A school that contributes to, raises the expectations of, and coexists with the community
A school that takes care of the internal and external environments and becomes an asset to the local community

4) Creating a school that increases staff motivation to work
A school that cherishes research and training, improves its expertise, and allows its staff members to cooperate for the benefit of the students and
children
A school where each one of the staff members is aware of his/her responsibilities, takes pride in his/her job, shares responsibilities with others, and

is able work in good health

2. The type of school we aim to be
As a school for special needs education for students and children with intellectual disabilities, we respect their human rights and provide them with

education and support as appropriate for their degree of disability and developmental level. This is our basic role. As a public school, we also comply with
laws, ordinances, and regulations. To this end, we provide training to our staff, improve their expertise, allow them to make use of their expertise,
maximize the capabilities of each student, and respond to the confidence of the guardians.

We also serve the local community as an open school by making use of our human and material resources and playing the role of a community center in
terms of special needs education. To this end, we endeavor to increase the support we provide to elementary, lower secondary, and upper secondary
schools by providing them with training on special needs education, mainly for children with intellectual disabilities, providing consultations and continuing
to support students after graduation.

The following are the three focuses of the type of school we aim to be.

1) Respect human rights and provide education as appropriate for each student’s degree of disability and developmental level.
2) Improve expertise in special needs education and enhance educational content.

3) Cooperate with associated organizations and guardians to exercise our functions as a center for special needs education.

Il. Medium-term goals and measures for achieving these
1. Educational guidance
1) Providing education based on sufficient grounds by, for example, understanding the educational activities undertaken by the staff through assessments
2) Ensuring that we provide the appropriate educational guidance for each student by enhancing individualized teaching plans
3) Appropriate implementation of education plans (yearly, monthly, and weekly teaching plans, class management, individualized teaching plans, etc.)
4) Creating various types of curriculums to respond to the diverse nature of our students
5) Developing and utilizing educational materials as appropriate for each student's degree of disability, developmental level and age

2. Career guidance
1) Improving vocational education by providing classes on vocational information, career learning, and work training
2) Improving vocational education to encourage students to obtain qualifications for their future careers
3) Looking for new career options and improving supports for work
4) Improving the support we provide to students after graduation by making use of individualized transition plans
5) Promoting an understanding of career options among the guardians of students attending the elementary and lower secondary departments of special
needs schools and classes for special needs education

3. Daily life guidance
1) Improving students’ social skills through class activities and other measures
2) Improving and raising awareness of safety measures through checkups, drills, and training, etc. at school
3) Improving education on social customs and etiquette to prepare students for social life after graduation
4) Looking for ways of posting notices inside and outside the school that will encourage students to undertake learning with future prospects
5) Working on issues regarding commuting (guidance for ensuring safety when commuting alone or in groups, daily life guidance, and others)

4. Special activities and club activities
1) Providing a variety of opportunities for fostering relationships with the local community and society
2) Enhancing club activities aimed at improving body strength and enriching human relationships and social life
3) Creating, implementing, and evaluating individualized education support plans in cooperation with the relevant organizations in the local community

5. Promotion of good health
1) Providing comprehensive guidance aimed at establishing healthy lifestyles
2) Cooperating with local medical institutions
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6. PR activities, joint activities with the local community, etc.
1) Exercising functions as a community center for special needs education and cooperating with the relevant organizations in the local community
2) Promoting understanding among elementary and lower and upper secondary schools, engaging in joint activities with them, and providing them with
support in terms of training
3) Enhancing consultations concerning enrollment and educational counseling through school open days, trial enrollments, and other activities
4) Promoting cooperation by supporting PTA activities and alumni reunions, etc.
5) Enhancing and utilizing website pages

7. School management and organizational structure

1) Advancing school management based on the spirit of respect for human rights

2) Assessments and improvements by the School Management Council and people associated with schools

3) Improving expertise and the effectiveness of classes by enhancing internal training

4) Improving the capacity for planning regarding school management by strengthening the Management Planning Office
5) Streamlining clerical work and cooperating with school staff

lll. Goals and Measures for the Current Academic Year
1. Goals and measures for educational activities
Educational guidance
- Educating and supporting students in an individualized manner by creating individualized teaching plans and individualized education support plans,
presenting them to the guardians, providing them with explanations of the plans, and cooperating with them
- Enhancing educational content, especially on the subject of vocation, as appropriate for each subject, developing and creating educational materials
accordingly, and integrating them in the yearly unit plans, while also improving the ways in which guidance is provided
- Aiming to enhance the content of educational guidance as appropriate for the students, based on the various types of curriculums in response to the diverse
nature of our students. Creating effective educational materials for work training while also creating and utilizing an effective guidance manual for each type
of work
- Improving vocational education for better social life after graduation, providing internship programs, work training, and other programs
Career guidance
- Fostering students’ capabilities to work and lead independent lives after graduation by focusing on vocational education, including work training and career
education
- Considering students’ social lives after graduation and improving vocational education as appropriate for each type of work in light of changes in social
trends due to the Services and Support for Persons with Disabilities Act and the Act on Employment Promotion etc. of Persons with Disabilities, etc.
- Providing vocational education to help students to obtain qualifications by implementing tests on cleaning and serving tea, etc.
- Increasing the pool of potential future employers of students by cooperating with the relevant organizations and making use of policies for promoting the
employment of students with disabilities to provide career guidance as appropriate for each student
- Enabling students to obtain jobs or enter schools as desired by themselves and their guardians.
- Understanding the career options available to students in the local community, furthering the transmission of information about these, and providing
information to classes for special needs education, etc.
- Providing graduates with support for work and leisure activities by collaborating with the relevant organizations
- Creating individualized plans on transition support with the key role played by the special needs education coordinators and the career guidance department,
and cooperating with the relevant organizations in supporting students with regard to their careers after graduation
Daily life guidance
- Creating guidance manuals in accordance with individualized teaching plans to improve the ability of students to lead independent lives in an individualized
manner
- Creating guidance programs to undertake new learning camps efficiently and improve the capability of students to lead independent lives
- Securing safety inside and outside the school through regular safety inspections of school facilities
- Making improvements by utilizing the disaster prevention plan and crisis management manual in accordance with the actual conditions
- Ensuring the sound development of students with no delinquency or drug abuse, etc. and providing comprehensive safety guidance through disaster drills,
safety classes, and other measures
- Providing specific guidance on how to prevent the potential problems and incidents students may experience in their social lives, and how to protect
themselves from fraud and other crimes, through safety classes and role playing, etc. in the vocation classes
- Keeping the school facilities clean and posting notices in consideration of the characteristics of the students’ disabilities
- Providing comprehensive guidance on commuting and improving the manuals on commuting alone to prevent accidents, disappearances, and other
incidents during commuting and inside and outside the school
- Considering what the students should wear on a daily basis.
Special activities and club activities
- Enabling students to experience group activities through school events and activities within each grade and class, and fostering their capabilities to exercise
their abilities in a group
- Enabling students to engage in club activities and hold matches against other school teams in accordance with their circumstances
Promotion of good health
- Making use of health notebooks and providing health education to foster healthy minds and bodies that are ready to lead independent lives in society
- Providing guidance for establishing the habit of keeping themselves clean, including guidance on brushing teeth
- Raising awareness of health education among children and students with the leading role played by the school health committee
- Enhancing dietary education through school lunches
PR activities, joint activities with the local community, etc.
- Enhancing the school’s website to provide information about the school’s education practices and special needs education in a proactive manner
- Holding lectures and open seminars to enhance support for training, such as training sessions offered in cooperation with the relevant organizations in the
local community
- Enhancing joint activities and learning with affiliated schools to promote understanding and establish relationships with the local community
- Advancing cooperation with special needs education coordinators and the relevant organizations from individual divisions to promote an understanding of
the circumstances of the children and students, support for them, and the creation of individualized transition support plans and individualized education
support plans.
- Promoting participation in local community activities by making use of the knowledge and skills of the school staff, while also utilizing human resources from
the local community.
- Cooperating with Setagaya Ward and Meguro Ward and promoting collaboration with the local community by making use of the Phoenix Center.
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School management and organizational structure

- Holding school-wide workshops on human rights to promote education on respect for human rights

- Making use of the School Management Council to assess and improve the school’s educational activities

- Making use of Time’s PCs to advance the introduction of ITC and ensuring that personal information is handled properly to prevent mishaps

- Having individual school staff members undertake research and receive training with the specific goal of improving their expertise, and holding open

seminars as opportunities for confirming their progress

- Undertaking school-wide OJT to foster the abilities of the school staff to provide educational guidance, lifestyle guidance, and career guidance, to cooperate
with and make adjustments/maintain balance with external parties, to manage the school, and to contribute to the organization

- Undertaking research on the learning-teaching process and open classes in a structured manner to improve the effectiveness of the classes

- Making assessments of and improvements to classes by making use of questionnaire surveys after school open days and classroom visits

- Making assessments in cooperation with experts throughout the year to enhance and develop guidance with an improved level of expertise

- Ensuring a friendly, courteous attitude when responding to contact from external parties, including telephone calls

- Planning budgets for independent management and implementing the budgets appropriately in accordance with school management plans

- Striving to improve the safety and flavor of school lunches

- Preparing the Management Planning Office and school staff to cooperate with each other

- Ensuring the safe management of school facilities and equipment

2. Priority goals and numerical goals
Educational guidance

- Creation of individualized teaching plans and discussions with guardians

At least twice per year More than two times a year

- Holding classes for research and meetings for discussing research

At least once per month (meeting for discussing research)

- Holding a seminar on human rights to improve education in terms of
consideration of human rights

Once (attended by all)

- Training sessions during summer vacation

At least twice

Career guidance

- Holding seminars on careers, etc. for guardians
(and people in the local community)

5 times per year

- Securing a wide variety of career options that align with the capabilities
and aptitudes of individual students

100%

- Holding consultation meetings as part of individualized transition
support plans

For all graduates

- Improving the participation rate of students wishing to be employed by
enterprises

40%, or at least 20 of 49 graduates

- Supporting graduates by visiting them at their workplaces

At least once per year

Lifestyle guidance

Youth classes (6 times), alumni reunions (Seiyukai) (twice per year), support for leisure activities by graduates, etc. (as required)

- Providing guidance on disaster prevention through safety inspections and
disaster drills, etc.

Every month (each activity)

- Providing safety guidance through classes on traffic safety, etc.

Twice per year

Special activities and club activities

- Creating individualized education support plans

For all students

- Holding consultation and support meetings (including meetings on
transition support) concerning individualized education support plans

For all students

Promotion of good health

- Holding intra-school training sessions on health education
(including the school health committee)

At least 5 times per year

PR activities, joint activities with the local community, etc.

- Number of attendees at school open days from enterprises, welfare
organizations, medical institutions, and labor organizations

At least 50 per year

- Number of attendees at school open days and seminars on education

At least 300

- Making school facilities available for public use (including the gymnasium)

At least 10 times per year

- Enhancing PR activities and updating website pages

As required, at least 15 times per year

School management and organizational structure

- Holding nationwide open workshops

At least 50 attendees

- Conducting a survey of the staff's evaluation of the school

100%

- Staff rate of obtaining health checkups 100%

- Self-inspection of school management to confirm compliance with legislation, etc.
- Undertaking assessments and case study sessions, etc. under the instruction of experts

3 times per year
At least 14 cases per year
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School Visit 1T

1. Date and time
10:45-12:15 Monday December 6 , 2011

2. Name of the School and address
Tokyo Metropolitan Seicho Special Needs Education School
1-1-4 Tkejiri, Setagaya-ward, Tokyo 154-001, Japan
Phone: 03-3424-2525 Fax.: 03-3424-4433

3. Contents of the visit
+ Brief explanation of the school history, policy, and administration
- Classes/facilities observation
+ Q & A session
+ Visit to Bluebird Café (the participants had some drinks served by the students of the school)

4. Transcripts of the Q & A session
Q: What are the qualifications and criteria for a child to enter this school?
A: This is Setagaya Ward in Tokyo. So, it means that any children, who live in Setagaya Ward who have

an intellectual disability, are qualified to enter this school.

Q: One more question, do you have any medical attendance because some of the children have
epilepsy, like you said, some have asthma, and heart disease. Do you have any doctors attending or
medical attendants?

A: Doctors for the each subject visit the school regularly, and the doctors checks the situation of the

students with those kinds of the diseases.

Q: What is the comparison between academic and vocational training in your school? How many
hours for the academic teaching and for vocational training?

A: We have four different types of school curriculums. In terms of the comparison, it depends on
the severity of the disability of the students. For students with relatively severe disabilities, they
spend less time on academic subjects as well as vocational training. That is to say the adversely, the

students with mild disabilities spend more time on vocational training.

Q: Who decides this( type of the school curriculum a child receive), teacher or other person?
A: In February every year we have counseling day where students who want to enter this school gather
together with their parents, and through interviews and some tests to learn about the levels of

academy subjects as well as skillfulness, they spend whole day and look at the students carefully.
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Q:
A:

Q:
A:

R

And also, information will be provided from the junior high school that they have attended. So, in

total, by taking into account all these elements, we make the decision.

How many graduates could be employed in this year?

Among the 35 students who are seeking jobs, 17 were employed in companies. It means 49%.

What professional background do you want the teachers to have?
Of course, we have to study education, but not much about psychology. Among the teacher
candidates, some of them are interested in special education and they have to take a test to become

teachers of this school.

: In the vocational training, what is the ratio between teachers and students? How many teachers

look after how many students?

: Basically, it is two teachers for eight students, but as far as academic subjects are concerned, there

is only one teacher for eight students. The reason why this number has been decided is the fact
that, in order to get a job in society you have to acquire that ability to think on your own and make
decisions. So, we thought that with a larger number of teachers, the students will be inclined to rely
on them more, so we have only one or two teachers for eight students because we want them to get

the ability to think and make the decisions on their own.

: Is it different for severe children?

: It is totally different. In the case of students with severe disabilities, there are two teachers for three

students.

: They have not been given jobs or is it that they have not tried to get jobs outside? Like the ones who

have worked in the cafe. The students who have worked in the cafe, and other students like you

said, out of 35 only 17 have been employed. That is in the office work. What about the others?

: The 17 students who successfully got a job in a company; they continued on-site training for a while

usually 2 weeks and through this training the company decides whether they can hire the students
or not. In the case of the 17 students, 3 found the job in office work, 4 in cleaning, and another 4 in
restaurants. And also for the remaining 18 students, 5 found a job in a working institution where
they can be given care at the same time and for the remaining students they were employed in a
workshop. And they sometimes take back the work that they are provided from the company and

work at home.
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Education System of JAPAND

Administrative Structure of the National Government (as of April 1,2006)

Cabinet

Cabinet Office

st o Spocil Mo
O orvrn

Board of Audit )

35

velacanscipe e

[ &
- (EEEEEREEs
B
Il |
355857

aien 1o
wawuoin.

epsinpus nogen |

oo gt ey oy

sopRnONe U
s o s

fouaBiy asuaaq

sz oue asaos
:I— ity o s |

}.

Kouaby wausmeuoy
JasEQ DUt o1l

oo eapEr
ERT I
EaEE—(om
(@mind 8 fovetry
T
o0z jenwe)’ }
- 05
Jouoty Kasaiog
r—
o oty
Loten haen
e —.
preng 1sv0g voden
Kooty ooy
Sopod auen

Education System of JAPAN®

Structure of National and Local Governments
Concering Education, Culture, Sports, Science and Technology

Ministry of Education, Agency for Cultural Affairs

z
£ ™ Cuiture, Sport Minister
S Sclenceand I_J—‘
3 Technology Senigg Yice Mpjee iy
lﬁ—"‘—J -
2 iy ey )
E Internal Divisions il ) . — Intarnal Divisions )
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Organs oger MEXT3)  Special Institutions, Local Brench Offces, | ‘Special Insitons)
\d Guidance and Advice v
Prefectural Government Municipal Government
 Governor y— "UHER"") —Mayor  —— "opuar)
Prlecea Board o Edcaton Municpa Boardof Education
Bmm of Education, Board of Education) unicipal S
w} Gumwemmm = (ﬂ)mu
Superintendent —E Superintendent )
WMN Og" Jcational )
Sscrmmat Secretariat )

Education System of JAPAN@
Organization of Ministry of Education, Culture, Sports,
Science and Technology (MEXT) (as of April 1, 2006)

Organization of Ministry of Education, Culture,
Sports, Science and Technology (WEXT)
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Education System of JAPAN@®

+ Total population in Japan : 127,420,000(as of July, 2010)

in Compulsory Education : 10,740,000(as of May 1, 2009)
» Compulsory Education : 9 years

Nursery
Lower Upper
Elementary School Secondary | | Secondary )
Kindergarten School School Univ.
etc.
3~5 6 12 15 18 (Age)
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Education System of JAPAN®

‘ Organization of Curriculum ‘

Education System of JAPAN®

Burden of the Cost of

- Certain standard of education is guaranteed all over i "
the country teacher salaries National Level

-Education reflects regional situation (Compulsory Education) Establishes general standard of curriculum to be organized by
each school (ex. Courses of Study)

1
Central Government: Basic Policy & Standard by Law 1 /3
Ex. Standard of number of teachers

The Curriculum Standard

Board of Education (Founder of Schools) |

Local Government: Management according to the laws and regional situation it el ) e ) o s af el

Ex. Assign teachers to each school, each class management and oper"ation (ex‘ CU"iCU|Um)
Make regulations on basic matters

(Each school builds each school’s curriculum)

! Prefecture: Obliged to establish Upper Secondary Schools & : 2 / 3
| Schools for Special Needs Education School (Principal)

I
! Organizes and implements curriculum

Municipality : Obliged to establish Elementary Schools &

Lower Secondary Schools

Legislative Structure regarding Curriculum I. Special Needs Education System of JAPAN D
- Overview of the SNE System [In Compulsory Education] -

School Education Law
Regular Schools

Regular Classes
= Team—Teaching
= Achievement-Based Teaching
= Small-Group Classes

This stipulates purposes and objects of education at each stage of schools.

PIIN

It also stipulates that matters regarding subjects shall be determined by Minister
of MEXT.

E—

Enforcement Regulation for the School Education Law (ministerial ordinance of MEXT)

This stipulates composition of subjects and standard hours of lessons.

= Special Support Service in 0.50%

It also stipulates that curriculum shall be based on Courses of Study set up by e [ EEme

Minister of MEXT.

sanlliqesia
jo saibag

Courses of Study

They stipulate general provisions such as matters to be considered regarding
general curriculum, hours of each subject, moral and comprehensive study and
purposes, details and handling of details of special activities

oot st o . S I p——
)

Courses of study for elementary and lower secondary Courses of study for upper secondary department of
epartments of schools for special needs education schools for special needs education

Schools for Special Needs Education

aloneg

I . Special Needs Education System of JAPAN®
—Where children with disabilities learn— Who studies with
Special Support Service in Resource Rooms?

i ) Regular Schools>Regular Classes

« Class Size (children per class) Children with...
national average: 25.2(Elementary) / * Low Vision
29.4(Lower Secondary) (2010) « Hard of Hearing
(standard by law: maximum 40) « Physical Disability

©Team Teaching
Achievement-Based Teaching
Teaching in Small Groups

* Health Impairment
» Speech Impairment

Support Assistants * Autism
» Emotional Disturbance
©Special Support Service in Resource Rooms LD
(_|nd|V|duaI or small-group lessons for several hours « ADHD
in a week)
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1. Special Needs Education System of JAPAN®)
—Where children with disabilities learn—

Who studies at a Special Class?

ii ) Special Classes at Regular Schools

- Target: children with mild disabilities (1.26%) € ) .
in compulsory schools Children with...
(including branch classes in hospitals) * Low Vision )
* Hard of Hearing
- Schools having special class: 67.9% * Intellectual Disability
* Physical Disability
- Class Size (number of children per class) : * Health Impairment
national average: 3 * Speech Impairment
(standard by law : maximum 8) * Emotional Disturbance

1. Special Needs Education System of JAPAN@
—Where children with disabilities learn—
iii) Special Schools
- Target: children with severe disabilities (0.58%)
+ Class Size (number of children per class) :
national average: 3 children per class
standard by law: maximum 6 (singly disabled)
3 (multiply disabled)

Who studies at a Special School?

Children with...
* Visual Impairment (The Blind)
* Hearing Impairment (The Deaf)
* Intellectual Disability
* Physical Disability
* Health Impairment

+ Curricula:
Basically follow those of regular schools
(However, there are special adaptations for
intellectually disabled)
+
Activities to Promote Independence

. Special Needs Education System of JAPAN®
—Resources for Children with Disabilities—

System Reform from 2007FY D

—Background (1)—
Special S°"°°'j R oo Lowor Secondary Sehoo) Nomber of Proportion of Children with Multiple Disabilities in Special Schools
jumber o1 .
r——— P —— Regular Classes Students of (at Public Schools / Elementary & Lower Secondary Level)
SEEL |  Special Support Service Eleg'ga[ ‘s Total (FY2006)
Education in Resource Rooms S:Hoolsowe ec.
124,000 50,000 * i
(0.56%] I (1.15%] (0.46%] 10,710,000 M.UIt'p.I.e.

1 Elementary & 5 Disabilities:

Lower Secondary LD-ADHD, ete.

dept. only _ 1680,000[6.3%)of all chilfiren 43%

in 66%
I of schools — 33,000 . Sohools fo
Toacher 69,000 43,000 4085 670,000 Schaols for Sohools for  Schools for Ghildren S rytaal " Ghidron with
per teacher )1 (1.6 students) § (2.9 students) (16.0 students) The Blind The Deaf Disabilities Disabilities  Hggaith Impairment
10 trillion yen 0 (More tén

Total Schod) [LRLRII ’ (Eementary: ) Disgpil Mt ") e
Expenses \NEKHITTI) _ 0.9 million yen isebitios (151
(per student)! yen Lower secondary: abilid: o than ]
%2) 1.0 million yen_~" e then / isabil i

Data- *+ except for 32: 2008  3¢2 : 2005

—166—




System Reform from 2007FY @
—Background(2)—

Proportion of Children with Difficulties in Learning and/or Behavior
at Regular Classes of Regular Schools

Difficulties in Both

Difficulties in
Learning
4.5%

Learning and Behavior

Difficulties in
Behavior
2.9%

Difficulties in

Learning or Behavior
6.3 %

System Reform from 2007FY 3

—Revising the School Education Law—

(1) Change from single-category-specific
special schools

(2) Legally Clarified the Special Needs
Education at Regular Schools

(3) Oblige Special Schools to provide advice
for and cooperate with Regular Schools in
the region

System Reform from 2007FY @

- Change from single-category-specific special schools -

<~2006FY>

School for the Blind

School System

Increasing number
of students with
multiple disabilities

< 2007FY~ >

Courses of Study for Schools for Special Needs Education, etc.
(Revised in March 2009)

1. Basic ooncept
of this revision

Taking care of students with severer and more multiplied disabilities and diverse dlssbllmes

© Inorder o anihinanucton forstuden it seveet s e ciaabltesand vese sl ncuing
others” etc.) “activities to promote

independence” have been added.

pl ihrough
by teachers and i . etc.

Enrichment of instruction for each child ]

O In order to enrich instruction meeting the actual condition of each child, it required that “Individual Education Plan’ should be
developed for all students.
O Inorderto rding to individual needs

itis required that should

schools and related ati medical,

Enrichment of vocational education aiming i
O Inorder hoo “Welfare” has been added as a ‘

and social

new subject at upper secondary deDar\mem

ol regions and industry ©
e

((Promotion of joint activities and learning )

rry out joint systematic

O ltisstip: t o ca among
children with disabilties and without disabiles.

. ERIER - BEXBFEHCEOEE
~% 5 THEORENROSNE L B FHR~

. EREE - BRBEFEHCHHE
~% 5 TEEORES RO 5NE L LB o1 HR~

BA#EDOELD BA#HENZELD

TI0fE F b (GNP) 53 68878 I I eSS PR
GDP G7H&{ET OECD/n 88 B & 242 1.1785 8 = 2 839754 e
(1947%) (20094 ) o PETHE o PATEE
BE5%E (#BH) 1014/ A 5431, 70648 M o 357F0F & | 1, 44557 F %

(19474 ) (2009% ) . 0 %b)‘rti’{
waAn T810F1F N |12, T41HE3F A 68675 4F it & 62175 2F =&
(1947%) (20104 ) 1960 ks 2005 0
T 50. 068 T 79598 ( F) ( F)
& @ X 5396 X 86,44 5 261 5 304
(19474 ) (20094 ) SE 5 ) 8B 4 i 22 9% Z  28.6%
HEH 267/H 8, 792N 10773 35 A (1947%) (2009%)
(19474 ) (20094 ) B 42.5% B 97.6%
SR BHREER 4. 5 4 1. 37 EREFE Z  36.7% Z  98.3%
(Ei‘ﬂu.‘i‘.i& & &) (1947%) (2009%) (1950%) (20104)
OICa & 565 4. 8% 23. 0% B 10.1% B 52 1%
uJ:)\Da)EIJé (19474 ) (20094 ) KEZHEPR % 5.0% %  55.9%
THFELLYOAH 4. 92X 2. 56 A (19554 ) (20104 )

(1947% ) (20054 )
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V. S&RORE

Improvement of Specialties of Teachers

+ Proportion of certificate holders slightly increased in 2009FY (both
entire teachers of special schools and newly employed).

- Itis necessary to actively secure opportunities of teachers to
participate in training courses.

Proportion of holders of certificates which meet the disabilties of the schools (FY2005~2009)

680y - — | —m- Entire teachers

Neviy
4 empioyed

5734

FY2005 FY2008 Fr2007 FY2008 FY2009

Teachers at Special Classes who own Certificate for
Schools for Special Needs Education

- 31.6% of teachers in charge of special classes (elementary and lower secondary
schools) own teachers’ certificate for special schools (0.4 point decrease from the
previous year).

- Disparities among regions are large (Highest: 70.9% in Fukui/ Lowest: 17.1% in Mie)

FY2005 FY2006 FY2007 | FY2008 FY2009

Elementary o o N . .
School 32.0% 32.7% 34.2% 33.8% 33.3%

Lower

Secondary | 26.0% 264% 28.6% | 28.0% 27.9%
School

Total 30.2% 30.8% 32.4% 32.0% 31.6%
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Far K8 k& (5 7) B (44) ZW#E (NGO%)
2002-03 97,29,735/- 91
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2005-06 1,57,14,400/- 81,92,500/- 521
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2005-06 90,90,000/- 75 70
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2008-09 2,00,00,000/- 56 70
2009-10 1,33,04,835/- 56 70
2010-11 2,24,77,000/- 56 70

28 NFDDPIZ. 22002 =v P TR INFE T,
(AT N w V75 = K2

i) HFZ

RALLIE, Mo ba Y RREAS 20094112, BB T REERZBOEI L. 20
RBDOPEIZHKDZ, NFDDPIZ, BEEZOIEEZRETLLBOMELERL L Lz NI
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MARAINTVET, HERERTEIZ, C0707 54T, PRET. 8587, EHilH2
ZFET, Z0FE, HEY—E2[EF A A NN—=X - £ ¥ —F T 3F ) (Sight Savers
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FRE T R4 HERL
1. 5y HBUFS 9 30
2. 7V FBUES 9 FHE 30
3. F v & T VBUHFA ) R 30
4. 7 7)) R TIVBUEA D 58 30
5. F X v R T— VBT A 9 2#8 50
6. 5V x LBURFA D A 50
7. Ly NBUEA D R 50
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1183,60075 # 71 % %17 T [Moitree Shilpa| & %1723 T I AF v 7 B T2 L
¥ L72. F72 [Moitree Shilpal (&, 5840/ % » % 23T [ I & F WK EKEAKTLY (Mineral
and Drinking Water Plant) | £ &3 7270 227 F2EBLT Lz, ZoOTHIE, BEEEL
BRT AHiikE o TnET,
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Lz7uyz PPEINTVET, 7027 POHEIL ¥ ¥ —o%H %550 A 251,000
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BALZE L7z 2009~20103FHEELICIE, £5193,60,000008 7 3 F4 & LCkfhbhvE Lz, =
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(ix) BEPZEDLDDIRESE
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BUfF 132007 ~20084E 2 H O 32 & 2B A L T L7ze MERRHERIX. 17150 A D ZH# 12 45t
8,00,00,000% # S IhbiF L7z,

(xi) FEEZDIDDICTIIHE
BEEH ICICTAMA AT 720, ENO12 O ROFEER T RIS ICTAM L > & — 257
éﬂi Lf:o %V&*@)ﬂi@jﬂl%ﬁg\ :@%U’Eciﬁ‘;& G:W@,{&ﬁa:%-ﬂij‘én%?%??o

5.V 79 5 Y 2 EFE M ALSH]2001 (Bangladesh Disability Welfare Act, 2001)

NV T T Ty a B 20014F ICREEE AL B 2 T L % L7c, BIEE, EHICAMABRET
BEEHBEICHLTE L L9, FHOEHEZHEDTHE T, TXTOYE EFXOVESE I E
HEZ M AR T 720, BUFFE3ERLS (Allocation of Business of the Government) #S2IE S
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KBORZ AR L E L7z £ L T20064E12. ZOBERZEMN T 278E M2 &KEB L Lz, ZOB
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71 NFDDPix. v » i [MEOHLTELDODT A7+t #%— (Day Care Centre
for the Disabled Children) ] #3946 707 I LIZEFLE L7z, 2Oy ¥ —Tid, &M,
WA TV LEEROMFEZ LET, 27 r T A1, HLACRLAVICETIKRS
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75 I L =7 2B HEE (MDG) OHBZER L, BEWRZENT L7720, REWEAR—VEHE
HEE DG EBICR L ENETETT, SNIE. N ZI9F Y2 0BT AETFN L WER, BR
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19494E o e N RILFIE O ez Dok, HEIBUF L. BFHREEBEOREIIHEANTE T Lz, &
HRECGR (Reform and Opening Policy) D%, 455%EE % KIRICKE L, MEODH 54
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IR EIFTwE T, 20104E, BEEOD B EEDOMERBERE R TRHLE 2D, WS
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AR F 2o 7oAt EHL T3, FRNHFIOD 2 EEICE 5T, REHE & FK Mt
FEOEHLEPREGHELLLIENDHY $3. MMEEOD 2 EMEOHEMIZ. HEBIHEE
(IQ) WL TEFEEFTT, HOHDIFLALE, IR HEICL > T, ekl Witk FIEg
BILOWMNR5W % B L 722 otHElTEL LH1ChD T3, BERNEE. EFICEITD
720 E5,

3. BEEHBEOHM

PR OFIRRICIE, 1) SO L7 ERHS LR Bae & BafrfRE I 2 IS S 25, 2) &0
T 5 BHE LI RFRHEROEFH LA L2 HE T 5. 3) MEHFZREREBFT I TIEREL,
TADFEHWZRNZHD L, LWI3DOHMDBH Y 7.

III. BEEDD L EEDBERT OIEAE— FEREEHE
. BEBEORAE-TF

HENZ BT 2EEDH 5 AEOWEREF X, EMDOY 4 FIBCTEIC TEERE—F] & [X
BE—F] 25 on, SIRERE, BEEEE, AEE’D 5 EMEORIELE R H IR

—193—



MENTHET, [FEERET-F] L& ZFROUFTREICBNT, BEODH L EMEICEMICHEY
LA E BT G2 HE2 BT T 7L LTCORELRNZERT LA LZEKRLEI T, %
ATEHEIZIG U, AR, R B 2O E 2 THHFZ RSO0 $9. Mok
HEREMTY, [33RE—F] &3, HEAVEMORZZHT. ILEMRTLILN0MHT

D BARH 7 R R AR E N O B ARRYHIF LIS UC AR, AHEE, aBRFSCE Z fR At L 7288, ik
S, BFOMLVER TS PHHELZROT D2k THZ L2 HKRLE T,

BUE, 20 [FEERT— V] ORSEHFIL, AL 25 8H 20l 5 HW 2 Ffo 2RI 25
MEE L LT, A CHERSE, BEREEOSHZAEREZTRE LT AT, &
EEMERY 9, [33RT— N @E%, MWEEDOHLAEZ NG E L, [ TIHER] Ol
ZRLET. HHId, BFOMLVERETHAN L IIREZT N0, RN & L7213 REN &
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